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RATIONALE 

 

The High Potential and Gifted Education Policy promotes engagement and challenge for every student, 

across intellectual, creative, social-emotional and physical domains. Lapstone Public School supports 

every student to achieve their educational potential through talent development opportunities and differentiated 

teaching and learning practices to ensure that their specific learning and wellbeing needs are met. 

 

This policy has been designed to function in addition to the NSW Department of Education’s own ‘High 

Performance and Gifted Education Policy’. More information on this policy can be found here: 

https://education.nsw.gov.au/content/dam/main-education/teaching-and-learning/high-potential-and-gifted-

education/HPGE_Policy.pdf  

 
 

KEY DEFINITIONS 

High Potential Students: 
 

High Potential students are those whose potential exceeds that of students of the same age in one or more 

domains: intellectual, creative, social-emotional and physical. 

Gifted Students: 
 

Gifted students are those whose potential significantly exceeds that of students of the same age in one or 

more domains: intellectual, creative, social-emotional and physical. These students demonstrate natural inborn 

attributes in one or more of these areas, to a degree that places them among the top 10% of peers their age. 

Highly Gifted Students: 
 

Gifted students are those whose potential vastly exceeds that of students of the same age in one or more 

domains: intellectual, creative, social-emotional and physical. These students demonstrate natural inborn 

attributes in one or more of these areas, to a degree that places them among the top 1% of peers their age. 

Domains of Giftedness: 
 

● Intellectual: Reasoning, memory, sense of observation, judgment and meta cognition 

● Creative: Inventiveness, imagination, originality and fluency 

● Social/Emotional: Perceptiveness, communication and influence 

● Physical: The senses, strength, endurance, coordination 
 

https://education.nsw.gov.au/content/dam/main-education/teaching-and-learning/high-potential-and-gifted-education/HPGE_Policy.pdf
https://education.nsw.gov.au/content/dam/main-education/teaching-and-learning/high-potential-and-gifted-education/HPGE_Policy.pdf
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Talent Development 
 

Talent development is the process by which a student’s potential is developed into high achievement in a 

specific domain. 

At Lapstone Public School, teachers and school leaders are committed to first identifying high potential and 

gifted students, and then developing their talents through a range of school-wide and classroom processes and 

programs. 
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PROCESS OF IDENTIFICATION 

 

Whole School 
 

With the understanding that giftedness refers to a child’s potential and is not necessarily evident through their 

current level of achievement, it is important that all students 2-6 are tested on their natural abilities, as well 

as through traditional achievement measures. Both formative and summative methods should be used in the 

identification process as well as during the monitoring and evaluation of set goals. Teachers will be required to 

consider whether any student in their class needs to be referred to the High Performance and Gifted Education 

Team. This team works as an additional arm to the Lapstone PS Learning and Support Team. Teachers should 

continually monitor student progress, in all HPGE domains, to ensure identification is expedient. Assessments 

of ability will be analysed in stage meetings throughout the year at point of need.  *see referral process 

Quantitative 

Assessment of Ability 
 

● Excelling in music: Choir, band, Cool Kids Music 

● Excelling in dance: Dance Group, external dance ensembles 

● Excelling in drama: Drama Group, external drama ensembles  

● Excelling in speaking & performance: competitive debating, public speaking, Tournament of Minds 

● Excelling in sport: PSSA, BMPSSA Zone carnivals, BMPSSA Zone representative teams 

● Excelling in leadership opportunities 

● Excelling in the Creative and Critical Thinking Continuum v9 (Appendix 5) 

● Excelling in the Personal and Social Capability Continuum v9 (Appendix 5) 
 

Assessment of Achievement 
 

● ACER PAT Mathematics (Years 2-6) 

● ACER PAT Reading (Years 2-6) 

● NAPLAN (Year 3 and 5) 

● Check In Assessment (Years 3-6) 

● School-based assessments as per reporting cycles 
 

Qualitative  
  

• Michael Sayler Checklists (Appendices 7-9) 
o Teacher identification of potential/giftedness 

▪ Teachers assess student ability through completion of the Michael Sayler Checklist. This 
information is collected in conjunction with parent and student assessments where relevant. 

o Parent identification of potential/giftedness 
▪ Parents assess student ability through completion of the Michael Sayler Checklist. This can 

be done if a student has been identified by teaching staff as showing high potential and/or 
giftedness in a particular domain.  

o Student self-assessment 
▪ Students self-assess their learning habits through completion of the Michael Sayler 

Checklist.  

• Lapstone PS High Potential Identification Checklist (Appendix 4) 

o Teacher identification 

▪ In alignment with identification practices, teachers assess student competency and potential 
against set criteria across all four domains. These are scaled 1-5 (dependent on frequency) 
and outline behaviours that are commonplace in students identified as HPGE. 
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REFERRAL PROCESS 

 

Through analysis of both ability and achievement data, teachers may identify one or several high 

potential/gifted students in their class. 

In order to best support these students, teachers will be required to refer these students to the High 

Performance and Gifted Education Team. The referral process is as follows. 

 

 

 

Assessment for Identification and Nomination 
Evidence is collected to accurately identify the giftedness and/or high potential of the student. This will 
vary depending on the domain in which has been identified. *See process of identification. 
 
These must include: 

- Completed ‘Lapstone PS HPGE Nomination Form’ (Appendix 3) 
- Completed ‘Lapstone PS HPGE Identification Checklist’ for identified domain/s (Appendix 4) 
- At least two forms of quantitative evidence to show potential and/or giftedness in particular 

domain  
 
These could include: 

- Other qualitative evidence such as Michael Sayler Checklist/s (Appendices 7-9) 
- Work samples to support teacher judgement 
- Any psychology or paediatric reports 

Validation 
The HPGE Team will determine the status of a student based on the evidence provided. If further 
evidence is required this will be sought, and resources such as the Michael Sayler Checklist might be 
completed. School counsellor will be consulted if required. 

Provisions 
If a student is identified as high potential or gifted, the HPGE Team will communicate with teachers and 
carers. Provisions will be recommended and developed in consultation with the HPGE team, classroom 
teacher and carers. These include differentiation of programs, external programs and competitions, talent 
recognition, community and industry links. For students identified as High Potential a HPGE Adjustment 
Checklist will be created (Appendix 1). For Gifted and Highly Gifted students, an Individualised Education 
Plan (Appendix 2) will be created. 
 

Implementation 
Teachers and relevant staff implement provisions as outlined in the above step. 

Evaluation 
There will be regular and ongoing evidence-based review of student progress and suitability based on a 
range of measures appropriate to domain and level of giftedness. For IEP students this will be termly, 
with more significant review during Learning Conversations in Terms 2 and 4. This will occur with all 

stakeholders. 

Transferal & Continuity 
At the conclusion of the school year, all appropriate data will be collected and collated including any 
changes or alterations made to HPGE provisions. This will be shared with the upcoming class teacher for 
the following school year. If an HPGE student is in Year 6, documentation will be shared with their future 
high school to ensure smooth transition.  
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PROVISIONS 

 

All Classrooms 
 

● Apply evidence-based approaches that extend and challenge high potential and gifted students beyond 

their current level of mastery across all domains of potential. Refer to the Department Guidelines in 

regards differentiation and adjustments found here: https://education.nsw.gov.au/teaching-and-

learning/high-potential-and-gifted-education/supporting-educators/implement/differentiation-

adjustment-strategies#Adjustment:0  

● Develop, design and teach differentiated learning programs and provide experiences that meet the 

advanced learning needs of students. Consider: complexity, challenge, choice, abstraction, critical 

thinking, higher order thinking, pace, authenticity and learning environment.  

● Collaborate with families, school communities and the wider community to support the talent 

development of high potential and gifted students 

Supporting Documentation  
 

● Adjustment documentation (Appendix 1) 

● IEPs (Appendix 2) 

 

Extracurricular Opportunities 
 

● Extra curricular activities should be offered to students who have exhibited potential or giftedness in any 
or all domains. Note this list below has been organised by domain, however, some opportunities overlap 
significant into multiple domains. 

  
 Physical: 

- PSSA teams 
- Zone representative sports teams 
- Internal and external sporting programs 
- Dance groups 

 Creative: 
- School Band 
- Dance Groups (junior and senior) 
- Choir 
- Operation Art 
- Drama Groups 

 Academic & Social-Emotional: 
- Public Speaking Competitions 
- Debating 
- Mathematics Olympiad 
- Tournament of Minds 

- Leadership Opportunities (class leaders, tech leaders, school leaders, sport leaders, library leaders) 

 

Additional Opportunities 
 

• Flexible grouping for identified subject areas can be provided if required (align with IEP goals). 

• Acceleration opportunities for identified subject areas can be provided if required (align with IEP goals). 
 

https://education.nsw.gov.au/teaching-and-learning/high-potential-and-gifted-education/supporting-educators/implement/differentiation-adjustment-strategies#Adjustment:0
https://education.nsw.gov.au/teaching-and-learning/high-potential-and-gifted-education/supporting-educators/implement/differentiation-adjustment-strategies#Adjustment:0
https://education.nsw.gov.au/teaching-and-learning/high-potential-and-gifted-education/supporting-educators/implement/differentiation-adjustment-strategies#Adjustment:0
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Appendix 1: Lapstone PS IEP 
 

LAPSTONE PUBLIC SCHOOL 
- _______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

_______________________ 

Explore and Achieve       
 

LAPSTONE PUBLIC SCHOOL 

INDIVIDUAL EDUCATIONAL PLAN (IEP) – High Potential and Gifted Education 
 

Name: 
DOB:  

 
Class: 
Year:  
Teacher: 

 
Term: 
Weeks:  

 

 

Domains:  Intellectual Creative Social-Emotional Physical 

 

Monitored by:  

 

Strengths & Interests:  

Strengths:  
-  
Interests:  
-  

 

Support Strategies: 

Classroom 
Environmental 

Instructional 
Communication 

Curriculum Content 

Sensory 
Social/ Emotional 

   

 

Current Interventions 
  

- 

Past Interventions:   

External Agencies: -  
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Related documents: - 

 
 

 
SMART Goals 

(In collaboration with LaST): 

 

 
Resources & 

Programs 

 
Assessments 

 
Review date and comments  

    

    

    

    

 

 

Level of adjustment:     Supplementary Substantial Extensive 

 
 

Parent:  Date:  

Parent:    

Teacher:  Date:  

 
Reference: det.nsw.edu.au 
Disability learning and support  
Education.nsw.gov.au/teaching-and-learning/disability-learning-and-support/personalised-support-for-learning/national-disability-data-collection  
Level of adjustment disability category  
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Appendix 2: Lapstone PS Adjustment Checklist  
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 Appendix 3: Lapstone PS HPGE Nomination Form 

Lapstone Public School 

Nomination for Gifted and High Potential Identification (K-6) 
  
Note: This form in available as a Google Form here: https://forms.gle/ZPE2bPvQgzgqu9xP8  

 

Student Name: Age: ALP: □ Yes □ No 

Class: Teacher Completing: 

Discussed with Assistant Principal: □ Yes  Date: 

 

Academic Information (If relevant) 
 

Add student raw data/percentile bands. 

 

 Phonics assessment (K-2 if relevant): School-based assessment tasks: 

PAT-Reading stanine:  

PAT-Mathematics stanine: 

Check-in: 

NAPLAN Bands: 

IfSR/SENA:  

 
 

Extra Curricular / External Provisions 
 

Participation (please list all): 

•  

•  

•  

•  

Excelling (please list evidence of excellence): 

•  

•  

•  

•  

 
 

External Data Sources 
 

Paediatrician Report 

□ Yes □ No 

(Attach to Sentral profile) 

Psychological Assessment (IQ testing) 

□ Yes □ No 

(Attach to Sentral profile) 

https://forms.gle/ZPE2bPvQgzgqu9xP8
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Appendix 4: Lapstone PS HPGE Referral Checklist 

High Potential and Gifted Education (HPGE) – Identification Referral Checklist A 

Tick the most appropriate option for each descriptor: (1) rarely (2) Sometimes (3) Often (4) Mostly (5) Always 

Intellectual 

Descriptor Quick and accurate recall of information in detail 

Detailed Description Frequently remembers facts, procedures, and concepts accurately, often 

beyond what is expected for age or grade level. Able to connect prior 

knowledge to new learning with ease. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Advanced vocabulary for age/year level 

Detailed Description Uses sophisticated and precise vocabulary in both spoken and written 

communication, often surprising teachers and peers with depth of expression. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Highly curious and frequently asks questions 

Detailed Description Displays an insatiable curiosity, asking complex or unusual questions to 

extend knowledge. Seeks multiple perspectives and enjoys exploring abstract 

concepts. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Advanced reading with complex texts 

Detailed Description Reads well above year level, demonstrating strong comprehension of 

figurative language, abstract ideas, and nuanced meaning in texts. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Adapts strategies in his/her work to make things easier 

Detailed Description Applies efficient strategies to solve problems, often finding alternative 

methods. Shows flexibility in thought processes and self-monitors learning 

to improve outcomes. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Social/Emotional 

Descriptor Shows high degree of emotional empathy with others 

Detailed Description Is acutely aware of others’ feelings and responds with compassion and 

understanding, often acting as a mediator or support for peers. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Readily builds friendship with other children and/or adults 

Detailed Description Forms strong, positive relationships quickly with both peers and adults. 

Demonstrates advanced interpersonal skills and sensitivity. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Strives for perfection - becomes upset when criticised for his/her work or 

behaviour 
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Detailed Description Sets extremely high standards for themselves, often feeling frustrated when 

expectations are not met. Reacts strongly to feedback and may fear failure. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Readily adapts to new situations 

Detailed Description Shows resilience and flexibility when routines change or when confronted 

with unfamiliar experiences. Approaches challenges with confidence. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Prefers to work independently 

Detailed Description Enjoys autonomy in learning and projects, often preferring to pursue 

personal interests or self-directed study. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Prefers playing games usually associated with older children 

Detailed Description Seeks out games or activities that require advanced skills, rules, or strategies, 

often engaging comfortably with older peers. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Creative 

Descriptor Solves problems with high degree of intuition 

Detailed Description Approaches problems in novel ways, often producing original and insightful 

solutions that may not follow conventional methods. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Is a high-risk taker 

Detailed Description Willing to take intellectual or creative risks, experimenting with new ideas 

even if they may fail. Shows resilience in bouncing back from setbacks. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Displays a vivid imagination 

Detailed Description Demonstrates creativity through storytelling, art, or role-play. Frequently 

creates original ideas, characters, or scenarios in detail. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Physical 

Descriptor Understands rule-based sports and physical games 

Detailed Description Quickly grasps and applies the rules of new sports or physical activities, 

often demonstrating leadership in team contexts. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 

 

Descriptor Fine attention to detail 

Detailed Description Demonstrates precision in physical tasks, whether in sports, dance, or 

practical activities. Pays attention to movement, technique, and form. 

Rating (1–5) ☐ 1   ☐ 2   ☐ 3   ☐ 4   ☐ 5 
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Appendix 5: Critical and Creative Thinking & Personal and Social Capabilities Continuum Google Forms 
 

Creative and Critical Thinking:  

Form Link: https://forms.gle/UANWRAAyQ5n715Tt5  

 

 
 

Personal and Social Capabilities:  

Form Link: https://forms.gle/KumJSzgbfYizWhY56  

 

 
 

 

Appendix 6: Positive and Negative Characteristics Identification Form 

PC – Positive Characteristics NC – Negative Characteristics 

https://forms.gle/UANWRAAyQ5n715Tt5
https://forms.gle/KumJSzgbfYizWhY56
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Memory (Intellectual) Intellectual Curiosity & Knowledge (Intellectual) 

PC - Quick and accurate 
recall of information in great 
detail. 

NC - Reminds teacher/s 
about prior commitments 
made to them individually or 
to the class, interrupts class 
to tell teacher/class about 
what s/he knows about a 
particular issue and recalls 
“mistakes” that teachers 
have made in teaching. 

PC - Pays close attention 
when learning new 
information, dedicates 
him/herself to learning in 
one or more areas. 

NC - Incessantly asks 
questions during class or at 
inappropriate times, 
frequently asks questions 
that go well beyond the 
scope of a particular 
learning experience, 
stubbornly refuses to move 
from a learning experience. 

Literacy (Intellectual) Numeracy (Intellectual) 

PC- Engages with and 
maintains comprehension 
while reading advanced 
texts. 

NC - Can become 
distracted by reading in 
inappropriate times, 
engages with texts at or 
above their level. 

PC - Quickly learns and 
uses numeracy strategies 
to adapt those strategies to 
mathematical problems. 

NC - Demands that there 
be a “right” answer for all 
mathematical and non- 
mathematical problems. 

Logical, Analytical & Metacognitive Skills (Intellectual) Language (Intellectual & Social/Emotional) 

PC - Readily learns from 
failures or losses and 
avoids repeating mistakes. 
Shows advanced skill with 
regards to reasoning. 

NC - Inflexible in thinking 
and planning processes. 
Will often exclude other 
suggestions. 

PC - Uses and understands 
relatively advanced 
vocabulary and grammar 

NC - Uses advanced 
vocabulary to exclude 
others. Enjoys correcting 
mistakes made by teacher 
or students. 

Social (Social/Emotional) Leadership (Social/Emotional) 

PC - Shows a high degree 
of emotional empathy and 
maturity with others. Has a 
highly developed sense of 
“justice”. 

NC - Becomes upset 
when criticised for 
his/her work or 
behaviour. Experiences 
much more intense 
emotions than others. 

PC - Shows a highly 
developed sense of pride 
and/or responsibility for the 
actions of his/her class or 
group of friends. Uses 
his/her verbal skills to 
resolve conflicts. 

NC - May be seen as 
bossy and demanding, 
easily manipulates others 
to his/her point of view, 
involves him/herself 
where it may not be 
appropriate. 

Play Interests (Social/Emotional & Creative) Imagination and Resourcefulness (Creative) 

PC - Solves problems using 
a high degree of intuition, 
demonstrates a well- 
developed imagination, 
creates and can 
conceptualise and explain 
“backstory” for characters in 
texts or in his/her own 
writing, highly developed 
lateral thinking and 

problem- solving skills. 

NC- Can become lost in 
daydreams (but, often, 
has the capacity to 
explain in vivid detail 
what s/he was 
daydreaming about). 

PC - Solves problems 
using a high degree of 
intuition, demonstrates a 
well- developed 
imagination, creates and 
can conceptualise and 
explain “backstory” for 
characters in texts or in 
his/her own writing, highly 
developed lateral thinking 
and problem- solving skills. 

NC - Can become lost in 
daydreams (but, often, 
has the capacity to 
explain in vivid detail what 
s/he was daydreaming 
about). 

Sensory (Physical) Other Notes: 

PC - Fine attention to 
detail, greater and 
developmentally advanced 
appreciation of aesthetics, 
‘hands on’ or tactile 
learning preferences 

NC - Too much attention 
to detail; may 
overindulge (e.g., 
overeat); reacts 
negatively to unexpected 
or too much smell, 
auditory, visual or touch 
stimuli 
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Appendix 7: Michael Sayler Checklist (student) 
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Appendix 8: Michael Sayler Checklist (teacher) 
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Appendix 9: Michael Sayler Checklist (parent) 
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