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Purpose of this Document

Personalised learning requires attention to the unique needs of all students of all abilities, acknowledging that each
have different learning needs. This includes students who experience difficulties learning, those with behavioural
difficulties, disabilities, or identified as being high potential and gifted. This resource provides guidance around
personalised learning and support.

Introduction & Rationale

Schools have responsibility for maximising the learning outcomes and wellbeing of all students and for providing
access to a high-quality education that is free from discrimination. All children are entitled to quality education
experiences. Students should feel that they are included in an environment of high expectation where they are both
able and enabled to learn.

At the core of inclusive education is the human right to education for all, which is pronounced in the Universal
Declaration of Human Rights in 1948 (UNESCO). This resource supports inclusive education.

Inclusive education means that all students are welcomed by their school in age-appropriate settings and are
supported to learn, contribute and participate in all aspects of school. Inclusive education is about how schools are
developed and designed, including classrooms, programmes and activities so that all students learn and participate
together. In order to create an inclusive environment, changes and modifications may need to be made to help a
student or group of students participate on the same basis as other students. The changes or modifications made
will reflect the assessed individual needs of the student and can be made in both the classroom and whole school
setting.

Modifications are often referred to as adjustments to meet individual needs. Adjustments can be made to a range of
areas to support an individual student, including but not limited to the way that teaching and learning is provided,
changes to the classroom or school environment, the way that students’ progress and achievements are assessed
and reported to parents, the provision of personal care and planning to meet individual needs, as well as
professional learning for teachers and support staff.

The legal responsibilities of educators who work with students with disability are outlined in the Disability Standards
for Education 2005 (the Standards). The Standards seek to ensure that students with disability can access and
participate in education on the same basis as other students. The Standards were formulated under the Disability
Discrimination Act 1992 (DDA). The Standards clarify and elaborate the legal obligations of all education providers to
students with disability under the DDA. The Standards also set out how education is to be made accessible to
students with disability to enable them to participate in education on the same basis as students without disability,
including the provision of ‘reasonable adjustment’ where necessary to enable this.

The Melbourne Declaration on Educational Goals for Young Australians (2008) is a commitment to action in
education, and was agreed to by all Education Ministers. It states that all young Australians should be successful
learners. For this to be achieved, educators need to provide personalised learning that aims to fulfil the diverse
capabilities of each student.

Schools demonstrate respect and support for the learning, strengths and needs of students from diverse, linguistic,
cultural, religious and socioeconomic backgrounds. Effective teachers plan how to best respond to the needs and
interests of their students.

Guiding Principles

Every student has their own aspirations, learning needs, strengths and interests and it is the responsibility of schools
to respond to every student and their unique characteristics, with high expectations for achievement. Providing
personalised learning and targeted support is one way they achieve this.

The principles underlying personalised learning and support involve:



Quality teaching and learning
e All students can learn.
e Every child has a right to a high quality education.
e Effective teachers provide engaging and rigorous learning experiences for all students.
e Asafe and stimulating environment is integral to enabling students to explore and build on their talents and
achieve relevant learning outcomes.

e For students with disability and additional learning needs, reasonable adjustments should be made where
required.

Consultation

e Effective consultation requires meaningful participation by all contributors and should recognise the input of
all participants; the student, their family or carer, school personnel, other professionals and other relevant
people.

e The Disability Standards for Education 2005 state that, before the school makes an adjustment for a student,
the student or the family/carer of the student must be consulted about the type of adjustments required.

e Consultation should be tailored to the needs of the student and their family or carer. It should involve
consideration of learning needs and strengths, aspirations, cultural, social and religious diversity.

e Decision-making processes can include the student and people who support the student on a regular basis.
This can include parents, carers, other family members, other professionals and relevant school staff.
Decisions should be clearly explained to and understood by all people involved in this process.

e Families are able to make decisions about the nature of their involvement in the consultation process.

Collaborative practice and planning
e Meeting the learning and support needs for all students is the responsibility of the school principal, teachers
and the school community working together.
e Collaborative planning is enhanced by focusing on goals, strategies, learning needs and strengths, and
achievement.
e Planning should be clear, timely and transparent for everyone involved.

e Decision-making processes should be inclusive and understood by the student and their family or carer,
school staff and other relevant people.

Process

The United Nations Convention on the Rights of Persons with Disabilities (2008) is a global effort to promote the
equal and active participation of all people with disability. Australia ratified this convention, which means that it is
committed to promoting, protecting, and ensuring that people with disability are given full equality under the law.
The process of personalised learning and support is in line with the Convention, and aims to ensure that effective
personalised support measures are provided in learning environments that maximise academic and social
development, consistent with the Convention’s goal of full inclusion.

Personalised learning requires attention to the unique needs of all students of all abilities, acknowledging that each
have different learning needs. This is particularly relevant for students with disability and additional learning needs.
In addressing personalised learning and support, a process can be followed which involves the student’s support
networks, and which aims to build on the student’s strengths.

The personalised learning and support process is informed by:

e Gathering information about the student’s learning strengths and needs ;

e Considering the student’s background, including their cultural and family context;

e Assessing the available resources within the school and school staff capability. This may lead to additional
staff training, re-allocation of school resources, developing new programmes or systems;

e Identifying the student’s goals and skills required for the future;

e Examining strategies for teaching;

e Determining timelines for reviewing goals and the planning process.



Below are four key steps in implementing personalised learning and support:

Get to know the student
Get to know the student, their background, strengths, interests and goals.

e Conduct or gather assessments to identify the types of adjustments required to support the student.
Assessment can relate to access, participation, behaviour support, medical needs, or learning supports.

2. Consult
e Engage with the student and their family/carer to identify the student’s aspirations, goals, strengths and
needs.

e Seek expert advice, where relevant, on the students’ needs; including medical, personal, physical,
communication, sensory and learning needs.

e Seek clarity in understanding current achievement levels to ensure high expectations in personal education
outcomes.

e Ongoing consultation may be required as the students’ needs change.

3. Plan and implement personalised learning and individualised support measures

e |dentify options and select adjustments, interventions and other supports that will be provided to address
the student’s identified learning needs and build on their strengths.

e Consider the impact of the adjustments on the student, other students and the school.

e Design age-appropriate learning tasks, resources and learning materials.

e Seek any required equipment, assistive technology, or additional resources for the student’s learning needs.

e Identify and complete professional learning if required.

e Select and implement appropriate teaching strategies to facilitate effective learning for the student.

e Embed differentiated classroom practice within teaching and learning programmes throughout the school.

e Determine a monitoring process and review timeframe.

4. Evaluate the impact of personalised support measures provided to the student

Support measures provided to the student should be evaluated by the team involved in the planning. The
reviews can be discussed and agreed to by the planning members. It is important to review the support
measures provided on a regular basis to ensure that the adjustments made are still relevant and required for the
student to achieve high quality outcomes, or whether further support measures need to be incorporated.

If the student requires new adjustments, modifications to equipment, or new resources to support learning and
participation, these should be discussed again with the planning team. The focus should always be on the
student and how these support measures will assist the student to reach their goals.

Ref: Planning for Personalised Learning and Support: A National Resource.

Context

Under the Disability Discrimination Act 1992 (DDA) and the Disability Standards for Education 2005 all Australian
schools have obligations to ensure that students with disability are able to access and participate in education on the
same basis as students without disability. All schools and teachers are expected to provide an inclusive education for
all students. Learning and Support is provided in every school to cater for the needs of students with disability
(diagnosed or undiagnosed) and the needs of students experiencing difficulties in learning, whether due to
academic, behaviour or social issues.

Schools use their allocations of learning and support resources to personalise the learning for the individual needs of
their students. Teaching and learning can be adjusted in many ways, based on every student's unique needs, to
enable students with disability and additional learning and support needs to enjoy the same opportunities and
choices in their education as their peers.

Adjustments are made in close consultation with students and their parents and carers and are regularly reviewed to
assess their effectiveness and to identify any need for changes.



The first point of contact is the school's learning and support team. Learning and support teams include key
personnel involved in supporting students with disability, and additional learning and support needs.

Our school community is enriched by its diversity which includes students with disability, those who identify as
Aboriginal, and approximately 35% of our students are from a language background other than English. The Learning
and Support Team facilitates a whole school approach to meeting the needs of every student under departmental
and government policy.

The Learning and Support Team (LST) at Hunters Hill Public School is a whole school planning and support
mechanism. It is formed with the purpose of addressing the learning and support needs of students through the
coordination, development, implementation, monitoring and evaluation of educational programs.

A prime function of the LST is to ensure that the needs of all students are being met. Using a three-tiered model of
support addressing universal, targeted and intensive supports for teachers and students, teachers aim to provide a
fully inclusive education.

The Learning and Support Team will:

e enable coordination of support;
e enhance collaboration and provide collegial support to school personnel and the wider community;

e ensure a whole-school and ongoing plan is implemented to meet the needs of students with additional
learning and support needs;

e establish guidance and support systems for all staff in order that they can cater for students with additional
learning and support needs;

e ensure that implemented programs are based on current research and best practice.

Three-tiered model of support:

Tier 3
INTENSIVE SUPPORT

THREE-TIERED APPROACH
TO STUDENT SUPPORT

FEW Individualised support and
interventions for approximately
5% of students

Tier 1

WHOLE SCHOOL PREVENTION Tier 2

TARGETED SUPPORT

All students and all staff across all

settings. Support for at-risk groups —

approximately 15% of students




Learning and Support Team Members

In principle every teacher is a member of the Learning and Support Team. However, their participation level will vary
depending on the students being supported and whether the current focus is a universal, targeted or intensive
support.

The core members of the Learning and Support Team will include:

¢ the Principal;

¢ the Learning and Support Team Coordinator;

* the School Counsellor;

¢ a teacher representative of each stage within the school;

¢ a teacher representative of teacher support staff within the school, and the Learning and Support Teacher (LaST).

Other personnel may be invited to attend meetings as appropriate.

Roles

The following roles specifically apply to members of the Learning and Support Team.
Principal

e Ensures recommendations of Learning and Support Team are included in the School Plan.

e Qversees the organisation of learning and support in the school, prioritisation of support resources, and
allocation of flexible funding.

e Determines and allocates teaching staff support roles.

e Determines school Learning and Support policy and procedures in collaboration with the Learning and
Support Team Coordinator.

Learning and Support Team Coordinator

e Develops meeting agendas and convenes regular meetings.

e Maintains LST documents (including meeting minutes) and student records.

e Distributes meeting minutes.

e Determines and allocates School Learning Support Officer (SLSO) roles.

e Supervises SLSO Performance and Development Plans (PDPs).

e Supports class teachers to develop Individual Education Plans (IEPs), Individual Behaviour Plans (IBPs) and
risk assessments.

e Leads the LST to make decisions regarding how to best manage student needs, and assists and supports
teachers to provide appropriate learning programs and make suitable adjustments.

e Ensure all students with a disability or identified as requiring learning assistance have an IEP.

e Facilitate ongoing and effective communication between all stakeholders.

e Schedules bi-annual review meetings with parents of students having an IEP.

e Arranges training and development (as needed).

e Facilitates the acquisition of student specific resources and equipment (as needed).

e Develops and facilitates transition to school programs (as needed).

e Assists in the development of school Learning and Support policy and procedures.

School Counsellor

e Contributes to team meetings and activities.
e Provides specialist advice and recommendations.



Provides additional assessment of students (as needed).
Meets with students/parents (as needed).
Consults with Educational Services and external agencies (as needed).

Classroom Teachers

Have primary responsibility for planning and implementing learning programs for all students in their class.
Teachers are expected to make reasonable adjustments to cater for students with additional learning needs,
developing and implementing IEPs as required.

Refer students to the LST when programs are not meeting students’ needs (following ‘Procedure for
supporting students with additional learning and support needs’ — see below).

Represent their stage on the LST for one term each year.

Liaise with their LST representative and attend LST meetings if required.

Establish relationship with student and family.

Implement LST recommendations with support of stage/team LST representative member.

Stage/Team Teacher Representative

Represent stage/team members at LST meetings.

Communicate any message from LST meeting to stage/team.

Arrange for a replacement stage/team member to attend the meeting in any known absence.
Liaise with LST re any stage/team learning and support concern.

Assist with carrying out of student referral process.

Support stage/team members to action any referral or post referral action items.

Procedures for Supporting Students with Additional Learning and Support Needs

As in all schools, resources are limited by the allocation of staff, funds, availability of other resources and the number
of students with additional needs. The classroom teacher can access a number of resources to support students,
including the Learning and Support Team. The resources range from the least intensive support (adjustments to the
class program — universal supports) to the most intensive (support from outside agencies may be included).

School Levels of Support

1.

Adjustments to teaching and learning processes through quality teaching practice

Students with additional learning and support needs are catered for by the class teacher within the regular
class program. This will involve the teacher making reasonable adjustments. These adjustments could
include:

simplifying instructions

prompting/cues

pre-correction and corrective feedback

grouping students with similar instructional need

peer and/or parent tutor programs

alternate expectations, teaching and learning materials/method, and/or workspace
additional time

visual or other physical aides

opportunities provided for additional practice of skills.

Collaborative problem solving with colleagues

Classroom teacher meets with colleagues to collaboratively problem solve to cater for students with
additional learning and support needs.



3. Support from school resources

Support from school resources is coordinated through the Learning and Support Team. Please see Learning
and Support Team Referral Processes following.

4. Support from resources external to school

If a student has learning and support needs that cannot be met by school resources, the LST can seek
support from Education Services. The school may also work with external specialist providers of support to
students eg speech therapists, occupational therapists.

External Specialist Providers in School

The principal has discretion to decide whether or not an external service provider can enter the school and how
arrangements will be managed for the provider’s activity with students, where access is agreed. Providers are
required to meet all legal and policy requirements and enter into an agreement with the school.

Decisions should be made on a case-by-case basis considering the individual circumstances of the student or
group of students concerned and the wiser needs of the school. Any decision should take into account the
educational needs and priorities of the student or group of students, including access to the curriculum, the
impact on student’s learning programs, the school’s operational context and duty of care obligations towards all
students and staff.

External providers do not have an automatic right of access.

Any request for access to a student by an external provider must come from the student's parent or carer in
writing. External providers should only make a direct request to a school where they can demonstrate that they
have parent or carer consent to request access to the student.

Where a student’s parent or carer requests the delivery of externally funded services at school, a meeting
should take place between school staff and the parent or carer to discuss service delivery arrangements. The
meeting may also involve the service provider, if required.

An externally funded service delivered in school should support the student's participation in education and
access to the curriculum. Where the service does not link with the student's learning needs or enhance access
to education, the service should be delivered outside of school time.

Schools may withdraw external provider access to a school where it has been determined that the service being
delivered is no longer in the student's educational interest. Schools should discuss the matter with the
student’s parents or carers prior to a decision to withdraw provider access.

Student Support Process
Also see Learning and Support Team referral processes following.

If teachers have a student in their class whose learning/wellbeing they have concerns about the following steps
should be taken. If the concern is resolved, there is no need to complete all steps.

1. Develop a good understanding of where the student is ‘coming from’ (their learning
needs/abilities/health/home environment/concerns/interests/talents etc.)

2. Have a conversation with parents to make sure that they are aware of your concerns and also to find out if
there is any information/explanation that may be assistive.

3. Liaise informally with your colleagues (eg for ideas, with the previous year’s teacher) and try any
suggestions.

4. Liaise formally with your supervisor and put some type of support mechanism in place.

5. Complete a referral to the learning and support team.

Any child protection concerns must be reported to the principal.



Learning and Support Team Referral Process (Staff)

Teacher identifies a learning/wellbeing concern — academic, social or emotional.

Teacher ensures they have a full understanding of student’s context and

profile (eg learning needs, abilities, health, home environment, concerns.
Interests, talents etc.)

Teacher documents and discusses
concerns and observable behaviour
concerns with parents and seeks any
additional assistive information.

Develop IEP if
required.

Teacher documents and
implements strategies/
interventions to address
concerns.

*Communication is ongoing at each
step.

Teacher liaises informally with colleagues eg stage team, previous Develop or
teacher/s, support staff, counsellor, or supervisor. Teacher documents adjust IEP if

and implements strategies/interventions to address concerns. required.

Develop or
adjust IEP if
required.

Teacher liaises formally with supervisor. Teacher documents and
implements strategies/interventions to address concerns.

Teacher completed LST referral, forwarding to, and discussing with, stage/team LST representative to take to
the next LST meeting.

Referral discussed by LST. Decision made about further action eg counsellor referral, LAST program, EALD
support, behaviour support. LST liaison with CRT via team representative or coordinator.
Strategies/interventions documented and implemented as decided.




Learning and Support Team Referral Process (Parent/Caregiver)

Parent/caregiver makes request of CRT for counsellor intervention.

CRT or counsellor contact parent and facilitate
CRT discusses with counsellor. completion of parent counsellor referral form
(including permission) if appropriate.

Completed referral brought to LST meeting by counsellor or stage/team representative.

Referral discussed by LST. Decision made about further action eg counsellor referral, LAST program, EALD
support, behaviour support. LST (via team representative or coordinator) or counsellor liaison with CRT.
Strategies/interventions documented and implemented as decided.

Learning and Support Team Referral Process (Student)

Student makes request of CRT for counsellor intervention.

CRT or counsellor contact parent and facilitate
CRT discusses with counsellor. completion of parent counsellor referral form
(including permission) if appropriate.

Completed referral brought to LST meeting by counsellor or stage/team representative. NB: Students aged 12
years do not require parental permission. In this case, CRT may complete referral on student’s behalf.

Referral discussed by LST. Decision made about further action eg counsellor referral, LAST program, EALD
support, behaviour support. LST (via team representative or coordinator) or counsellor liaison with CRT.
Strategies/interventions documented and implemented as decided.




Students Receiving Integration Funding Support

Integration Funding Support (IFS) is provided to students with a diagnosed disability and allocated externally
following school submission of an Access Request. Students receiving IFS are supported to attend mainstream
school.

Teachers of students receiving IFS are supported by the Learning and Support Team (LST). The LST has a
collaborative role in the decision-making process around specific support needs or adjustments required for
students with disabilities.

Approved uses of integration funding include:

e Related training and development activities (relief for classroom teachers and/or SLSOs);

e Additional teacher time;

e School Learning and Support Officer (SLSO) time;

e Transfer of duty (eg relief to visit other schools, relief for transition support);

e Program coordination/meeting time (relief for classroom teachers).

e Funding can only be used to provide staff. The funding is not allocated for administrative purposes, to
purchase resources or technology, to make properties modifications, or to provide therapy or clinical
support.

Supporting Students with Additional Needs in the Classroom:
Adjustments and Accommodations

Personalised Learning and Support

Personalised learning and support is a process that supports a wide range of students with additional learning and
support needs.

Personalised learning and support is underpinned by evidence of four key elements or areas of activity:

e The assessed individual education needs of the student.

e The provision of adjustments or support to meet the students’ assessed needs.

e Monitoring and review of the impact of the adjustment or support being provided for the student.

e Consultation and collaboration — of teachers with parents, support staff and other professionals as required.

Assessed Individual Student Needs

Rigorous and holistic assessment of a student’s learning and support needs is informed by analysis of data. Examples
of data for assessing a student for learning support may include:

e Curriculum and extra-curricular activity assessments.

e Knowledge of the student from their parents and carers.

e Assessment of data specific to the individual students, such as reading and numeracy, language,
communication, social/emotional, behaviour, health care, attendance, and their personal and cultural
context.

e Profiles or assessments that identify a student’s learning and support needs.

e Documentation from medical practitioners, other medical specialists, other health or allied health
professionals and therapists, such as a paediatrician, school counsellor or psychologist, speech pathologist,
occupational therapist, audiologist.

e Teacher professional learning to meet a student’s individual needs.



The school learning and support team assists teachers to meet the educational needs of their students and to
identify appropriate adjustments that may be needed.

Consultations may also involve the principal, assistant principals, class and support teachers, and community service
providers. Schools may also consult with specialist staff who can help to identify how adjustments can be made.

Adjustments must be regularly reviewed through this consultation process and should be changed or withdrawn if
necessary.

Provision of Adjustments — Same stage syllabus outcomes to peers

Adjustments are actions or modifications taken that enable students with disability and additional learning and
support needs to access syllabus outcomes and content on the same basis as their peers.

This does not mean every student should have the same experiences.

On the same basis means that students with disability and additional learning and support needs should have the
same opportunities and choices in their education as students without disability or additional learning and support
needs.

The same applies to high potential and gifted students.

This can be achieved by making reasonable adjustments according to a student’s personalised learning and support
needs.

This personalised approach to teaching and learning delivers rigorous, meaningful and dignified learning programs.
Students, parents and carers, and schools work together to develop tailored, personalised programs to help students
get the most out of their school life.

Adjustments to teaching, learning, and assessment may include:

Curriculum adjustments

e Adjustments may be made to the amount of lesson or unit content, or the time allocated to complete work
for the student. The teacher may consider teaching the core or critical content first and teach the key
terminology and vocabulary needed for the subject area.

Instructional adjustments

e Teachers may also adjust how the lessons are delivered. This may include:

- providing alternative representations of teaching and learning materials eg using multimedia, Braille,
illustrated texts, simplified texts or captioned video;

- motivating students through engagement with their personal interests, additional, explicit and
systematic instructions, increased levels of prompting, additional modelling and guided practice.

Environmental adjustments

e Environmental adjustments are modifications to the school environment which help students learning on
the same basis as their peers. The learning environment is not limited to just the classroom, it may include
the playground, outdoor learning areas, school library, sporting fields, and excursions. Environmental
adjustments may include:

- supporting physical access needs, peer assistance eg using buddy systems, peer-assisted learning and
peer tutoring, alternative equipment and furnishings, support personnel, scheduling eg sequence of
events, technology and augmentative and alternative communication systems as well as modifications
to buildings and classrooms.



Student Assessment

If adjustments are made for teaching and learning, then similar adjustments should be made for assessment tasks.
This allows students to demonstrate what they know and what they can do in relation to curriculum outcomes.
Adjustments to assessment tasks can be applied to:

e assessment processes eg scaffolds, additional time, use of a reader and/or writer, rest breaks;

e assessment tasks eg rephrasing questions, using simplified language;

e the content being assessed eg fewer syllabus outcomes;

o the format of a tasks eg written point form instead of reports or essays, oral or PowerPoint presentation
instead of essay.

Evidence

Providing personalised adjustments based on the assessed needs of the student and in consultation with their
parents and carers is supported by evidence of their implementation.

For each student for whom adjustments and accommodations are made, classroom and RFF teachers at Hunters Hill
Public School will evidence adjustments and accommodations made through the completion and provision of the
following documentation:

e HHPS Student Record of Learning and Support Adjustments.

e HHPS Student Record of High Potential and Gifted Adjustments.

e Completed lesson evaluation notes in teaching and learning programs (if relevant).

e Student work and assessments.

e Student assessment records.

e Semester 1 LST Meeting and Semester 2 LST Review Meeting Notes.

e Record of any other parent/carer or external support communication.

e Record of communication with other HHPS or Department staff eg meeting minutes, diary note,
conversation notes, notes in teaching and learning program.

e Semester 1 and Semester 2 Student Progress Reports.

e Record of any associated professional learning/reading.

Supervision

Classroom Teachers (including RFF staff) are supervised by a designated Assistant Principal. The supervising
Assistant Principal, with the support of the Learning and Support Coordinator and the Principal, will supervise:

e the identification of students requiring adjustments and accommodations;
e the implementation and recording of adjustments and accommodations for identified students.

Supporting Students with Additional Needs in the Classroom: Individual Plans

Individual Plans may include Personalised Learning and Support Plans, Personalised Learning Plans: HP&G,
Personalised Learning Pathways, Health Care Plans, and Behaviour Plans/Risk Assessments

Personalised Learning and Support

Personalised learning and support is a process that supports a wide range of students with additional learning and
support needs.



Personalised learning and support is underpinned by evidence of four key elements or areas of activity:

e The assessed individual education needs of the student.

e The provision of adjustments or support to meet the students’ assessed needs.

e Monitoring and review of the impact of the adjustment or support being provided for the student.

e Consultation and collaboration — of teachers with parents, support staff and other professionals as required.

Assessed Individual Student Needs

Rigorous and holistic assessment of a student’s learning and support needs is informed by analysis of data. Examples
of data for assessing a student for learning support may include:

e Curriculum and extra-curricular activity assessments.

e Knowledge of the student from their parents and carers.

e Assessment of data specific to the individual students, such as reading and numeracy, language,
communication, social/emotional, behaviour, health care, attendance, and their personal and cultural
context.

e Profiles or assessments that identify a student’s learning and support needs.

e Documentation from medical practitioners, other medical specialists, other health or allied health
professionals and therapists, such as a paediatrician, school counsellor or psychologist, speech pathologist,
occupational therapist, audiologist.

e Teacher professional learning to meet a student’s individual needs.

The school learning and support team assists teachers to meet the education al needs of their students and to
identify appropriate adjustments that may be needed.

Consultations may also involve the principal, assistant principals, class and support teachers, and community service
providers. Schools may also consult with specialist staff who can help to identify how adjustments can be made.

Adjustments must be regularly reviewed through this consultation process and should be changed or withdrawn if
necessary.

Provision of Adjustments

Adjustments are actions or modifications taken that enable students with disability and additional learning and
support needs to access syllabus outcomes and content on the same basis as their peers.

This does not mean every student should have the same experiences.

On the same basis means that students with disability and additional learning and support needs should have the
same opportunities and choices in their education as students without disability or additional learning and support
needs.

This can be achieved by making reasonable adjustments according to a student’s personalised learning and support
needs.

This personalised approach to teaching and learning delivers rigorous, meaningful and dignified learning programs.
Students, parents and carers, and schools work together to develop tailored, personalised programs to help students
get the most out of their school life.



Plan Types

Personalised Learning and Support Plans (PLaSP) — Different stage syllabus outcomes to peers (compulsory for
students in Qut of Home Care regardless of stage of learning)

For some students with a disability and/or additional learning and support needs, the teacher may adjust the age-
appropriate stage-based curriculum outcomes to meet the student’s personalised educational learning needs. In
this case, a student will have a Personalised Learning and Support Plan.

Personalised learning and support plans will be written and reviewed in consultation with parents/carers following
the completion of a Student Record of Learning and Support Adjustments.

The principal, learning and support team coordinator, and designated classroom teacher will be responsible for:

e deciding which students require a personalised learning and support plan

e facilitating the completion and implementation of personalised learning and support plans
e facilitating the dissemination of information as appropriate and required

e facilitating termly review of the plan.

Personalised Learning Plans: HP&G - Different stage syllabus outcomes to peers

High potential and gifted students have advanced learning capacity compared to same-age students and, as a result,
require talent development opportunities and differentiated teaching and learning practices to meet their specific
needs. In this case, a student will have a Personalised Learning Plan.

Personalised learning plans will be written and reviewed in consultation with parents/carers following the
completion of a Student Record of High Potential and Gifted Adjustments.

The principal, learning and support team coordinator, and designated classroom teacher will be responsible for:

e deciding which students require a personalised learning plan

e facilitating the completion and implementation of personalised learning plans
e facilitating the dissemination of information as appropriate and required

e facilitating termly review of the plan.

Personalised Learning Pathways

A Personalised Learning Pathway is compulsory for Aboriginal students. Personalised learning pathways are an
effective took for increasing Aboriginal student engagement. They have the potential to support improved learning
outcomes and educational aspirations when they are developed in genuine partnership with Aboriginal students,
their parents or carers and teachers.

Personalised learning pathways will be written and reviewed in consultation with students and their parents/carers.
The principal, learning and support team coordinator, and designated classroom teacher will be responsible for:

e facilitating the completion implementation of personalised learning plans
e facilitating the dissemination of information as appropriate and required
e facilitating termly review of the plan.

If an Aboriginal student requires adjustments and accommodations but is working at same stage syllabus outcomes
to peers, a Student Record of Learning and Support Adjustments or Student Record of High Potential and Gifted
Adjustments must also be completed along with the Personalised Learning Pathway.

If an Aboriginal student is working towards different stage syllabus outcomes to peers, then a Personalised Learning
Pathway — PLaSP or Personalised Learning Pathway — HP&G must be completed. These are instead of a Personalised
Learning Pathway and must be accompanied by a Student Record of Learning and Support Adjustments or Student
Record of High Potential and Gifted Adjustments.




Health Care Plans

All students are entitled to participate in education regardless of their health support needs. While a student’s
health support rests primarily with the parent, school staff have a duty to keep students safe while they are at school
or are involved in school activities.

Schools undertake collaborative individual health care planning to determine the best way for the individual health
support needs to be met. Information from the student’s medical practitioner, provided by the parents, will inform
the collaborative planning process.

Individual health care plans should include the Department’s Individual Health Care Plan Cover Sheet and clear
details of the following where relevant:

e an emergency care/response plan

e astatement of the responsibilities of those involved in the student’s support

e aschedule for the administration of prescribed medication as provided by the treating medical practitioner
e aschedule for the administration of health care procedures as provided by the treating medical practitioner
e an authorisation to contact the medical practitioner

e other relevant documents.

An individual health care plan must be developed for:

e severe asthma, type 1 diabetes, epilepsy, and anaphylaxis
e any student who is diagnosed as having a condition that may require an emergency response
e any student who requires the administration of health care procedures.

The principal, learning and support team coordinator, senior administrative manager, and designated classroom
teacher will be responsible for:

e facilitating the completion of individual health care plans
e facilitating the dissemination of information as appropriate and required.

Behaviour Plans

Student behaviour support plays a critical role in a student’s education. Supporting positive student behaviour
requires a proactive, preventative, and student-centred approach.

When students present with behaviours that are challenging and not adequately or effectively manageable through
the HHPS Behaviour Management Processes, a Student Behaviour Support/Risk Management Plan will be developed
following the undertaking of a Student Behaviour Analysis Prompt Sheet which will also be used for termly reviews.

Behaviour plans will be written and reviewed in consultation with parents/carers.
The principal, learning and support team coordinator, and designated classroom teacher will be responsible for:

e deciding which students require a behaviour plan

e facilitating the completion and implementation of behaviour plans

e facilitating the dissemination of information as appropriate and required.
e facilitating termly review of the plan.

Risk Assessments

The core business of all NSW public schools is to provide quality learning outcomes for every student, within a safe
working and learning environment.

Most student behaviour that requires intervention is managed using school policies and processes. If the behaviour
presents a potential risk to the safety of:

e self, students, staff, or visitors
e school property



further assessment and management may be required, and a risk assessment must be completed and shared as
appropriate and required for the safety of all.

A Student Behaviour Support/Risk Management Plan (Appendix B5a) must be completed for any student whose
behaviour poses a risk to self, students, staff, visitors, or school property.

Risk assessments will be written and reviewed in consultation with parents/carers.
The principal, learning and support team coordinator, and designated classroom teacher will be responsible for:

e deciding which students require a risk assessment

e facilitating the completion and implementation of risk assessments

e facilitating the dissemination of information as appropriate and required
e facilitating termly review of the plan.

Student Assessment

If adjustments are made for teaching and learning, then similar adjustments should be made for assessment tasks.
This allows students to demonstrate what they know and what they can do in relation to curriculum outcomes.
Adjustments to assessment tasks can be applied to:

e assessment processes eg scaffolds, additional time, use of a reader and/or writer, rest breaks;

e assessment tasks eg rephrasing questions, using simplified language;

e the content being assessed eg alternate syllabus outcomes;

e the format of a tasks eg written point form instead of reports or essays, oral or PowerPoint presentation
instead of essay.

Evidence

Providing personalised adjustments based on the assessed needs of the student and in consultation with their
parents and carers is supported by evidence of their implementation.

For each student for whom adjustments and accommodations are made, classroom and RFF teachers at Hunters Hill
Public School will evidence adjustments and accommodations made through the completion and provision of the
following documentation (as relevant):

e HHPS Student Record of Learning and Support Adjustments.

e Individual Plan/s (Education/Health Care/Behaviour/Risk Assessment) and any supporting documents.

e Completed lesson evaluation notes in teaching and learning programs.

e Student work and assessments.

e Student assessment records.

e Semester 1 LST Meeting and Semester 2 LST Review Meeting Notes.

e Record of any other parent/carer or external support communication.

e Record of communication with other HHPS or Department staff eg meeting minutes, diary note,
conversation notes, notes in teaching and learning program.

e Semester 1 and Semester 2 Student Progress Reports.

e Record of any associate professional learning/reading.

Supervision

Classroom Teachers (including RFF staff) are supervised by a designated Assistant Principal. The supervising
Assistant Principal, with the support of the Learning and Support Coordinator and the Principal, will supervise:

e the identification of students requiring individual plans;



the implementation and documentation of individual plans for identified students.

Documentation Processes:

Learning and Support/NCCD

Learning and Support/NCCD Plan

Term

What?

Who?

When?

1

Identify students requiring:
- an Individual Plans (IP).
- Adjustments & Accommodations including those attending

Mini/Mulit/MacglLit (A&A).

CRTs/Learning and Support Team™

*Also referencing previous year NCCD
students.

Weeks 1-2

signed at P/T Interviews (or sent home for signature and return
if parents do not attend). Parents retain a copy.

Cycle 1 Adjustments & Accommodations and Individual Plans CRTs TPL Week 3 (ongoing
prepared. throughout Weeks 3 & 5)
Cycle 1 Adjustments & Accommodations presented to parents and | CRTs Week 6 Parent/Teacher

Interviews

Cycle 1 Individual Plans presented to parents and signed at IP
Parent Meeting (or sent home for signature and return if parents
do hot attend). Parents retain a copy.

CRTs, Learning and Support
Coordinator, Principal

Weeks 6 & 7 IP Parent
Meetings

2 | Cycle 2 Adjustments & Accommodations and Individual Plans CRTs TPL Week 5 (ongoing
prepared (review and update of Cycle 1). throughout Week 5 if required)
A copy of Cycle 2 Adjustments & Accommadations and Individual | CRTs Week 6
Plans sent home (with generic explanatory note, including Term 3
Review Meeting plan for IP students). Parents phoned to
discuss if A & As have increased (for both).
3 | Present NCCD information and accountabilities and process for Kim D fo CRTs 5bb
moderation (identify adjustment levels and disability categories).
Students to moderate are those already identified as having a
PlasP or Accommodations and Adjustments documentation.
Mederate identified students completing: All staff (in year groups/teams) 5bD
- NCCD Student Summary Sheet
- Evidence Checklist
Collation of completed: Kim D 5DD (ongoing throughout Week
- NCCD Student Summary Sheets 1if required)
- Evidence Checklists
- Cycle 2 Individual Plans/Adjustments & Accommodations.
IP Parent Review Meetings to discuss Cycle 2 IP progress and CRTs, Learning and Support Weeks 1 & 2 IP Parent Review
goals for Cycle 3 TP. Coordinator, Principal Meetings
Parents of students new to NCCD inclusion notified via telephone | CRTs Week 2
to explain inclusion and the use of the word 'disability’ in the
letter they will receive.
NCCD parent letter sent home. Principal Week 3
Submission of NCCD data. Principal Week 4
Cycle 3 Adjustments & Accommodations and Individual Plans CRTs TPL Week 5 (ongoing
prepared (review and update of Cycle 2). throughout Week 5 if required)
A copy of Cycle 3 Adjustments & Accommodations and Individual | CRTs Week 6
Plans sent home (with generic explanatory note). Parents
phoned to discuss if A & As have increased (for both).
4 | Cycle 3 Adjustments & Accommodations and Individual Plans CRTs Week 8
evaluated and copied for 'next year' student handover meetings.
MNote:

We review Adjustments and Accommodations and Individual Plans in Week 5 of Terms 2 and 3, after preparing them for Week 5 Term 1.

Cycle 1 (10 weeks): Term 1 Week 5 - Term 2 Week 4.

Cycle 2 (10 weeks): Term 2 Week 5 - Term 3 Week 4.

Cycle 3 (14 weeks): Term 3 Week 5 - Term 4 Week 8.




