Umina Beach Public Schools Individual
Education Plans (IEP)

Part 1: Policy

1. Policy Statement

The schoolis committed to ensuring equitable access to high-quality education for all
students through the consistent, collaborative and evidence-informed use of Individual
Education Plans (IEPs). IEPs support personalised learning, reasonable adjustments and
targeted interventions to enable students with additional learning needs to access
curriculum, demonstrate progress and experience success.

2. Purpose

This policy provides a clear, school-wide framework for the development, implementation,
monitoring and review of IEPs. It ensures consistency of practice, compliance with
Departmental requirements, and alignment with inclusive education principles.

3. Scope

This policy applies to all staff involved in planning, delivering and reviewing learning for
students requiring personalised support, including teachers, executive staff, Learning and
Engagement Team members, Allied Health professionals (where applicable), and families.

4. Definitions

e Individual Education Plan (IEP): Adocumented plan outlining personalised
learning goals, reasonable adjustments and targeted strategies for students
requiring supplementary or substantial adjustments under the Nationally
Consistent Collection of Data (NCCD). IEPs support sustained and ongoing
adjustments, are informed by multiple data sources and consultation, and are
formally reviewed to evaluate impact on learning, engagement and wellbeing.
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Differentiated Support Plan: Atailored plan documenting quality differentiated
teaching practice and targeted classroom adjustments provided to students
requiring quality differentiated teaching practice or supplementary adjustments
under the NCCD. These plans may support students with neurodiverse profiles,
inattentive or anxious presentations, or generalised learning difficulties (e.g.
reading), and reflect adjustments embedded within everyday classroom practice.
Reasonable Adjustments: Adjustments to curriculum, pedagogy, assessment or
the learning environment that enable students with disability or additional learning
needs to access, participate in and demonstrate achievement on the same basis as
their peers, in accordance with the Disability Standards for Education (2005).
Nationally Consistent Collection of Data (NCCD): A national process that
requires schools to identify and document the reasonable adjustments provided to
students with disability, based on the level of adjustment (quality differentiated
teaching practice, supplementary or substantial), rather than diagnosis alone.
Learning and Engagement Team (LET): A school-based team responsible for
supporting the identification, planning, implementation and monitoring of
personalised supports and reasonable adjustments for students with additional
learning and wellbeing needs.

5. Alignment to Department Policy

This policy aligns with:

Disability Standards for Education (2005)

NSW Department of Education Inclusive Education Policy
Student Wellbeing Policy

Nationally Consistent Collection of Data (NCCD) Guidelines

6. Evidence Base and Research Summary

Research indicates that high-quality IEPs and Differentiated Support Plans are most

effective when they are collaborative, strengths-based, goal-oriented and embedded

within daily classroom practice.

Key findings related to IEPS:
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IEPs that set clear, measurable goals linked to curriculum lead to improved
academic outcomes and targeted skill development (Mitchell, 2014; Hattie, 2017).
Regular monitoring and review of IEP goals increases student engagement and
learning progress (Black & Wiliam, 2009).

Collaborative development involving teachers, support staff, students and families
enhances implementation fidelity and ensures relevance of adjustments
(Bronfenbrenner, 2005; Department of Education, 2022).

IEPs provide structured evidence for adjustments made, supporting compliance
with NCCD and promoting equitable access.

Key findings related to Differentiated Support Plans:

Individualised and specialised plans for neurodiverse students improve
engagement, learning outcomes and social-emotional wellbeing (Tomlinson, 2014;
Clarke etal., 2016).

Targeted adjustments thatrespond to attentional, anxious or executive function
profiles increase student participation and reduce barriers to learning (Hattie, 2017;
Konza, 2018).

Differentiated plans grounded in assessment data and ongoing monitoring enable
teachers to respond dynamically to changing student needs (Department of
Education, 2022; CESE evidence briefs).

Inclusion of student and family voice enhances the relevance, effectiveness and
sustainability of plans (Bronfenbrenner, 2005).

Research supports the use of differentiated, individualised support as a critical

mechanism for reducing equity gaps and promoting access to high-quality learning for all

students.

7. Our Commitment (Optional)

Our school commits to:

Valuing diversity and recognising individual strengths
Partnering with students and families in planning and decision-making
Using data and evidence to inform personalised support
Building staff capability to deliver inclusive, high-impact practice
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8. Roles and Responsibilities

e Principal: Ensures policy implementation, resourcing and compliance.

e Executive Staff: Lead consistent practice, monitor quality and support staff.

e Teachers: Develop, implement and review IEPs in collaboration with stakeholders.
e LET/AERT/APC&I: Provide expertise, coaching and intervention support.

e Families and Students: Contribute to goal-setting, feedback and review.

Part 2: Process

Purpose of Part 2

This section outlines the agreed, step-by-step processes thatensure |IEPs are developed
and implemented consistently, effectively and sustainably across the school.

1. ldentification of Students

Students may be identified for an IEP through:

e Formalassessmentordiagnosis

e NCCD evidence

e DoE integration and support processes (e.g., IFS)

e government policies (e.g., child in out-of-home care)

e Student learning data and progress monitoring (D or E grade in English or
mathematics in Student Academic Report

e Emerging needs/lagging skills/student data

e |learning and Engagement Team review

2. IEP Development

IEPs are collaboratively developed and include:
e Student strengths and interests
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e Priority learning needs

e SMART learning and engagement goals
e Adjustments and teaching strategies

e Intervention supports (where applicable)
e Success indicators

Consultation occurs with families, students (where appropriate) and relevant staff (a
minimum of two meetings with parents/family per year).

3. Register IEP on sentral

Create plan on Sentral Plans,

Make contact with parents - invite contribution

Complete all sections, including strengths-based assessments

Set review date on IEP and make note in teaching and learning program.

3. Implementation

Teachers embed IEP strategies into daily practice through:

e Differentiated instruction

e Adjusted assessment practices

e Explicit teaching and scaffolding

e Environmentaland wellbeing supports

e Note: Teachers must ensure there is multiple forms of evidence of IEP strategy
implementation.

3.1. Implementation support

Teachers are supported to embed IEP strategies into daily practice through a coordinated,
whole-schoolapproach. This includes collaborative planning with executive staff and the
Learning and Engagement Team; access to coaching, modelling and feedback from APC&,
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AERT and specialist staff; and shared planning tools that support differentiated instruction,
adjusted assessment practices, explicit teaching and scaffolding.

Depending on the complexity of student needs, additional support may also include case
discussions, targeted professional learning, access to evidence-based resources, and
scheduled review points to reflect on impact and refine adjustments. This collective
approach ensures teachers are notworking inisolation and that personalised strategies
are consistently implemented for one or more students within the classroom.

4. Monitoring and Review

This section outlines the processes used to monitor, evaluate and review IEP practices to
ensure they are implemented consistently, remain responsive to student need and have a
measurable impact on learning, engagement and wellbeing. Ongoing evaluation informs
refinement of practice, supports accountability and contributes to evidence-based
decision-making and continuous school improvement.

e |EPs are monitored continuously through formative assessment practices
embedded in daily teaching, including observation, work samples, learning data
and student feedback. Teachers use this information to make timely, responsive
adjustments to instruction and support.

e FormallEP reviews occur at least once per semester, or more frequently where
student needs change, and involve consultation with families, students (where
appropriate) and relevant staff, in line with Department of Education expectations.

e Adjustments and goals are refined based on evidence of progress toward
outcomes, evaluation of the effectiveness of strategies, and feedback from
students, families and support staff. Review outcomes are documented in the
Sentral Plan to inform next steps and contribute to NCCD evidence and ongoing
schoolimprovement.
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5. Documentation and Storage

e |EPs are stored securely on Sentral. Parents can view IEPS from the Sentral Portal
Ap. Paper copies of IEPs are stored securely, as per DoE regulations.
e |EP documentation aligns with NCCD and school data protocols.

Part 3: Tools and Templates

Purpose of Part 3

Purpose

This section outlines the processes used to monitor, evaluate and review |IEP practices to
ensure they are implemented consistently, remain responsive to student need and have a
measurable impact on learning, engagement and wellbeing. Ongoing evaluation informs
refinement of practice, supports accountability and contributes to evidence-based
decision-making and continuous schoolimprovement.

Included tools:

e |EP template (sentral)

e (Goal-setting exemplars

e Adjustment and strategy menu (builtinto plans)

e Review meeting agenda

e Student voice prompt sheet

e Parent contact script for evaluating support plan success

Part 4: Professional Learning and Support

Effective IEP implementation depends on staff capability to plan, deliver and evaluate
personalised learning and reasonable adjustments.
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This section outlines the professional learning and support structures that build
consistent, evidence-informed practice through collaboration, coaching and access to
specialist expertise, ensuring IEPs are embedded within high-quality teaching across the
school.

At UBPS, staff are supported through:

e Targeted professionallearning on inclusive practice

e Coaching and modelling by executive and APC&I

e Collaborative planning and case discussions

e Access to evidence-based resources

e Specific PL delivered to staff during Terms 1 and Term 3 relating to IEP

Part 5: Monitoring, Evaluation and Review

Purpose

This section outlines the processes used to monitor, evaluate and review |IEP practices to
ensure they are implemented consistently, remain responsive to student need and have a
measurable impact on learning, engagement and wellbeing. Ongoing evaluation informs
refinement of practice, supports accountability and contributes to evidence-based
decision-making and continuous schoolimprovement.

Monitoring

e Learning and Enrichmentteam will support IEP development, quality and
completion by regular monitoring to ensure plans are current, clearly articulate
personalised goals and reasonable adjustments, and align with school
expectations and NCCD requirements. These reviews support consistency of
practice and identify areas for additional guidance or support.

e Atteacher request, classroom walkthroughs and reviews of teaching and learning
programs can be undertaken to confirm that IEP strategies are embedded in daily
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practice and reflected in differentiated instruction, assessment and learning
environments.

e Feedback from staff, students and families is gathered through meetings, review
conversations and consultation processes to evaluate the effectiveness of IEPs,
strengthen collaboration and inform ongoing refinement of personalised supports.

e Timeline of meetings across the yearis provided as an appendix in this document.

Evaluation of Impact

Theimpact of IEP implementation is evaluated through systematic analysis of student
progress data, including curriculum-based assessments, formative assessment evidence
and relevant wellbeing indicators. This analysis is used to determine progress toward IEP
goals and inform responsive adjustments to teaching and support.

Achievement, engagement and wellbeing outcomes are reviewed over time to assess
the effectiveness of personalised strategies and reasonable adjustments in reducing
barriers to learning and supporting student growth.

The effectiveness of targeted interventions and support strategies is evaluated through
comparison of baseline and follow-up data, professionaljudgement and feedback from
students, families and support staff, ensuring decisions are evidence-informed and
focused on improving outcomes.

Timeline for evaluation is provided as an appendixin this document.

Review Cycle

e Annual policy and process review
e Adjustments informed by evidence, feedback and system priorities

Accountability

Executive staff are responsible for overseeing implementation, supporting staff and
reporting on impact as part of ongoing schoolimprovement processes.
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Document Status: Approved
Next Review Date: [Insert date]

Responsible Officer: Principal / Executive Team

Part 6: Next Steps for UPBS

This document supports consistency, sustainability and clarity of practice while
strengthening evidence of effective school-wide systems. Toward continued improvement
and strong policy and process, the following steps are recommended:

Identify priority school processes to document.
Allocate policy review responsibility to executive leads.
Ensure all staff are involved in process review.
Trialupdated process and refine.

a s wbd -

Publish centrally and embed in induction and professional learning.
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