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Policy Statement

Lake Macquarie High School is committed to explicitly teaching and modelling positive behaviour and to
supporting all students to be engaged in their learning. Our inclusive, engaging and respectful practices
enable EVERY student to access and fully participate in learning, supported by reasonable adjustments and
teaching interventions tailored to meet the individual. This plan reflects our school’s strategic and evidence-
based behaviour management tiered approach that is aligned with the Department of Education’s (DoE)
Student Behaviour Policy.

Our goal is to inspire every child to participate positively in society. We value and strive to develop safe,
respectful learners in a caring learning community through our school moto of Aspire, Embrace and
Innovate. The principles of positive behaviour support, trauma-informed practice, inclusive practice, and
social emotional learning underpin our daily practice. High expectations for student behaviour are established
and maintained through effective role modelling, explicit teaching, and planned responses.

Our processes are founded on the idea that students must learn to take responsibility for their own actions
and to ensure all staff respond to these challenges consistently to support students to acknowledge harm,
learn from their behaviour and ensure safety of self and others.

To achieve our mission, key approaches and programs prioritised and valued by the school community are:
e Restorative Practice

e Trauma Informed Practice

e Positive Behaviour for Learning (PB4L) Appendix 1

e Care Continuum (Stepped Care Model) Appendix 2 and Appendix 3

These programs prioritise social and emotional learning which supports good mental health, emotional self-
regulation, positive relationships, setting and achievement of goals and the prevention of bullying.

Restorative practice is a whole school teaching and learning approach that encourages behaviour that is

supportive and respectful. A restorative approach focuses on building, maintaining and restoring positive
relationships, particularly when incidents that involve interpersonal conflict or inappropriate conduct occur.

Partnership with parents and carers

Lake Macquarie High School will partner with families and carers in establishing expectations for engagement
in developing and implementing student behaviour management strategies, including for bullying behaviour
by:

e Inviting parent/carer, community and student feedback through formal and informal means, for example,
through Tell Them from Me Surveys, school surveys, consulting with the school’s P & C Association and
local AECG

e Using concerns raised through complaints procedures to review school systems, data and practices

e Lake Macquarie High School will communicate these expectations to parents/carers through the school
newsletter, website and provide links to information and resources in the Behaviour support toolkit.




School -wide expectations and values

Students at Lake Macquarie High School are expected to follow the school-wide Positive Behaviour for
Learning (PB4L) values of SOAR:

Follow directions Leave classroom tidy | Allow learning Accept diversity

Move on the bell Prepared for class Complete assignments Follow staff instructions

Move sensibly & safety | Wear full uniform Participate positive Hats & devices away

Respect personal space Positive role model Use appropriate language
Strive for excellence

Positive Behaviour for Learning (PB4L) is implemented to improve the learning and wellbeing of all students
in all school settings. PB4L is an evidence-based framework that brings together the whole school community
to contribute to developing a positive, safe and supportive learning culture. The framework assists schools to
improve social, emotional, behavioural and academic outcomes for children and young people. (Refer to
Appendix 1 for PB4L expectations matrix).

Behaviour Code for Students

NSW public schools are committed to providing safe, supportive, and responsive learning environments for
everyone across a range of settings. We teach and model the inclusive and safe behaviours we value in our
students. (NSW Behaviour Code for Students)

In NSW public schools students are expected, to the best of their ability, to:

e show respect to other students, their teachers and school staff and community members

e follow school and class rules and follow the directions of their teachers

e strive for the highest standards in learning

e act in a courteous and respectful way that makes all members of the school community feel valued,
included and supported

e resolve conflict respectfully, calmly and fairly

e meet the school’s agreed uniform policy or dress code

e attend school every day (unless legally excused)

e respect all property

e be safe and not be violent or bring weapons, illegal drugs, alcohol, vapes, e-cigarettes or tobacco into our
schools

e not bully, harass, intimidate, or discriminate against anyone in our schools.

Schools take action in response to behaviour that is detrimental to self or others or to the achievement of
high-quality teaching and learning.



All students have a right to:
safety at school

access and fully participate in their learning

be treated with respect by other students, teachers and school staff
e express their views, set goals and self-advocate.

The principal and school staff, using their professional judgment, are best placed to maintain discipline and
provide safe, supportive and responsive learning environments and apply an appropriate action when
students are not meeting these expectations. The department is responsible for the provision of a policy
framework and resources such as legal issues bulletins, access to specialist advice, and professional learning
to guide principals and their staff in exercising their professional judgment. In this context, the NSW
Government and the Department of Education will back the authority and judgment of principals and school
staff at the local level.

Behaviour code for students: Student actions

Promoting the inclusion, learning, wellbeing, and safety of all students in NSW public schools is a high
priority for the Department of Education.

We implement teaching and learning approaches across a range of settings to support the development of
skills needed by students to meet our high standards for respectful, safe and engaged behaviour.

To meet the expectations set out above, students in NSW public schools, to the best of their ability,
should adhere to the following principles.

Respect

e Treat one another with dignity.

e Communicate and behave courteously.

e Act and work cooperatively with other students, teachers, and school staff.

e Develop positive and respectful relationships.

e Value the interests, ability and culture of others.

e Respect the learning needs of other students.

e Dress appropriately by wearing the agreed school uniform or dress code.

e Take care with school property and the property of staff and other students.

Safety

e Model and follow school and class rules and expectations around behaviour and conduct.
e Negotiate and resolve conflict.

e Be aware of and take responsibility for how their behaviour and actions impact others.
e Care for self and others.

e Be safe and help others to make safe choices that do not hurt themselves or others.
Engagement

e Arrive at school and class on time.

e Be prepared for every lesson.

e Actively participate in learning.

e Aspire and strive to achieve the highest standards of learning.



Whole school approach across the care continuum

Our school embeds student wellbeing and positive behaviour approaches and strategies across the care
continuum and responds to behaviours of concern, including bullying and cyberbullying behaviour.
Behaviours that do not constitute bullying include mutual disagreements or isolated incidents.

These approaches and strategies are built on a foundation of evidence-based effective classroom practices
that set the tone for engagement with learning and respectful relationships. These practices include:

e explicitly teaching classroom expectations

e providing clear learning intentions and success criteria (LISC) in all lessons

e establishing predictable routines and procedures that are communicated clearly to students
e encouraging expected behaviour with positive feedback and reinforcement

e discouraging inappropriate behaviour

e actively supervising students

e maximising opportunities for active engagement with learning

e providing carefully sequenced engaging lessons

e differentiating learning content and tasks to meet the needs of all learners

e clear rules and expectations are visible in all settings

Students may require different types of intervention delivered in different ways along a continuum of care.

The care continuum includes interventions for:

e all students - creating a safe and respectful learning and play environments for all students. Along the
care continuum this is known as prevention or universal interventions.

e some students - providing early intervention and targeted support for disruptive student behaviour,
including students at risk of developing negative behaviours. Along the care continuum this includes
early and targeted interventions.

e a few students - supporting students with complex and challenging behaviour needs, including students
who have been diagnosed with particular conditions, through intense, individual interventions.

. Early Targeted Individual
Prevention T i, intervention intervention




Care Continuum

Strategy or

Audience

Program

Prevention PB4L Students engage in activities that link to PB4L and  Staff, Wellbeing
SOAR values which are reinforced by staff team, students 7-
regularly, including at weekly and whole-school 12, families
assemblies.

Prevention PDHPE curriculum The development of self-management skills Students 7-10
enables students to take personal responsibility
for their actions and emotions.

Prevention Communication To increase parent’s understanding of how our Staff, students 7-

with parents school addresses all forms of behaviour. 12, families

Prevention National Week of  Our school participates in the annual (NWA) — Staff, students 7-

Action Against Term 3 each year. 12
Bullying and
Violence (NWA)

Prevention Transition Year 6  Focusing on a safe and successful movement Incoming Year 7

into 7 from primary to high school. students

Prevention Peer support Builds resilience by helping students develop Students 7 and

program strong relationships and skills to manage life's ups 10, and co-
and downs. ordinators

Prevention Check & Connect  HSC Mentor program. Students connected with HSC students

mentor teacher.

Prevention/ Early

Restorative

Promotes positive proactive strategies to provide

Staff, students 7-

/ Targeted / & Practice opportunities to develop, strengthen, repair and 12, families
Individual maintain healthy relationships. Includes circles

intervention and restorative conversations.

Prevention / Early  Student Support Supports the implementation of the school’s Students 7 - 12
intervention Officer approach to wellbeing.

Prevention / Early  Aboriginal Provide assistance to teachers, Aboriginal Aboriginal and

intervention

Education Officer

students and their families to support improved
learning and wellbeing outcomes for Aboriginal
students.

Torres Strait
Islander students
7 — 12, teachers,
families,
communities

Prevention / Early
intervention

Leadership
programs

These include Student Representative Council,
canteen helpers, School Captains and Sport
House Captains.

Students 7 - 12

Prevention / Early
Intervention /

Australian eSafety
Commissioner

The toolkit resources are categorised into four
elements: Prepare, Engage, Educate and

Students 7-12,
staff, families

targeted / Toolkit for Respond. The resources are used to engage with
individual Schools the school community about creating and
maintaining safe online environments to prevent
cyber-bullying incidents.
Targeted Academy Small group tuition for intensive teacher support  Students 7 - 12
individual with class and assessment work.
intervention
Targeted Boost program Small group social/emotional skills support. Students 7 - 12

intervention




Targeted SOAR Starters For students joining the school after the start of a  Individual
intervention normal school year, for students who have had students 7-12
multiple school placements and/or students who
require additional transition support.
Targeted BeYou Attendance, school refusal, mental health and Individual
intervention guided support. students 7-12
Targeted Check In Check For students who exhibit low level behaviours of  Individual
intervention Out (CICO) concern and/or students with social/emotional students 7-12,
concerns. SSO, AEO

Targeted / Learning and The LST works with teachers, students and Staff, individual
individual Support families to support students who require students 7-12,
intervention personalised learning and support. families
Individual Behaviour A period of time on a monitoring card to changea Students 7-12,
intervention Monitoring pattern of behaviour. HT, DP
Individual Attendance Address barriers to improve attendance and set Students, Year
intervention monitoring growth goals. Advisor, HTs, DP,
HSLO
Individual Individual This may include developing, implementing Students,
intervention behaviour monitoring and reviewing behaviour support; parent/carer,
support planning  behaviour response and risk management plans. LaST, HT
Wellbeing, HT
Support, DP,

Team Around a
School

Planned responses to positive appropriate behaviour, inappropriate behaviour and

behaviours of concern, including bullying and cyber-bullying

Identifying behaviour of concern, including bullying and cyberbullying

A behaviour of concern is challenging, complex or unsafe behaviour that requires more persistent and
intensive interventions. A behaviour of concern does not include low-level inappropriate or developmentally
appropriate behaviour. Bullying behaviour involves the intentional misuse of power in a relationship, is
ongoing or repeated and involves behaviour that can cause harm. (Refer to Appendix 4 for bullying
flowchart).

Lake Macquarie High School staff will identify inappropriate behaviour and behaviours of concern, including

bullying and cyber-bullying through a range of channels, for example:

« directly observing a student’s behaviours, interactions, verbal communications, or work produced (such
as written materials, performances or artworks)

« aperson disclosing information that is not previously known, either because it is new information or
because it has been kept a secret

« concerns raised by a parent, community member or agency

« Students, parents or carers can report bullying to any staff member

« Students who have been bullied will be offered appropriate support, for example through their year
advisor or school counselling service.



Responses to all behaviours of concern apply to student behaviour that occurs:

« atschool

« onthe way to and from school

« on school-endorsed activities that are off-site

« outside school hours and off school premises where there is a clear and close connection between the
school and students’ conduct

« when using social media, mobile devices and/or other technology involving another student or staff
member, where there is a clear and close connection between the school and students’ conduct.

Preventing and responding to behaviours of concern

Planned responses to behaviour that does not meet school expectations are either teacher or executive
managed. Staff use their professional judgement in deciding whether a behaviour is teacher managed or
executive managed. They should consider whether the behaviour poses a risk to the safety or wellbeing of
the student or others.

« Teacher managed — low level inappropriate behaviour is managed by teachers in the classroom and the
playground.
. Executive managed —persistent or serious behaviour of concern is managed by school executive.

Corrective responses by teachers for inappropriate behaviour may include:

« rule and expectation reminder

« remove triggers

« re-direct, offer choice or error correction

« verbal and non-verbal prompts

« modification of learning environment e.g., seat change

. stayin at break to discuss/complete work/walk with teacher
« reflection and restorative practices

« communication with parent/carer

Three Tiers of Interventions — A Layered Support Framework

Lake Macquarie High School uses a layered support framework to explicitly teach, recognise and reinforce
positive student behaviour and behavioural expectations. (Refer to Appendix 5).

Tier 1 — Preventative interventions and universals All students

Preventative approaches that aim to establish and maintain safe, respectful learning environments for all
students.

Tier 2 — Early or Targeted Interventions Some students

Early and targeted interventions provide support for students or groups of students who are identified as
being at risk of developing behaviours of concern.

Tier 3 — Individual Interventions Few students

Students with highly complex and challenging behavioural, attendance or wellbeing concerns may need
comprehensive systems of support that require regular reviews in consultation with parent/caregivers,
other relevant specialist staff, service providers, inter-agency partners, and/or the Delivery Support team.




TIER 1 TIER 2 TIER 3
PREVENTION AND UNIVERSALS EARLY AND/OR TARGETED
Responses to recognise and reinforce INTERVENTION INDIVIDUALISED INTERVENTION

positive, inclusive and safe
behaviour

Responses to minor inappropriate
behaviour are teacher-managed

Responses to behaviours of
concern are executive managed

Teachers model positive
behaviours and provide
opportunities for practice.
Students are acknowledged for
meeting school-wide expectations
and rules.

1. Staff refer to SOAR values and
class expectations.

1. Contact office to seek help from
HT/DP straight away if there is a
risk. Otherwise notify executive
ASAP and before the end of the
school day.

Verbal and non-verbal specific
positive feedback is paired with a
positive, tangible reinforcer in a
school-wide continuum for
acknowledging expected behaviour
— digital gotchas.

2. Use indirect responses e.g.
Proximity, signals, non-verbal cues,
ignore, attend, praise, redirect with
specific corrective feedback.

2. HT/DP/CT to take immediate
steps to restore safety and return
the situation to calm by using
appropriate strategies such as:
redirecting to another area

or activity, providing reassurance
or offering choices. Incident review
and planning is scheduled for a
later time, determined by the
context and nature of the incident.

Tangible reinforcers include those

that are:

e free and frequent,

e moderate and intermittent, and

e significant and infrequent
reinforcers are recorded on
Sentral Wellbeing — gotchas,
postcards, recognition
assemblies and outings.

3. Use direct responses e.g. rule and
expectation reminder, provide
choice, scripted interventions.
Students have an opportunity to
meet the classroom/playground
behaviour expectation before a low-
level consequence is applied.

3. HT/DP collects information and
reviews the incident from multiple
perspectives to determine the next
steps. HT/DP/CT to record incident
on Behaviour / wellbeing ITD
system and contact parent/carer
by email or phone. DP/P may
consider further action for e.g.
formal caution/suspension.

Behaviour expectations are taught
and referred to regularly through
activities, weekly focus areas
(SOAR values) and year group
focus days.

Where appropriate, targeted
approaches for identified
individuals may be utilised such as
inclusion in learning and support
programs.

4. Teacher records on Sentral by the
end of the school day. Monitor and
contact the parent/carer if
appropriate. For some incidents, a
referral may be made to the school’s
anti-racism contact officer (ARCO) or
Year Advisor (YA) or HT Wellbeing.

4. Refer to the school’s Learning
Support Team considering current
and previous behaviour data. Other
actions may include developing a
behaviour support/response plan
and/or completing a risk
assessment.

Teacher/parent contact

Teacher/parent contact

Teacher/parent contact

Parents may be notified through
the parent portal when
intermittent and infrequent
reinforcers are recorded on
Sentral.

Student awards for positive
behaviour are given at weekly
assemblies.

Teacher contacts parents by phone
or email when a range of corrective
responses have not been successful.
Individual planning and referral to
Learning Support Team may

be discussed.

Parent/carer contact is made by
HT/DP/P to discuss any support
and behaviour responses, including
referral to the LST school
counsellor, outside agencies or
Team Around a School.




Responses to serious behaviours of concern

Responses for serious behaviours of concern, including students who display bullying behaviour, are recorded
on Sentral. These may include:

. review and document incident

. determine appropriate response/s, including supports for staff or other students impacted

« refer/monitor the student through the school learning and support team and/or wellbeing team

« develop or review individual student support planning, including teaching positive replacement
behaviour and making learning and environmental adjustments

. detention, reflection and restorative practices (listed below)

« liaise with Team Around a School for additional support or advice

« communication and collaboration with parents/carers (phone, email, parent portal, meeting)

« formal caution to suspend, suspension or expulsion.

The NSW Department of Education Student Behaviour policy and Suspension and expulsion procedures apply
to all NSW public schools.

Reporting and recording behaviours of concern

Staff will comply with reporting and responding processes outlined in the Incident Notification and Response
policy; Incident Notification and Response Procedures; Student Behaviour policy and Suspension and
expulsion procedures .

Students and/or parents/carers can report cyberbullying to the eSafety Commissioner and reporting links for
most sites, games and apps can be found at the eSafety Guide.

Detention, reflection and restorative practices

Toilet and food breaks are always included when students are withdrawn from the playground as a planned
response to behaviour. The maximum length of time will be appropriate to the age/developmental level of
the student.



Strategy When and how  Who : How are these
long? coordinates? recorded?

Alternate break plan — withdrawal from playground Next break School Sentral

during breaks and re-allocation to office/classroom executive Wellbeing

for supervised breaktime following breach in module

behaviour. The purpose is to assist the student to

achieve the desired behaviour, to reflect on their

behaviour and make positive choices — individual or

group (detention)

Restorative practice — peer mediation, circles or Scheduled as Year Sentral

restorative conversations in groups soon as all Advisor/HT Wellbeing
involved are Wellbeing module
available

Reset and Reflect room — Restorative practice Next break School Sentral

encourages behaviour that is supportive and executive Wellbeing

respectful. It puts the onus on individuals to be truly module

accountable for their behaviour and to repair any
harm caused to others as a result of their actions.

A restorative approach focuses on building,
maintaining and restoring positive relationships,
particularly  when incidents that involve
interpersonal conflict or wrongdoing occur.

Plan Developed by:

B. Maher, K. Gee, E. Marshall, D. Montgomery, B. Svihla, D. Wilson

Plan Endorsed by: Brendan Maher

Principal

Plan Approved: Dr Fiona Walsh

Director Educational Leadership

Plan Implementation Date: 01 February 2025

Plan Review Date:

01 February 2026

11




—
=
©
c
Q
o
o
<
x
=
d
W
o0
=
=
o
1)
Q
-
(%))
c
=
)
©
)
)
Q
o
x
w
-
<
a1
o

‘sinoiaeyaq
pue aZen3ue| Aeme
ajeudosdde asn o S3NABP JNUONDB[D
Aeme sad1Aap dUONDIR puesieyaiols e
pue sjey 31015 e Heis 3dyo 03 S13430 JO |njdadsal aq
ayjodag e s1y10 ‘srouuopad Inp>adsas pue ayjod ag e 513410 apnpuy| pue Ausianp idarny e AT
23enSue JO 31813pISUOD 2F @ pue siayeads *s3uSuojaq 23en3ue| 23enSue|
ajeudoidde as) o wanedag o 103 uonenasdde Aoeaud siayio adsay e s, apdoad Jayi0 1adsay e ajeudosdde asn ajeudosddeasn o
juawdinba noA jueys pue pue padsas moys e dinba pue saydd pnis Jaylo0 pue juawdinba suononIsul
pue Auadoud adsay e asead - s;auuew as ¢ uonuaneded o woosyieq adsay e HelS ‘S19ydea) 19310 ¢ pue Auadoud 1adsay HEISMOJI04 o
saunpeap
*panjoaul aqg pue Aanp *513Y10 JO 2]eJ3PISU0D 193w pue syuawudisse
U33JUe) J0) JBJJUNIOA @ aq pue Aysiaaip idany e neawdwo) o
‘ease dueuuopad ‘uoneunsap 12pow INTICIATIEDV
aAR3| UAYL pue 3||0d noy2nonyp sieas inoA 01 Apdauip ano e ajosanuisodeag e
“33pJ10 ‘aul| Ul puelS @ paudisse ul uleway e Appoinb ssep uea)d jooyds ino BDUI|IOXD JOJ IAINS @
[2pow 3jos aanisod e 3g o s12y10 suondNsul 01 WiN3al pue wooiyieq daay 03 s19Y310 puluay e s1230 a2 0 Ajpanisod ajedoied o
21R13PISUO) 3F @ JO 31eI3PISUCI 3G @ SIIPESI MOjIo4 e a1 01ySiens oy e | ‘awn Aieal ‘awnuoag e ane ag Suiweaimolly e
*Je3)) SeaJe Yo pue Apn
wuopun sakoy daay ngnd a3 WooISSep a3yl anea] e
[OOYdS [Ny JeBM @ 10 31e sadeds onqgng e sSuu j12q a3 juawdinba AHSTINSO
‘yodejuode] o AnpySnoys Suiphoas SIS *sawn yealq Jaye uaysm Auande ysiuyy Asessadau jje yum
Apunwwod SHIAN pue ysiqqnu jo asodsig e jooyds ut a8eSu3 o A@ieudoidde ease ayy sulq Ul ysiqqnu jleangd e saceds aseys ssep soy pasedaidag e
a3yl Jo aanejuasaidal Apuaned "payse uaym asn 03 s19y30 afeunooul o Auadoid pue spunoid ueap wuopun
pnoideag e yem pue dn aun ¢ saniAnoe ul ajediued o swajqosd uoday e |O0Y2S INO 13YE HOO] @ aceds unoA daay |ooyds [Inj 1B @
Ajjes
wooissep e Suuua pue Ajqisuas anop] e
310j23q uondNNsUL adeds
winy JnoA yep o *winy unoA yep, o eaie paudisse ul S o 13Yoea) J0j UeM @ |euosiad adsay e
SUORINIISUI Jyels MOJI04 @ aden3ue| wanedag o owaiBhyag e swooissep punoqui Aeig SUODBNP MOJI0] @ XI3IVS
ease a1eudoadde asn) o s3I J|e 38 SUondNIsul asodind sadoud sy apisino Apainb dn aun o suondNsul ssep 103 Apeas aq
ajeudosdde ui dn aur o SUOIIINIISUI JJBIS MOJ|04 e SIBPEII MOJI04 @ 10} WOOIIBG YIS @ ssepd 03 Appinb anopy e Heis mojjo4 PUB ]2 3yl UO N0 @
sjuana .
sng usajue) _Ooxom\>_n_.h0wm< si9|lo) suonisues) 1::0..M>u_t woouisse|) :o_umﬁwnxw

XIALYIN ONIHOVAL SNOLLVYLO3dX3 1¥8d SHW'

12



odel (Appendix 2)

Stepped Care

|ediduud ‘3dS
‘yeys Bulj|esuno) |ooyos
'S, dd ‘MIH ‘1S

‘3dS
‘yels Buljesuno) |0oyds
‘lediduld ‘'s,dd ‘WMIH

'sda

Jeis Buijjesuno) [0oyos

‘MLH ‘1571 ‘O3V ‘OSS S.VA

*10[|2SUNO0D) [00Y2S,
'sdd

‘M1H ‘O3V "I0SIApY S[41D

‘1571 ‘S.VA ‘OSS ‘sisydes|

0DYY 18sINpY
S|1D ‘0SS 'S,VA ‘siayoesa]

SANISOd pue aAnoeold

uolUaAIlU| pasijeldads

sdnoib + uopyuanaid payabie)

Joddns peuoissayoird

oddns feuoissajoid
o e [eUIRIXD O] SS2208 2)B)[Ioe-{

[eUIaIXD 0} SS90 e} [IoE-f

‘Buiuoouny

juewebeurw esed xo|dwo) [ensn uo oedw Juedyiubis

‘Bujuoouny

fensn uo Ppedw) juedyiubis SWIOIAWIAS 319ASS

7 d=21S
sse|o ul yuawabebua
‘sdiysuone|al
13ad uo Bunoedul
Aaixue |e100S
Bupuauadxa Juspnms

swoldwAs
219A3s A|pwaxg
G dais wiiey J|as jo Auoasiy
‘uoneapl |epIdiNs
pue uoissaidap
Bupuauadxa
‘saouasqe
uanbaly yum uspms

swoldWwAs [ewiuiw 03 |IN
Ld=as

WapNISs 7| 1eaA
10} |9A3] SS211S [RULION

dnyeaiq
diysuone|al 1o anss|
diyspuaiiy e ynoge
passallsip 1usapn1g

‘MLH ‘OSS ‘10SIAPY 1B3A : S|A] ||€ 3& S1USpNnl1S
yum uoddns 01 Bunjull pue sui-32ayd buiobuQ

13



Stepped Care Model -

Care Continuum (Appendix 3)

The Stepped Care Model seeks to provide our students with both differentiated and consistent responses to
Wellbeing with actions and interventions across the school. Stepped care provides a framework for the care
of individuals that uses limited resources to their greatest effect on a population basis, connecting students

to the right care and empowering resilience.

The model ensures that student wellbeing needs are met at the earliest point of intervention and area
escalated based on factors such as intensity, frequency and duration. Movement can be up and down the

SCa

le.

[«

Care Continuum

>

Very Low

Low

Medium

High

Caring Conversations
and follow up check
ins.
CICO school process
ACADEMY space
Early intervention and
health promotion
Provide Mental Health
awareness and
education resources
Recommendation of
eMHprac resources
Foster resilience
through explicit
teaching of social and
4 o
Promote partnerships
with families.
BeYou resources and
fact sheets: Learning
Resilience, Family
Partnerships

e Step 1interventions

e Contact parents,
guardians, carers
(YA/SSO/G.A/HTW)

e Caring Conversation
and follow up

e CALM card process

« BOOST programs.
School based early

intervention programs.

¢ CICO- SEL program.
School process

e BiteBack mental
fitness program

*School counsellor can
be involved for reference
material, support,
suggested actions.

Step 2 Interventions
Contact parents,
guardians, carers
Caring Conversations
and follow up
Possible referral to
school counsellor
support staff

Referral to LST
Develop Learning and
Support classroom
plan- modifications.
Evidence based
programs targeted to
a particular group or
cohort.

Possible referral to
external services.

Step 3 interventions
Contact parents,
guardians, carers
School based support SC,
SPE

Intensive psychological
interventions — external
providers.

Safety Planning
completed by SC or
external services

Risk management
completed by DP, LST,
external services, SC.
Crisis support if needed.
Medication/GP/Psychiatrist
Develop Educational
Support Plan

Promote collaborative
decision making with
families and health
professionals

Step 4 interventions
Contact parents,
guardians, carers
School based support
SC, SPE
Crisis support if

needed

Complex case

management.

Implement
classroom strategies
to enhance
engagementin
education

Ensure immediate
safety of the student
and others.
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Bullying Flowchart (Appendix 4)

The following flowchart explains the actions Lake Macquarie High School staff may take when they receive
a report about student bullying, including bullying which may have occurred online or outside of the school
setting where there is a clear and close connection between the school and students’ conduct. The
timeframes may vary depending on the professional judgment of staff who receive the bullying complaint
and the assessment of immediate risk to a student/s.

sidentify bullying behaviour, including cyber-bullying. ™
*Provide a safe, quiet space to talk and reassure the student that you will listen to them.

sLet them share their experience and feelings without interruption.

sz 3 mandatory reporter, if you hold immediate concerns for the students safety, let the student know

you will address these. Immediate in this circumstance is where the staff member believes the student is
likely to experience harm (from others or zeif) within the next 24 hours.

o
sCollect examples the student has of the alleged bullying (e.g. hand written notes, screenshots). x\.
s Student to write an incident report . Check over report with student to ensure the facis are correct.
sEnter a Record of Contact (ROC) into SENTRAL Wellbeing section.
sif required, tagged Year Advisor and HT of year group of incident as an FYl, in line with behaviour
management flowchart.

sCooperatively gather additional information from other students, staff or family including statements,
screenshots, incident reports. !

*Review any previous reports or records for students involved.
sReports should provide evidence of who, what, where, when, and how.
sClarify information with students involved and complete a wellbeing check in.

sEvaluate the information to determine if it meets the definition of bullying. If yes, exeutive member to N
contact parent/carers.

sNake a time to meet with the students to discuss next steps.
= fsk the students what they believe will help to address the situation.
sEngage the student as part of the solution.

*Provide the student and parent/carer with information about school supports available and possible
external services, if required.

wfgree to a plan of action and timeline far the student, parent and yourself. i

«Record the plan of action as a ROC into SEMTRAL Wellbeing.

«Complete all actions as agreed with students and parents within agreed timeframes.
« Monitor students and check in on their wellbeing.

« Seek assistance from student support network if needed.

sStudent initiates meeting with staff member to review situation if reqguired.
»Discuss what has changed or progressed.

sExplore other options for strengthening student wellbeing or safety.
*Report back to parent.

sRecord outcomes as ROC into SENTRAL Wellbeing, or amend previous ROC.

sRecord notes of follow up meetings as ROC in SENTRAL Wellbeing, or add to existing entry.
sRefer matter to the Wellbeing Team, or Senior Exec, if the situation iz not satisfactorily resolved.

- | *Where appropriate reflect and take action to improve school wellbeing for all students ,and/or refine
processes as needed.
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Managing Student Behaviours (Appendix

> Misbehaviours Possible Actions
é"% . Lateto class « Inappropriate use of . Verbal/Non-verbal « Restorative
& - Truancy I ic devi ing conversation %
&> « Bullying « Inappropriate « Explain choices/restate. Parent/Carer contact
&5 . Disrespecting others ing " . Adjustment of
4«5 « Failure to follow « Failure to complete set . Modification to curriculum
@ instructions work classroom « Note incident Sentral
’5,? «+ Failure to bring environment « Contact Learning and
&) appropriate equipment « Additional lessons on  Support for known

expectations (PB4L) student

~ Ownership Achievement

Case
Management

Misbehaviours |Possible Actions

. Physical violence « Meeting with parent

« Criminal behaviour er and student

« Aggressive behaviour « Letter of concern

« Use of illegal prohibited - M ori -
substa

« Persistent serious

misbehaviour
- Continued disobedience
on Sentral
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Behaviour Management Flowchart (Appendix 6)

Calm and engaged classroom
Apply preventative strategies
Positive classroom climate, providing and teaching explicit rules,
engaging lessons, active supervision, offering pre-corrections

Observe Inappropriate Behaviour
Does the behaviour pose a risk to the safety or wellbeing
of the student or others?

l NO l YES

>

a0

)

)

o

)

[7,]

[ =

2

)

i)

m©

Q

(7]

¢

[}

4 ) 4 N N

- Behaviour of concern Serious behaviour of concern °
S Manage it at teacher level Teacher to inform executive staff S
g De-escalate the situation by calmly: and focus on safety. qE;
X - Correcting the behaviour HT/DP/CT to assist student to L
g - ldentifying student need de-escalate to baseline by using i;’
% - Ensuring student understands appropriate strategies such as: °
_g corrective response - Redirecting to another area %
© - Responding proportionally to the or activity ©
_‘é’ level of behaviour displayed - Provide reassurance _‘é
) . - Offer choi )
2 Has the behaviour stopped or L OIS Eieless ) 2
o improved? e
> - J =
© é R ©
g YES NO Speak privately with student g
> HT/DP/CT to calmly allow the >
_02’ student to explain the situation to ,“2’
= Speak privately with student identify ways to fix the problem. S
8_ Clearly and calmly state the issue and HT/DP to check-in with teacher for 8
3 invite the student to come up with feedback and contact parent. S
'g solutions with you to resolve the HT/CT to enter incident on 'g
a matter. Sentral Wellbeing module. a

Has the behaviour Is it safe for the student to
stopped or improved? L return to normal routine?
YES NO NO YES

Consider additional supports
Identify and engage support(s) for the student to return to normal routine:
Refer to counsellor/wellbeing team, contact parents, conversation with teacher, refer to
and/or revise behaviour plans.

Is suspension required for additional planning Is a mandatory report required?
time? If so, consult with principal. If so, consult with principal and MRG.
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