
 

 

MGPS  1 

NSW Department of Education  
MGPS 
 

Overview  

Manning Gardens Public School (MGPS) is committed to explicitly teaching and modelling positive 
behaviour and to supporting all students to be engaged with their learning.  

Our goal is to inspire every child to participate positively in the school community and beyond. We 
focus on promoting excellence, opportunity and success for every student, every day. We value and 
strive to develop safe, fair and respectful learners in a caring learning community.  

Principles of positive behaviour support, trauma-informed practice, inclusive practice, and social 
emotional learning underpin our daily practice. High expectations for student behaviour are 
established and maintained through effective role modelling, explicit teaching, and planned 
responses. 

To achieve our mission, key programs prioritised and valued by the school community are: 

• Positive Behaviour for Learning (PBL)-an evidence-based framework that brings together the 
whole-school community to contribute to developing a positive, safe and supportive learning 
culture. 

• Bounce Back - a positive educational approach to wellbeing, resilience and social-emotional 
learning for primary school children 

These programs prioritise social and emotional learning which supports good mental health, positive 
relationships and supports the prevention of bullying. 
MGPS is dedicated to combating all forms of bullying, including cyberbullying, by fostering a safe, 
fair, and respectful learning environment for all students. Staff are committed to establishing 
evidence-based practices and strategies that promote a positive climate where bullying is less likely 
to occur.  

All members of the school community are active participants in building a welcoming school culture 
that values diversity and fosters positive relationships. A key component of a supportive school 
culture is building respectful relationships and an ethos that bullying is not accepted, in both online 
and offline environments.  

Partnership with parents and carers 

MGPS will partner with parents/carers in establishing expectations for engagement in developing 
and implementing student behaviour management and antibullying strategies, by: 

• inviting parent/carer and student feedback through informal and formal means, such as Tell 
Them From Me surveys, school surveys, consulting with the P & C and local AECG and; 

• using concerns raised through complaints process to review school systems, data and 
practices. 

 
MGPS communicates these expectations to parents/carers through school newsletters, school 
Facebook page and school website. Our school proactively builds collaborative relationships with 
families and communities to create a shared understanding of how to support student learning, 
safety and wellbeing. 
 

  

https://education.nsw.gov.au/schooling/school-community/attendance-behaviour-and-engagement/positive-behaviour-for-learning
https://bounceback-program.com/
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We are a PBL School 
Positive Behaviour for Learning (PBL) at MGPS promotes a positive school climate and 
improves student outcomes by establishing clear expectations for behaviour. It involves 
collaboration among students, staff, families, and the wider community to create a supportive 
environment where positive behaviours are recognised and reinforced. 

Key components of PBL include: 

• Clearly Defined Expectations: Schools establish and teach specific behavioural expectations 
for various settings (classroom, playground, etc.). 

• Data-Driven Decision Making: Schools collect and analyse data on student behaviour to 
inform practices and interventions. 

• Consistent Reinforcement: Positive behaviours are consistently acknowledged and rewarded, 
fostering an environment where students feel valued. 

• Prevention and Intervention: PBL emphasises proactive strategies to prevent negative 
behaviours and supports students who may need additional assistance. 

• Family and Community Engagement: Family and community involvement are essential to 
reinforcing behaviour expectations outside school. 

 
 School-wide expectations 
As a PBL school our 3 school expectations are: 

• Be Safe 
• Be Fair  
• Be a Learner 

 

Classroom rules  
At MGPS, teachers draw on the phases of engage, enact and embed as a guide to create a set of 
classroom rules that have an anti-bullying focus and 4 rules in total. 
Teachers are encouraged to utilise the PBL Checklist for Success. - See Appendix 1 
 

When creating classroom rules with students, teachers are encouraged to draw upon the Zones of 
Regulation and the Anger Rules. – See Appendix 2 
 
Student Behaviour Support Plans (SBSPs): 
- Timely: Created when a student's behavioural needs arise. 
- Fluid: Adaptable documents that change as the student's needs evolve. 
 
School-wide expectations and classroom rules  
To prioritise student well-being throughout the school, all staff actively supervise in every setting. 
This involves: 

• Regularly moving around assigned areas, such as classrooms and playgrounds. 
• Continuously scanning the environment to maintain student safety. 
• Engaging with students actively, staying present, and attentive in the moment. 

 
When creating a positive classroom environment for all students, teachers draw upon a range of 
trauma informed teaching strategies. Trauma-informed teaching practices recognise the 
widespread impact of trauma on students and emphasise creating safe, supportive, and responsive 
learning environments. Trauma can result from various experiences, including abuse, neglect, 
poverty, violence, or systemic inequities. Such experiences affect students’ behaviour, relationships, 
and learning abilities. 
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Key Principles of Trauma-Informed Teaching at MGPS include: 

1. Build Relationships 
• Develop strong, positive relationships with students to create a foundation of trust. 
• Show genuine care and interest in their well-being. 

2. Regulate Emotions 
• Teaching and modelling emotional regulation strategies, such as mindfulness, breathing 

exercises, or journaling. 
• Provide calming spaces for students to regroup if overwhelmed. 

3. Flexible Responses 
• Be flexible with deadlines, assignments, and classroom participation as needed. 
• Avoid punitive discipline and instead use restorative practices to address conflicts. 

4. Consistency and Routine 
• Maintain consistent routines and rituals to provide stability. 
• Prepare students for changes in routine to reduce anxiety. 

5. Professional Development and Collaboration 
• Seek training on trauma-informed practices and collaborate with counsellors, social workers, 

and other professionals. 
• Reflect on your own biases and emotional responses to students’ behaviours. 

By embedding trauma-informed principles, educators create environments where all students feel 
valued, respected, and capable of thriving. See Appendix 3  

Behaviour Code for Students 

NSW public schools are committed to providing safe, supportive and responsive learning 
environments for everyone. We teach and model the behaviours we value in our students.  

The Behaviour Code for Students can be found at https://education.nsw.gov.au/policy-
library/policyprocedures/pd-2006-0316/pd-2006-0316-01.  

To create a positive, safe and supportive learning environment, teachers TEACH what needs to be 
done, how it needs to be done and why it is being done. 

MGPS embeds student wellbeing and positive behaviour approaches using strategies and practices 
across the care continuum. This approach promotes positive behaviour and responses to behaviours 
of concern, including bullying and cyber-bullying behaviour. Students are consistently reminded of 
the Behaviour Code in all settings, including sporting events, and are expected to adhere to the 
school uniform code. This reinforces positive behaviour and school values. See Appendix 4 

These approaches and strategies are built on a foundation of evidence-based effective classroom 
practices that set the tone for engagement with learning and respectful relationships. These 
practices include:  

• stating and explicitly teaching school and classroom expectations; 
• establishing predictable routines and procedures that are communicated clearly to students; 
• encouraging expected behaviour with positive feedback and reinforcement; 
• discouraging inappropriate behaviour; 
• providing active supervision of students; 
• maximising opportunities for active engagement with learning; 
• providing carefully sequenced engaging lessons that provide options for student choice and; 
• differentiating learning content and tasks to meet the needs of all learners. 

  

https://education.nsw.gov.au/policy-library/policyprocedures/pd-2006-0316/pd-2006-0316-01
https://education.nsw.gov.au/policy-library/policyprocedures/pd-2006-0316/pd-2006-0316-01
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Student behaviour Care Continuum 

Care 
Continuum 

Strategy or 
Program 

Details Audience 

Prevention Breakfast Club The program gives students the opportunity 
to eat a wholesome, nutritious breakfast on 
a regular basis. Having breakfast has a 
positive impact on factors such as physical 
and mental health, social skills, 
concentration, behaviour, attendance and 
academic outcomes. 

All 

Prevention Positive 
Behaviour for 
Learning (PBL). 

Professional 
Learning. 

Wellbeing 
Framework for 
Schools. 

An evidence-based framework that brings 
together the whole-school community to 
contribute to developing a positive, safe and 
supportive learning culture. 

Professional learning relevant to prevention 
and early intervention strategies.  

Create a planned approach to wellbeing 
using evidenced-based strategies that are 
strengths based, preventative and focus on 
early intervention. 

PBL Tier 1 behaviours 

Universal supports, differentiated and 
explicit teaching for all students. 

All 

Prevention Bounce Back Positive educational approach to wellbeing, 
resilience and social-emotional learning for 
primary school children 

All 

Prevention / 
Early 
Intervention / 
Targeted / 
Individual 

Australian 
eSafety 
Commissioner 
Toolkit for 
Schools to 
prevent and 
respond to 
cyberbullying 

Toolkit resources are categorised into four 
elements: Prepare, Engage, Educate and 
Respond. The resources are used to engage 
with the school community about creating 
and maintaining safe online environments to 
prevent cyberbullying incidents. The toolkit 
includes actions to report and manage 
cyberbullying incidents. 

 

PBL Tier 1 behaviours 

Universal supports differentiated and 
explicit teaching for all students. 

All 

Targeted / 
individual 
intervention  

Learning and 
Support 

Daily check-ins 

The LST works with teachers, students 
and families to support students who 
require personalised learning and support. 

PBL Tier 2 requires 

Focused interventions, daily check-ins, 
academic modification, mentoring and social 
skills. 

All 

https://www.esafety.gov.au/educators/toolkit-schools
https://www.esafety.gov.au/educators/toolkit-schools
https://education.nsw.gov.au/schooling/parents-and-carers/inclusive-learning-support/high-school/how-your-child-can-be-supported-in-high-school/school-learning-and-support-team
https://education.nsw.gov.au/schooling/parents-and-carers/inclusive-learning-support/high-school/how-your-child-can-be-supported-in-high-school/school-learning-and-support-team
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Care 
Continuum 

Strategy or 
Program 

Details Audience 

Targeted / 
individual 
intervention 

Attendance 
support 

The Learning and Support team refers 
students to the Attendance and 
Engagement Coordinator at MGPS. The 
Coordinator organises a planning meeting 
with students, families, and teachers to 
identify barriers to attendance and 
establish growth goals. 

Individual 
students, 
Attendance 
Co-ordinator 

Individual 
intervention 

Individual 
behaviour 
support 
planning 

This may include developing, implementing, 
monitoring and reviewing behaviour support, 
behaviour response and risk management 
plans. 

 

PBL Tier 3 requires 

Functional Behaviour Analysis (FBA), a case 
management approach, individualised 
attendance programs and external 
programs 

Individual 
students, 
parent/carer, 
LAST, AP 

See Appendix 5 for a pictorial example of the Student Behaviour Care Continuum 

See Appendix 6 for a pictorial example of the Behaviour Reference Guide 

Planned responses to positive appropriate behaviour, inappropriate behaviour and 
behaviours of concern, including bullying and cyber-bullying 
 
Identifying behaviour of concern, including bullying and cyberbullying 
A behaviour of concern is challenging, complex or unsafe behaviour that requires more persistent 
and intensive interventions. A behaviour of concern does not include low-level inappropriate or 
developmentally appropriate behaviour. Bullying behaviour involves the intentional misuse of power 
in a relationship, is ongoing and repeated and involves behaviour that can cause harm.  

MGPS staff will identify inappropriate behaviour and concerns, including bullying and cyber-
bullying, through:  

•       directly observing a student’s behaviour, interactions, verbal communication, or work 
produced (such as written materials, performances or artworks); 

•       a person disclosing information that is not previously known, either because it is new 
information or because it has been kept a secret and; 

•       concerns raised by a parent, community member or agency.  

Students or parents can report bullying to any staff member. NSW public school Principals have the 
authority to take disciplinary action to address student behaviours that occur outside of school 
hours or school grounds, including cyberbullying. Students who have been bullied will be offered 
appropriate support, for example through the school counselling service. 

Responses to all behaviours of concern apply to student behaviour that occur:  

• at school; 

• on the way to and from school; 

• on school-endorsed activities that are off-site; 

https://education.nsw.gov.au/schooling/school-community/attendance-matters-resources-for-schools
https://education.nsw.gov.au/schooling/school-community/attendance-behaviour-and-engagement/behaviour-support-toolkit/support-for-teachers/planning-behaviour-support-for-individual-students
https://education.nsw.gov.au/schooling/school-community/attendance-behaviour-and-engagement/behaviour-support-toolkit/support-for-teachers/planning-behaviour-support-for-individual-students
https://education.nsw.gov.au/schooling/school-community/attendance-behaviour-and-engagement/behaviour-support-toolkit/support-for-teachers/planning-behaviour-support-for-individual-students
https://education.nsw.gov.au/schooling/school-community/attendance-behaviour-and-engagement/behaviour-support-toolkit/support-for-teachers/planning-behaviour-support-for-individual-students
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• outside school hours and off school premises where there is a clear and close connection 
between the school and students’ conduct and; 

• when using social media, mobile devices and/or other technology involving another student 
or staff member.  

At the beginning of each year, teachers develop lessons focused on safety for all students. They 
collaborate with students to create an anti-bullying poster identifying five trusted adults to whom 
students can turn for support. 

See Appendix 7 – Who can I talk to at MGPS? 

Preventing and responding to behaviours of concern 
Responses to behaviours that don't meet school expectations are managed by either teachers or 
school executives. Staff uses professional judgment to determine the appropriate management 
level, considering whether the behaviour risks the student's or others' safety or wellbeing. 

• Teacher managed – low level inappropriate behaviour is managed by teachers in the 
classroom and the playground.  

• Executive managed – behaviour of concern is managed by school executive. 
• Incidents are recorded on Sentral. These include:  

 

Classroom All settings 

• expectations reminder 
• re-direct 
• offer choice 
• prompts 
• re-teach 
• seat change 
• reflection time 
• student/teacher conference 
• communication with parent/carer. 

• expectations reminder 
• re-direct 
• offer choice 
• prompts 
• re-teach 
• walk with teacher 
• reflection time 
• communication with parent/carer. 

MGPS staff model, explicitly teach, recognise and reinforce positive student behaviour and 
behavioural expectations. PBL consists of evidence-based strategies used daily by teachers to 
teach self-regulation, reduce impulsivity, increase focus and strengthen peer networks. 

We acknowledge that not all students are encouraged by the same thing or in the same ways. 
Younger students may be more motivated by adult attention while older students are typically more 
motivated by peer attention, activities, privileges, or freedom. When learning new skills, students 
need immediate and frequent reinforcement and as they develop mastery they respond to 
intermittent and long-term reinforcement to maintain their social behavioural efforts. 

The use of verbal and non-verbal specific positive feedback is the most powerful way to: 

• help adults and learners to focus on positive social behaviour; 
• increase the likelihood that students will use the expected behaviours and skills in the future; 
• decrease unexpected behaviour and reduce the need for corrective responses and; 
• enhance self-esteem and build an internal focus of control. 
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Action Prevention 

Responses to recognise and 
reinforce positive, inclusive and 

safe behaviour 

 Early Intervention 

Responses to minor 
inappropriate behaviour 

Targeted/Individualised 

Responses to behaviours of 
concern 

Positive Incident Behaviour expectations are 
taught and referred to 
regularly.  
Teachers model behaviours 
and provide opportunities for 
practice.  
Students are acknowledged 
for meeting school-wide 
expectations and rules. 

Positive incident recorded 
on Sentral with a 
resolution. This may 
include a positive phone 
call home 

NA 

Minor Incident Verbal and non-verbal 
specific positive feedback is 
paired with a positive, 
tangible reinforcer in a 
school-wide continuum for 
acknowledging expected 
behaviour. 
  

Refer to school-wide 
expectations and/or 
emotional regulation 
visuals and/or supports so 
that the student can self-
regulate.  
Use indirect responses 
including proximity, 
signals, non-verbal cues, 
ignore, attend, praise, 
redirect with specific 
corrective feedback. 

Classroom teacher to take 
immediate steps to restore 
safety and return the situation to 
calm by using appropriate 
strategies such as: redirecting to 
another area or activity, 
providing reassurance or offering 
choices. Incident review and 
planning is scheduled for a later 
time, determined by the context 
and nature of the incident.   
A resolution must be recorded 
for the incident. 

Minor Incident 

 

Tangible reinforcers include 
those that are: 
free and frequent 
moderate and intermittent 
significant and infrequent 
Intermittent and infrequent 
reinforcers are recorded on 
Sentral system. 

Use direct responses e.g. 
rule reminder, re-teach, 
provide choice, scripted 
interventions, student 
conference. Students 
have an opportunity to 
meet the 
classroom/playground 
behaviour expectation 
before low-level 
consequence is applied. 

Executive collects information 
and reviews the incident from 
multiple perspectives to 
determine next steps. Executive 
to record incident on Sentral and 
contact parent/carer by SMS or 
phone. Executive/principal may 
consider further action e.g., 
formal caution or suspension. 
A resolution must be recorded 
for the incident. 

Minor Incident 

 

Social emotional learning 
lessons are taught weekly 
using PBL, Bounce Back and 
the Zones of Regulation. 

Teacher records on 
Sentral by the end of the 
school day. Monitor and 
inform family if repeated. 
For some incidents, 
referral is made to the 
school’s anti-racism 
contact officer (ARCO) or 
anti-bullying co-ordinator. 

Refer to the school’s Learning 
and Support Team taking into 
consideration current and 
previous behaviour data. Other 
actions may include completing 
a risk assessment and/or 
collaboratively developing a 
behaviour support/response plan. 

  Teacher/parent contact Teacher/parent contact Teacher/parent contact 

Major Incident Teacher contact through 
phone calls home are used to 
communicate student effort 
to meet expectations. 
Recognition awards for 
positive individual and class 
behaviour are given at 
fortnightly school assemblies. 

Teacher contacts parents 
by phone or SMS when a 
range of corrective 
responses have not been 
successful.  
Individual planning and 
referral to Learning 
Support Team may be 
discussed.   

Parent/carer contact is made by 
school executive to discuss any 
support and behaviour 
responses, including referral to 
the LST, school counsellor, 
outside agencies or Team 
Around a School. 
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Responses to serious behaviours of concern 

The NSW Department of Education Student Behaviour policy and Suspension and Expulsion 
procedures apply to all NSW public schools. 

Responses to all behaviours of concern apply to student behaviour that occurs: 

• at school; 

• on the way to and from school; 

• on school-endorsed activities that are off-site; 

• outside school hours and off school premises where there is a clear and close connection 
between the school and students’ conduct and; 

• when using social media, mobile devices and/or other technology involving another student 
or staff member.  

Responses for serious behaviours of concern, including students who display bullying behaviour, are 
recorded on Sentral. These may include: 

• review and document incident; 

• determining appropriate response/s, including supports for staff or other students impacted; 

• referring/monitoring the student through the school learning and support team; 

• developing or reviewing individual student support planning, including teaching positive 
replacement behaviour and making learning and environmental adjustments; 

• detention, reflection and restorative practices (listed below);  

• liaising with Team Around a School for additional support or advice; 

• communicating and collaborating with parents/carers (phone, email, parent portal, meeting) 
and; 

• formal caution to suspend, suspension or expulsion. 

 

Reporting and recording behaviours of concern 

Staff will comply with reporting and responding processes outlined in the: 

• Incident Notification and Response Policy; 

• Incident Notification and Response Procedures and; 

• Student Behaviour policy and Suspension and Expulsion procedures. 

Students and parents/carers can report cyberbullying to the eSafety Commissioner. The eSafety 
Guide provides reporting links for various sites, games, and apps. 
 

MGPS Safety Interventions Action Plan 2024-2025 

MGPS is committed to fostering a safe and supportive learning environment, we recognise that the 
safety of students and staff is paramount at our school. The MGPS Safety Interventions Action Plan 
2024-2025 is a proactive framework designed to identify, address, and mitigate potential safety 
risks within our educational settings. 
Through the implementation of the Schools Safety Interventions Action Plan, MGPS is committed to 
creating an environment where students can learn and thrive without fear. The safety and wellbeing 
of our school community is a shared responsibility, and by working collaboratively, MGPS fosters a 
culture of safety that empowers our students and staff. See Appendix 8 
 
  

https://education.nsw.gov.au/policy-library/policies/pd-2006-0316
https://education.nsw.gov.au/policy-library/policyprocedures/pd-2006-0316/pd-2006-0316-06
https://education.nsw.gov.au/policy-library/policyprocedures/pd-2006-0316/pd-2006-0316-06
https://education.nsw.gov.au/inside-the-department/directory-a-z/team-around-a-school
https://education.nsw.gov.au/policy-library/policies/pd-2007-0362
https://education.nsw.gov.au/content/dam/main-education/policy-library/public/implementation-documents/incident_proc.pdf
https://education.nsw.gov.au/policy-library/policies/pd-2006-0316
https://education.nsw.gov.au/policy-library/policyprocedures/pd-2006-0316/pd-2006-0316-06
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HELP processes and practices to support student wellbeing 

At MGPS, each department has established specific processes and practices to support student 
behaviour and well-being in the classroom. 
 
Supported Learning processes 
Processes are consistent for classroom and playground support; 
 
1. CRT or SLSO message and/or call APSL to provide name/s of students who are becoming 
heightened. Message and/or call is short and succinct e.g., "Kaiden is walking around, refusing to go 
to class. He is in eyesight."  
2. CRT or SLSO message and/or call APSL for immediate assistance. Message and/or call is short 
and succinct e.g., Kaiden needs immediate attention. No longer in eyesight. Last seen heading to the 
pedestrian gate." 
 
Preschool – Year 2 processes 
Process identified are for students who require emotional support. - This does not include physical 
violence; 
 
P-2 Seeking Help In the Classroom; 
 
1. Teacher to check in (5 min pick up) 
2. Classroom SLSO to check (5 mins) 
3. Classroom SLSO take the student for a walk (no longer than 10 mins) 
4. AEO/IFS SLSO 
5. Call for AP support (Stage AP – if student will walk with SLSO when AP is on class if not available 
other AP) 

Seeking Help In the Playground; 

1. K-2 teacher to inform APs of potential difficulties that may arise. 
2. AP to monitor and potential check in 
3. Any Teacher to check in 
4. Any SLSO/AEO take the student for a walk (no longer than 10 mins) 
5. Call for AP support (Stage AP – if student will walk with SLSO when AP is on class if not 

available other AP) 
 
Year 3 – Year 6 processes 
Process identified are for students who require emotional support. - This does not include physical 
violence; 
 
Seeking Help In the Classroom; 
 
1. Classroom teachers use the Behaviour Reference Guide, following the Behaviour Management 

Continuum. 
2. Teachers commence restorative practices as required. If the classroom teacher is unable to start 

this process, the classroom SLSO can begin a conversation with the student. 
3. If the situation gets to an extreme level (or critical incident), AP is contacted via text message or 

phone call, which will include the student’s name, the location of the incident and a brief 
description of the behaviour. 

4. Incidents will be recorded on Sentral using the ABC (Antecedent, Behaviour, Consequence) and 
all incidents will be recorded as minor or major. 

5. Resolutions must be recorded for all incidents. 
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Seeking Help In the Playground; 

1. The teacher on duty will actively supervise during playground duty, enabling them to quickly 
respond to any incidents on the playground. 

2. If required, a teacher can call upon the AP on duty to help commence restorative practice or 
assist with a major incident. 

3. If an executive staff member is not on duty, Tracey or Jacob will be contacted via phone call or 
text message. 

4. Incidents are to be recorded on Sentral using the ABC format (including resolutions) 

Community Charter 

The MGPS Community Charter outlines the responsibilities of parents, carers, educators and the 
wider school staff to ensure learning environments are collaborative, supportive and cohesive. 

At MGPS we work to aim to foster positive environments for students, staff, and the school 
community that enhance student learning. Our goal is to ensure that every student feels known, 
valued, and cared for. 

Parents and carers are essential to the school community. The School Community Charter (PDF 1.4 
MB) outlines how they can engage with NSW public schools, highlighting the importance of creating 
a positive learning environment for students. See Appendix 9 to view the MGPS Community Charter. 

Parents and carers can expect: 

• to be welcomed into our schools to work in partnership to promote student learning; 

• communication from teaching staff will be timely, polite, informative and solutions focused; 

• professional relationships with school staff will be based on transparency, honesty and 
mutual respect and; 

• to be treated fairly. Tolerance and understanding are promoted as we respect diversity. 

 

Review dates 

Last review date: [31-01-2025: Day 1, Term 1, 2025] 

Next review date: [31-01-2026: Day 1, Term 1, 2026]

  

https://education.nsw.gov.au/content/dam/main-education/public-schools/going-to-a-public-school/media/documents/school-community-charter.pdf
https://education.nsw.gov.au/content/dam/main-education/public-schools/going-to-a-public-school/media/documents/school-community-charter.pdf
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Appendix 1 – PBL Checklist for Classroom Success 

Effective 

Classroom 

Practices 

Staff Expectations to Support Student Behaviour + Engagement 

Classroom 

Learning Space 
 I have well organised learning spaces with easy access to 

resources. 

 I ensure the classroom is well-lit, ventilated and at a comfortable 

temperature. 

 I have a well-considered seating plan. 

 The learning space is attractive and stimulating. 

Classroom 

Relationships 
 I use verbal and non-verbal prompts. 

 I take opportunities to get to know the students and how they learn. 

 I relate to students in a calm, firm and fair manner. 

 I model the interactions I expect. 

Classroom 

Expectations  I have created and posted classroom rules (aligned with school-wide 

expectations). 

 My classroom rules met the OMPUA guidelines (Observable, 

Measurable, Positively stated, Understandable, Always applicable). 

 80% of my students can tell the classroom expectations and rules. 

Classroom 

Procedures and 

Routines 

 I have created, posted, taught and provided practise opportunities 

for classroom procedures and routines. 

 I regularly give students frequent specific performance feedback 

on classroom procedures and routines. 

 Students can verbalise and regularly demonstrate the classroom 

procedures and routines. 

Encouraging 

Expected 

Behaviour 

 I provide non-contingent and contingent adult attention for 

students in my class. 

 I use a variety of strategies to give specific positive feedback (free 

and frequent, intermittent, and long term). 

 What is my method for providing specific positive feedback at a ratio 

of 4: 1? ___________________________________________ 

 Can my students tell how they receive acknowledgement for 

appropriate behaviour? ___________________________________ 

Responding to 

Problem Behaviour 
 I demonstrate calm, consistent, brief, immediate and respectful error 

corrections using professional teaching tone and demeanour. 

 I use proximity control, non-verbal cues/signals, selective 

attending with parallel acknowledgement in response to minor 

problem behaviours. 

 I use a variety of classroom response strategies (prompt, redirect, 

re-teach, provide choice and conference with students). 

 Consequences in my classroom are reasonable and logical 
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Active Supervision  I have designed the classroom plan to allow for ease of movement 

for active supervision. 

 I continually monitor all areas of the room by scanning, moving and 

interacting frequently and strategically. 

 When designing a lesson, I consider student groupings, location and 

activity level. 

 I provide positive contact (proximity; non-verbal), positive (non-

contingent attention; pre-corrections) and corrective feedback 

(specific positive praise) while moving around the room. 

Opportunities to 

Respond 
 I use a variety of strategies to increase student opportunities to 

respond (examples: turn and talk, guided notes, response cards). 

 Teacher talk is no more than 40 – 50% of instructional time in my 

classroom. 

 What strategy do I use to track students being called on? 

 ______________________________________________________ 

 I regularly use wait time to increase student opportunity for 

metacognition. 

 I regularly plan instructional questions and response methods prior 

to the lesson. 

Activity 

Sequencing and 

Choice 

 I sequence tasks by intermingling easy/brief tasks among longer or 

more difficult tasks. 

 When designing a lesson, I consider the pace, sequence and level 

of task difficulty to promote each student’s success. 

 I consider a variety of elements when offering students choice 

(order, materials, partner, location, type of task). 

 I develop and use a menu of options to promote student choice 

(examples: work stations, demonstration of knowledge). 

Task Difficulty  To accommodate students’ needs I amend the length of the task or 

the time allocated for the task. 

 To accommodate students’ needs I amend the mode of the task to 

be completed. 

 To accommodate students’ needs I extend on the instruction or 

practise provided. 

 I scaffold tasks by modelling, providing guided practise and 

chunking multi-step directions and activities. 
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Appendix 2: Zones of Regulation and MGPS Anger Rules 

 



 
MGPS 

 

MGPS  14 

  



 
MGPS 

 

MGPS  15 

Appendix 3: Trauma Informed Teaching Strategies 
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Appendix 4: Student Behaviour Code and Sporting Code 
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Appendix 5: Student Behaviour Care Continuum 
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Appendix 6: Student Behaviour Reference Guide

 



 
MGPS 

 

MGPS  21 

  



 
MGPS 

 

MGPS  22 

Appendix 7 – Who can I talk to at Manning Gardens 
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Appendix 8 – MGPS Safety Interventions Action Plan 2024-2025 
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Appendix 9 - MGPS Community Charter 
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