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Positive Behaviour Support
What is Positive Behaviour Support (PBS)?

PBS is a framework of support that incorporates evidence-based strategies to prevent and address
challenging behaviour throughout the school. PBS places an emphasis on proactive and
preventative approaches to behaviour support through producing positive learning environments
that encourage appropriate behaviour.

Rather than using a patchwork of different reactive individual behaviour management plans and
strategies in each classroom, a continuum of positive behaviour support for all students within a
school is implemented. This continuum includes features like consistent expectations, a consistent
reinforcement system, and consistent response strategies that extend across all areas of the school
including all classroom and non-classroom settings (such as the playground, canteen, and office).

PBS provides a framework to design effective school environments that link research validated
practices and the settings in which teaching and learning occurs. Interventions and strategies
become more individualised as students require a higher level of support to meet their academic
and social goals.

Introduction of PBS at BHPS

At Barrack Heights Public School (BHPS) we implement a School-Wide Positive Behaviour Support
(PBS) system. PBS is an evidence-based approach that is effective in preventing and addressing
challenging behaviour in the classroom, as well as improving academic and social outcomes for
students. PBS operates on the premise that as well as being learners of literacy and numeracy,
students are also learners of behaviour and social skills.

Under this approach, it is the role of educators (and school community members) to explicitly teach,
model and reinforce appropriate behaviours for students and to set clear and consistent behaviour
expectations. We understand that students come to school with differing levels of academic,
behavioural and social skills. To support all students, a continuous system of support (see page 9) is
implemented across the school to ensure students are receiving the instruction and adjustments
needed to achieve academic and social outcomes. Within this approach all students are known,
valued and cared for.

Our school community has identified and defined three core school values:

RESPECTFU

SAFE]



We have created a matrix of expected behaviours that reflect these three values throughout the
school. This matrix outlines behaviours that show how students can display the three values at
BHPS.

At BHPS, we use a behaviour skills training approach (instruction, modelling, practice, and
feedback) to explicitly teach behaviour expectations. It is important that students are provided
continual opportunity to practise and receive feedback on behavioural expectations in different
environments across the school. In addition, we teach a Social and Emotional Learning program
named Grow Your Mind. This curriculum provides students with the opportunity to develop the
interpersonal and social skills required to achieve success in academic and social outcomes.

To recognise the positive choices made by students we employ a wide range of reinforcement
strategies. Our educators receive ongoing training in the science of Behaviour Analysis so they are
equipped with a number of preventative and response techniques to encourage appropriate
behaviour and effectively manage challenging behaviour.

Finally, we use data and feedback to prioritise our areas of focus, and to guide the interventions and
supports that are implemented throughout the school year. Annual reviews and surveys are
conducted on our PBS systems and the following years action plan is based on the results of this
data.

At Barrack Heights Public School, we believe that social, emotional, and behaviour support:

is a community approach...
- All stakeholders must work together, striving for consensus on procedures and consistent
implementation.
- Behaviour support is a shared responsibility and requires a combined effort by the school
community. We are all jointly committed to a student’s success.

should be supported by a school-wide system...
- Successful change in behaviour support practices requires building proactive and
preventative school-wide systems that are evidence-based.
- Maintaining high expectations for behaviour requires teaching and staff consistency.
- For long term behaviour change to occur, we must use positive approaches that strengthen
educator-student relationships.

needs to be taught...
-> We can not assume that students know the behaviours and social skills that lead to success
at school and in life.
- Behaviour is learned; therefore, responsible, or appropriate behaviour can be taught using
the same strategies used to teach academics, such as ongoing instruction, modelling,
practice opportunities and performance feedback.



Vision and Values

Vision
At Barrack Heights Public School, we aspire to create a highly
supportive and inclusive environment that empowers students to
unlock their full potential and develop lifelong skills. Our commitment
is to equip students with the skills needed to overcome challenges
and make a positive, lasting impact on their commmunities.

Values
Respectful: | think and act in a way that shows | consider myself
and the feelings of others in the school community.
Safe: | am considerate and care for the wellbeing of others. | help to
create a space where my needs and the needs of others are met.
Engaged: | care about my learning and continue to persist despite
challenges and obstacles. | belong and have an active voice within
my school community.

Our Character
As staff, we are:

Professional Respectful Communicative Learners Collaborative




The Continuum of Support at BHPS

Data is used to inform decision-making.




Behaviour Expectations Matrix

The matrix below explicitly outlines the behaviour expectations that are taught and reinforced at
Barrack Heights Public School. The expectation matrix ensures that all staff and students are using
the same language and have the same expectations of behaviour throughout the school. The
matrix outlines the behaviours that reflect our three school values.

Teaching the BHPS expectations

Every week, educators will teach an explicit lesson on the PBS focus. A PBS lesson is sent out the
week prior to class teachers. It is the responsibility of the class teachers to ensure that the lessons
are taught and differentiated to their class. The PBS focus should also be taught and prompted via
micro teaching moments throughout the week.

PES Lesson Plan Barrack Heights Public Schoal
FEEDBACK
E1234;12345&7&91&11'-'-—-.-:-
= S % u SOES
Front page of a PBS Vaioe Engaged
lesson plan :
Expsctation Focus: We accept and act on feedback.
Context O Classrocom O Aszembly o0 Office
T Eating Tema & Transiions 0O Tolats
O Play Aroas & Sports shed 0 Excursian
0 Lilrany o Cantean o Bus lines
Explicit Teaching
Talk Discuss the follewing [small group, turn and talk, mand
Inkroxiuce the mag)
axpactation and why it
& iIMmaortant What is feadback?
Why dawe receie feedback?
Honw diowe act on feedback?
Shiow Brainsterm and display exarnples and non-examples
Carmonstrate and
miodke] the expectation | Exarmples:
linclude soxarmghes ard - Thanking someors for giving helahul fesdback
nee-examp ke - Azkirdg Clarifyirg questieons To DSrer undersiand
the feadiback
Reflacting on feadback and making positiee
changes

- Changing behavicow based on the Teedback

Mor-exarm pes:
Ralling eyes of sighing whean recaiving feedback
Making excuses of shafting blarme irstead of taking
resgansibility
Désrnissing Peedack with rude remarks o
digrespectiul behayvicu
araring feedback altosether and continuing with
the same behavicwrs.

Usa roke play scenarios to illustrate appropriate
behaviours. Some examples are provided balow:




BEHAVIOUR EXPECTATIONS MATRIX

AT BARRACK HEIGHTS WE:

Values

RESPECTFUL

ENGAGED

All Settings

Classroom/

Library

Playground

Toilets

Hallways

Community

“USEe Jur MAanners
-cofmmunicate poditively with
others

~dress with pride in aur full
seheal wniferm

-take care of personal and
scheoal property

listen to and respect athers

during ploy

-speak up for oursebves in an

appropriabe way.

sengage respectbully in
dialague with the elass (far
example, bands up or using
hoand syebels)

listen and follow instructions
the first tirme they are given
callow ourselves and others to

leairn.

“use poditive communication
towards aursebies, the ref, the
opposition, and aur team
dnclude athers in games

-osk palitely te join in on games

“put rubbizh in the bin.

-are considerate of athers’
privacy

-uge the toilets for their proper
Purpoge

are waber wise

“wiit aur turn.

respect others’ personal
space

-represent the schaal with
pride.

keep to the left-hand side af
the pathwey when walking ar
riding a bike or scooter

-uge appropriate languoge

-repart problams te the
educatar on duty

use safe hands and feet
-are in the right place af the
right tirme and an educatar
krierwes where | am

-reve quistly and carefully
araund the sehaal

-are hanest when interacting
with athers

-use eguipment
appropriately.

“miGe {'ﬁr&|u||'|r frem one
activity to the next

-rermain in the learming spoce
unless given permission to
leave.,

~wear a school hat

~play in supervised areas
-repart problems te the
educater on duty

-walk an the concrete

-eat in the designated area
[silver seats)

-play under the cala when we
dan't have a hat.

-wazh our hands

tell an educater if we see
something that is not right
-use saap and toilet poper
appropriately

-shut the toilet door

-wilk inside the toilets.

“keap to the laft

-walk and stay with sur graup
-fallow road safety rules
-fallow the expectations of the
venue

-walk bikes and scooters along
the path

-use the pedestrian erassing to
eross fhe rood

-leek left and right betore
erossing the road.

-listen and fellow fair and
-participate in all learming
opparunities te the best of
our ability

-ermbroze challenges
-attend schoaol every deay
{unless legally excused)
“leave tays ot horme.

Aollow elossranm routines
mccent and oot on feedback
place equipment back where
it bexlesmega.

-phay by the rules of the game
espond to the bell by lining up
promptly,

-use strategies to sole conflict

-are arganised and go ta the
tailet at the comect time

-return prompthy

leave equipment outside af the
tailets (for example, soceer and
fasthalls)

“flush the teilet

turn off the taps.

-walk in class lines

-display sportarmanship

-Iry our best.

-are alert and aware of aur
surrsundings when near traffic.




Positive Reinforcement System

Interactions not transactions. When reinforcing student behaviour, ensure to provide the student
with behaviour specific feedback, and then pair that with tangible reinforcement if applicable. The
positive reinforcement system is outlined below.

Fast and Frequent

Classroom Settings - DOJO Points Non-classroom settings - Kudos

Students  Groups

4

S e S S J
-— ) -— —
Bentley Isabella Jaazmiel Kasey Mason Tyrese
= i q rd
Add students ‘

e Dojo points are provided under six categories (Respectful, Safe, Engaged, Kudos, Attendance,
PBS focus).

e Students earn points for themselves and for their class.

e Once a particular number of points are earned, students unlock the reinforcers at that level.

e Once a student returns a Kudos card to the teacher, a point is added to their DOJO.

U U U

REINFORCEMENT MENU K-6

Classroom tokens

INDIVIDUAL CLASS

POINTS | REINFORCERS For every Kudos card, the student places a token in
—— 10 mirtes of their classroom token container.
10 -Postive message home 100 minutes of extra

- Take a colouring in home play time =
oS-

* Sit next fo a friend for a session
20 - Borrow a ook from the llbrary
+ Change Dejo Monster

- Free drawing insfead of reading

\ 3 o o

+ Posifive phene call home Class games 15
35 - Choose a friend to eat lunch with 200 g
5 minutes early minutes

- Eating time with friend from
another class

50 ~Have a schos! toy/teddy watch
you work for the day

- Receive a PBS award

- Prize from the PBS prize box

70 10 minutes of free fime Extra sport OR
* Sif in a different chair for the Craftanoon
session
- Hire @ fidgef for a day

- 10 minute early mark to eating
90 time [outside classraom)

* Work outside for a session ;
+15 minutes free time B
- Prize from the PBS Prize Box Ml(rowuve
15 15 minutes extra play fime with a Popcorn OR Class
friend "
nen Disco

- Free ice block
140 * Have lunch with a staff member
+ Receive a PBS award

NOTE: THE CLASSROOM TEACHER WILL HAVE THE FINAL SAY ON WHEN REINFORCEMENT IS GIVEN.



School-wide Reinforcement System

During the Monday morning assembly, a
representative from each class will place their
tokens in the school-wide PBS containers. If all
four of the school-wide PBS containers are filled
before the end of the term (as shown in the
image) then students will be provided with a
special event or activity (for example, extra play,
mufti day, etc).

All resources for the PBS Acknowledgement System can be found in the PBS shared drive.


https://drive.google.com/drive/folders/1sibuJ9KIXFhul-b9heL2WGHpigl__NRB?usp=drive_link

Responding to Contextually Inappropriate Behaviour
Overview

There are two systems used at BHPS to respond to challenging behaviour. These systems are the
Classroom and Executive system.

All educator interactions within either system should follow these four principles:

- Use specific language: be explicit about the behaviour expectation, instruction, or
replacement behaviour that the student should engage in.

- Keep interactions brief: be concise with the re-direction or instruction, avoid engaging in
back and forth escalation with a student.

- Neutral tone of voice: model the behaviour you want to see whilst avoiding escalations in
behaviour by keeping interactions safe and respectful.

- Calm body manner: be aware of your own body language and what message you are
communicating.

Classroom system

This system is for challenging behaviour of low-moderate intensity and low-moderate frequency. If
the behaviour does not pose a significant safety risk for staff and students, and educators have the
resources to manage the situation, then the classroom system is most suitable.

Key purposes of classroom system:
1) To use effective behaviour support strategies to prevent challenging behaviour from
escalating, and to redirect towards more appropriate replacement behaviours.
2) To decrease the likelihood of challenging behaviour, and increase the use of more
appropriate behaviour in the future.

Executive system

This system is for challenging behaviour of high intensity and/or high frequency. If the behaviour
poses a significant safety risk to staff and students, and/or the educator needs more resources to
manage the situation, then the executive system is most suitable.

Key purposes of executive system:
1) Ensure safety of staff and students
2) Facilitate de-escalation of student behaviour
3) Work with the student and educator to prevent future occurrences of the behaviour
(consider function).

10



Classroom and Executive Managed Behaviour

Use
Classroom
Managed
Interventions

Investigate/analyse the
possible function/s of
behaviour

Reteach and prompt the
expected behaviour

Student conference/
Parent communication

Proximity

Increase use of
precorrections for
appropriate
replacement behaviour

Pivot Praise

Movement breaks

Non-verbal
cues/prompts

Increase/vary
opportunities to
respond

Ensure material is at
appropriate
level/clarification

Ongoing Teaching and Reinforcing of Expectations.
Relationship building.
Maintaining high praise to correction ratios.

Does the behaviour pose a significant risk to
safety and/or the learning environment?

Classroom Managed

Examples

Talking out of turn

Out of seat

Refusal to begin work (head
down, pushing materials away)
Refusal to follow a reasonable
request

Late to class

Inappropriate communication
(talking about topics that may be
considered rude or
disrespectful)

Swearing (non-directed)
Insolence (e.g., sticking up rude
finger, name calling)

Swiping objects off desk
Physical misconduct (low-level
push, hit, kick)

Inappropriate use of technology

Build behaviour
momentum

Positive practise

Restorative practice

Setting limits

Executive Managed

Examples

Absconding (beyond talking
distance)

Physical misconduct (high-
intensity hits, kicks, strikes)
Vandalism

Bullying

Theft/Stealing

Sexual Misconduct
Directed verbal misconduct
(swearing at educator)
Possession of prohibited item
(weapon/illicit substances)

Contact
Executive or
Wellbeing
Phone

Investigate/analyse the
possible function/s of
behaviour

Adjust environment to
facilitate de-escalation

Student conference/
Parent communication

Support follow-through
procedures

Liaise with school
DEFSOHHEL to ensure
adequate supports are
in place




Responding to Challenging Behaviour

Ongoing Teaching and
Reinforcing of Expectations.

Challenging
Relationship building. Behaviour

Maintaining high praise to Occurs
correction ratios.

Reminder One
Re-teach the expected behaviour

Set improvement goal

Reminder Two
Re-teach the expected behaviour

Set improvement goal

Time-0ut / Positive Practise
| Time-out: student completes 5 or 10 minute time-out to
calm down/reflect.
Positive Practise: student completes activity or instruction
efore transitioning to a more reinforcing activity.

Buddy Class
Educator completes handover sheet/contacts buddy teacher.
Educator supervises or ensures the student arrives & the buddy
clazs.
Student completes 5 or 10 minute time-out te calm down//reflect.
Buddy teacher relterates expectations and sends student back to
class.

Executive
If behaviour is significantly disrupting the learning of
others despite continued re-direction strategles, or If
behaviour is significantly unsafe to self or athers, then
contact Wellbeing phone.

Safety Concern

If any behaviour indicates that the
child, ather atudents, or staff are in

danger ther:

Contact Wellbeing Phone
0457 117 849

Function-Based Thinking
Identify the function of the behaviour
and target support strategies, such as:

Increase use of pre-corrections for
replacement behaviour

Pivot praise

Build behaviour momentum
Proximity

Non-verbal cues/prompts
Increase opportunities to respond
Positive practise

Planned ignoring

Ensure material is at appropriate
level/clarification

Restitution

Setting limits

Upon Return
Welcome student back into
the classroom.

Instruct them to return to
current activity.

Work or activity missed
during time away from
learning will be completed
before the student returns
to mare reinfarcing
classroom routines.

12



Responding to Challenging Behaviour
Executive System

This system is for challenging behaviour of high intensity and/or high frequency.

There are two main reasons as to why this system is used as a responsive approach to challenging behaviour:
1) The behaviour poses a significant safety risk to staff and students.
2) The behaviour poses significant and ongeing disruption to the learning environment.

Handover

Educator completes ABC handover sheet, or conducts verbal handover with executive upon arrival, in private.

Executive Support

1) Ensure safety ol studentls and sLall.

2) Implement strategies to de-escalate target student/situation (for example, student removal, proximity, student
conference).

3) Once de-escalated, conference with the student.

Phone Call

Executive to call home:
+ Ifthere is a significant and/or continued risk to staff or student safety. The purpose of the phone call would be to
send the student home.
= [f the student is engaging in behaviours to be sent home, then the purpose of the phone call can be to inform the
parents so it can be addressed at home. Where possible, the student will remain in an alternate learning space or
return to class if applicable.

Returning to Class

* Executive to walk with the student back to class.
* Educator to welcome the student back to class and direct them to the classroom activity.
* Executive uses fading procedure: 1 minute in the classroom, 1 minute by the door, 1 minute outside of the classroom.




Incident Records

Barrack Heights Public School is required to document and manage behaviour trends as well as
instances of severe infractions. Educators should document instances of challenging behaviour as
immediately as possible onto SchoolBytes. Documentation is required and compulsory under
Department Guidelines.

An incident MUST be recorded onto SchoolBytes if the student has reached the level of time-out or
beyond on the ‘Responding to Challenging Behaviour’ system. It is the responsibility of the
educator who witnessed the incident, or who it was originally reported to, to document it onto
SchoolBytes. If there was further follow-up or executive involvement, then this information needs to
be added in addition to the original incident information.

Casual teachers without SchoolBytes access who observe a behaviour incident should use the
paper referral form (Record of Behaviour Incident Form) and leave it with the class teacher of the
students involved in the incident. It is the responsibility of the class teacher to enter the incident in
SchoolBytes on behalf of the referring casual teacher.

Using Data to Inform School-wide Planning

The PBS team meets every three weeks to analyse the behaviour data from School Bytes to identify
any trends and to plan for intervention. The team will look at the type of incidents that have been
occurring, where they have been occurring, and if there were any major fluctuations in the data in
comparison to previous weeks. From this data, the team will decide what the value and behaviour
focuses will be for the following three-week cycle. These focuses will then be explicitly taught within
the classroom and reinforced on a denser schedule (if students are displaying behaviours that align
with the focus, they receive 2 Dojo points).

An example of the data that the PBS team will analyse can be found below:

Type of Negative Incident
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Using Data to Identify At-Risk Students

Data on ‘Active students’ will also be collated and analysed over the three-week cycle. If a student
has been involved in 6 or more negative incidents on SchoolBytes over the three-week period then
an email will be sent to the Classroom Teacher and Stage Assistant Principal to notify them. The
Classroom Teacher in collaboration with the Stage Assistant Principal can then consider accessing
formal (via the Learning and Wellbeing Team) or informal supports to assist the student. This
notification will be sent if the student is receiving Tier 1 support alone.

Accessing the Learning and Wellbeing Team

Learning and Support Flowchart

Barrack Heights Public School

@ I Is your level of support reguiring urgent action? I

START HERE Teacher identifies that a student has additional needs relating
to curriculum, communication, participation, personal care,

VES Y movement or behaviour. The teacher discusses potential
| NO I’ adjustments with their stage supervisor and Learning and
Wellbeing teacher. Adjustments are trialled in the classroom
URGENT RISK for 1-2 weeks.
Escalate immediately to
the school Principal. This
may require an MRG.
| The teacher records the necessary adjustments in their program.
No further action reguired. YES Have the adjustrments worked?

Keep monitoring impact of
adjustment an the
student. If needs change,

g
start back at the top of this @
flowchart.

Teacher completes the online ‘LST Referral Form' using the QR code
This will be sent to the Learning and Wellbeing coordinator who will
REMEMBER “™» ensure the referral is discussed at the upcoming L&W meeting. The
Obtain extra information and **
support for Students in Out of

referring teacher doesn't need to attend this meeting, however they
: must provide their AP relevant documentation, e.g., current
Home Care (OoHC) arrangements assessments and baseline data. Parent contact must also be made

or students who receive additional by the referring teacher prior to the meeting.
support outside of school (eg

Butian on Scheal Bytesl Homepage

L&W Team meeting takes place. Team discuss the referral and determines actions/responsibilities/timeframes. I

1
|4 Y h |
Option A: Option B: Option C:

School Counsellor

Classroom Adjustments
Teaching programs and/or adjustments
to be implemented by the referring
teacher and L&W coordinater andfor AP
are discussed at the LST meeting
These are monitored by the referring
teacher, L&W coordinator and stage
supervisor.

Learning and Wellbeing Team to
implement and monitor targeted
interventions
(5 week cycle).

Y

School Counsellor referral requested
for further assessments or support.

Responsibilities for actions are
allocated and a review date is set.
Parent is contacted by AP and
provided with feedback from the

meeting.
N

Review student progress after 5 weeks. If L&W coordinator has implemented
targeted intervention they then provide the referring teacher with future
recommendations to implement in the classroom/playground.

Classroom Teacher Form: Must be
completed by the student's teacher
and be detailed about specific needs
and attention.

Parent/Carer Form: Counsellor request
form MUST be completed and signed
by the parent or carer

| I
L ]

Is further action needed? l——pl NO I

Referred to L&W coordinator and a discussion takes
place with Principal for possible future actions e.g.
APLAS support OR Access Request.

Ifyou find that t

rquery, qus

Classroom teacher continues to
monitor and keeps communication
open with parent or carer.

ur direct
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