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What is Positive Behaviour Support
(PBS)?

Positive Behaviour Support (PBS) is a
proactive, evidence-based framework that
promotes positive learning environments
and addresses challenging behaviour
school-wide. Instead of varied reactive plans,
PBS implements consistent expectations,
reinforcement, and responses across all
settings, including classrooms, playgrounds,
and common areas. It links research-backed
practices with the school environment,
providing a continuum of support that
becomes more individualised as students’
needs increase to help them achieve their
academic and social goals.

Introduction of PBS at BHPS

At Barrack Heights Public School, we
implement School-Wide Positive Behaviour
Support (PBS), an evidence-based approach
that prevents and addresses challenging
behaviour while enhancing academic and
social outcomes. PBS recognises that
students learn behaviour and social skills
alongside literacy and numeracy. Educators
explicitly teach, model, and reinforce clear,
consistent behaviour expectations,
supported by a continuous, school-wide
system that meets diverse student needs.

Our core values: Respectful, Safe, Engaged,
are reflected in a behaviour matrix guiding
expected actions across all school settings.
Using behaviour skills training (instruction,
modelling, practice, feedback) and the Grow
Your Mind Social and Emotional Learning
program, we equip students with vital
interpersonal skills.

Positive behaviour is recognised through
varied reinforcement strategies, and staff
receive ongoing training to effectively
support and manage student behaviour.
Data-driven reviews and community
feedback inform our focus areas and
continuous improvement of PBS practices
annually.

RESPECTFUL

ENGAGED




At Barrack Heights Public School, we
believe that social, emotional, and
behaviour support:

is a community approach...

-> All stakeholders must work together,
striving for consensus on procedures
and consistent implementation.

- Behaviour support is a shared
responsibility and requires a
combined effort by the school
community. We are all jointly
committed to a student’s success.

should be supported by a school-wide
system...

- Successful change in behaviour
support practices requires building
proactive and preventative
school-wide systems that are
evidence-based.

- Maintaining high expectations for
behaviour requires teaching and staff
consistency.

- For long term behaviour change to
occur, we must use positive
approaches that strengthen
educator-student relationships.

needs to be taught...

- We can not assume that students
know the behaviours and social skills
that lead to success at school and in
life.

-> Behaviour is learned; therefore,
responsible, or appropriate behaviour
can be taught using the same
strategies used to teach academics,
such as ongoing instruction,
modelling, practice opportunities
and performance feedback.

Implementation
For the successful implementation of PBS
at Barrack Heights Public School, it is
imperative that all staff are aware of how
PBS works. This will ensure consistency of
language, expectations and continued
successful outcomes.

e A PBSTeam isformed at the
beginning of each year and consists
of a representative from each
stage/area of the school.

e The PBS Team will provide regular
professional learning for the staff on
our school-wide behaviour support
systems and practices.

e Educators complete the ‘PBS
start-up’ at the start of the year.

e School Bytes behaviour data is
collated every three weeks. The PBS
team will analyse this data to decide
on explicit strategies, interventions
and focus areas that need to be
actioned and taught to improve the
school climate.

e EXxplicit lessons are taught to instil
the PBS expectations.

e Students are acknowledged for
positive behaviours at an individual,
class, and school-wide level.

e Educators use the classroom and/or
executive system to respond to
challenging behaviour.

e Educators address challenging
behaviour using the principles of
PBS, which includes: maintaining a
calm body manner, using a neutral
tone of voice, making instructions
specific and keeping interactions
brief.

e Educators can access additional
levels of support (Tier 2 and Tier 3)
through the Learning and Wellbeing
Team. A process on how to access
these supports is outlined on page *

e Students and staff will participate in
surveys throughout the year to
collect data and evaluate the PBS
structures.



PBS Team Roles and Responsibilities

PBS Team

Role Responsibilities

Team e Setagenda and facilitate team
Leader meetings.
e Collate data for the team to
analyse.
Update policies and procedures.
Liaise with executives to ensure
resources are in place for
implementation.
Write PBS lesson plans.
Point of contact for all team
members.

Stage e Communicate between the team

Represen and staff regarding PBS and

tatives school-wide behaviour issues.

e Troubleshoot Tier 1 problems
within their stage.

e Supports Tier T implementation
in the classroom (e.g., modelling)

e Ensure handover of information
to new staff on their stage.

Executive |e¢ Responsible for transferring

Represen information to and from the PBS

tative team to the Executive team.

e Support handover of information
to casual staff members.

Creative |e Createsthe resources needed for

Director effective implementation
Recorder |e Records minutes

Tracks agenda during the

meeting

e Provides recap of meeting

Communi [e¢ Ensures community and student
ty and input and perspectives are
Student obtained and considered.
Liaison e Communicates information to

and from family stakeholders and

the team.

e Attends PBS events/information
sessions involving community
participation, including selected
P&C meetings.

Learning |e Ensure information from

& Well school-wide structures is

being communicated and represented
Represen within Tier 2 and 3 supports.
tative

Process for Selecting Team Members:

1) Staff indicate interest in participating
in the PBS Team by completing the
‘BHPS Teams Form' at the beginning
of the year.

2) Principal and PBS Team Leader select
team members from staff who have
indicated their interest.

3) Team members are then notified that
they have been selected to join the
PBS Team via email from the PBS
Team Leader.

4) Roles and responsibilities are decided
upon within the initial PBS Team
meeting.

If a PBS Team member leaves BHPS
throughout the year, then the Team Leader
and Principal will select and invite another
staff member from a similar area within the
school to participate in the PBS team.

Team Responsibilities for Casual Staff
Handover:
If a casual teacher has a teaching block that
lasts longer than 3 consecutive school days,
then it is the responsibility of the stage
representative to inform the casual staff
member of the PBS systems. If the casual
staff member is relieving for the PBS
representative, then the 'Buddy stage' will
assume this responsibility. Buddy stages are
as follows:

e Stage 2 buddies with Stage 3

e FEarly Stage 1 buddies with Stage 1

e The Unit buddies with an Executive

representative



At Barrack heights Public
School, we aspire to create
highly supportive and
inclusive environment that
empowers students to unlock
their full potential and
develop lifelong skills needed
to overcome challenges and
make a positive, lasting
impact on their communities.

[
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BHPS Vision and Values

Values

Respectful: | think and act in a
way that shows | consider
myself and the feelings of
others in the school
community.

Safe: | am considerate and care
for the wellbeing of others. |
help create a space where my
needs and the needs of others
are met.

As staff, we are:

s Professional

s Respectful

« Communicative
¢ Learners

« Collaborative

Engaged: | care about my
learning and continue to persist
despite challenges and
obstacles. | belong and have an
active voice within the school
community.

BHPS Learning and Wellbeing Interventions

Counsellor Assessment and Intervention

Access requests and funding support

Speech therapy

Whin Nurse

Functional Behaviour Assessment and Behaviour Support Plan
« Attendance Improvement Plan

One on one instruction

e Check In Check Out (CICO)

e Social Skills Program (K-2 / 3-6)

e Tier 2 Student Support Plan

e Behaviour Contract

e BRAVE Program

Small group instruction (academic)

The school matrix defines expected behaviours applied

consistently.

* Expectations and social-emotional skills are explicitly taught
through PBS lessons and visibly displayed.

« Aschool-wide acknowledgement system reinforces positive
behaviour, while a response system redirects behaviour to
ensure safety.

* Staff receive PBS coaching, and data guides decision-making.




Behaviour Expectations Matrix

The matrix below explicitly outlines the behaviour expectations that are taught and reinforced
at Barrack Heights Public School. The expectation matrix ensures that all staff and students are
using the same language and have a shared understanding of the expectations throughout
the school. The matrix outlines the behaviours that reflect our three school values.

BEHAVIOUR EXPECTATIONS MATRIX

AT BARRACK HEIGHTS WE:

Values

RESPECTFUL

ENGAGED

All Settings

Classroom

Playground

Library

Toilets

COLA

Hallways Assemblies

‘use our manners
‘communicate
positively with others
dress with pride in our
full school uniform
‘take care of personal
and school property
speak up for ourselves
in an appropriate way.

-engage respectfully in
dialogue with the class
allow ourselves and
others to learn.

-speak kindly to others

-use a quiet voice and

kind words

care for books, games,

and equipment

-give others privacy

*wait our turn.

put rubbish in the bins
line up quietly at the
end of break

respect others’ listen to the speaker
personal space
‘move quietly and

carefully

and show appreciation
“follow instructions the
first time

‘report problems to the
educator on duty

‘use safe hands and
feet

are in the right place
at the right time
‘move quietly and
carefully around the
school

-are honest when
interacting with others
‘use equipment
appropriately.

‘move carefully from
one activity to the next
‘remain in the learning
space unless given
permission o leave.

-wear a school hat
-play in supervised
areas

-use safe hands and
feet

-walk and keep hands
and feef fo ourselves

‘practice good hygiene

‘walk on the concrete
‘play with appropriate

equipment safely

*keep to the left 'sit safely in our class

lines

“listen and follow fair
and reasonable
instructions the first
time they are given
‘participate in all
learning opportunities
to the best of our

follow classroom
routines

‘aceept and act on
feedback

place equipment back

where it belongs.

play by the rules and

take turns

ability

-embrace challenges
-attend school (unless
legally excused)
‘leave toys at home.

-choose quiet activities
follow borrowing and
pack up routines

-use the toilets and
then leave
‘use a quiet voice

‘sit down to eat and

‘walk in class lines ‘participate at the right

Teaching the BHPS expectations

At the beginning of the year, the expectations in each [

setting are taught explicitly to students.

Weekly thereafter, educators will teach a booster lesson on
the PBS focus. The PBS focus is a school-wide focus that is

decided on by the PBS team after analysing our

school-wide data.. The PBS focus should also be taught and
prompted via micro teaching moments throughout the

week.

Resources can be found:

(BHPS Shared folder > Positive Behaviour Support >

Lessons)

wait to be dismissed “look after our times
belongings enter and exit quietly
and carefully
PLAYGROUND

Explicit Teaching




Positive Reinforcement System

Interactions not transactions. When reinforcing student behaviour, ensure to provide the
student with behaviour specific feedback, and then pair that with tangible reinforcement if
applicable. The positive reinforcement system is
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Responding to Contextually
Inappropriate Behaviour

BHPS uses two systems to manage
challenging behaviour: the Classroom
system and the Executive system.
Educators are guided by four key
principles in all interactions within
these systems: they should use specific
language to clearly communicate
behaviour expectations, keep
interactions brief to avoid escalation,
maintain a neutral tone of voice to
model desired behaviour and ensure
safety, and adopt a calm body manner
to convey appropriate non-verbal
messages.

Use

Classroom
Managed
Interventions

Classroom and Executive Managed Behaviour

Ongoing Teaching and Reinforcing of Expectations.
Relationship building.
Maintaining high praise to correction ratios.

No

Classroom Managed
Examples

* Talking out of turn

¢ Outof seat

* Refusal to begin work (head
down, pushing materials away)

* Refusal to follow a reasonable
request

¢ Late to class

* Inappropriate communication
(talking about topics that may be
considered rude or
disrespectful)

* Swearing (non-directed)

Does the behaviour pose a significant risk to
safety and/or the learning environment?

Contact
Executive or
Wellbeing

Executive Managed

Examples

* Absconding (beyond talking

distance)

* Physical misconduct (high-

intensity hits, kicks, strikes)

¢ Vandalism

* Bullying

¢ Theft/Stealing

¢ Sexual Misconduct

* Directed verbal misconduct

(swearing at educator)

* Possession of prohibited item

(weapon/illicit substances)

* Insolence (e.g., sticking up rude
finger, name calling)

* Swiping objects off desk

* Physical misconduct (low-level
push, hit, kick)

* Inappropriate use of technology

Classroom system

Pivot Praise

This system is for challenging
behaviour of low-moderate intensity
and low-moderate frequency. If the
behaviour does not pose a significant
safety risk for staff and students, and
educators have the resources to
manage the situation, then the
classroom system is most suitable.

Movement breaks

Restorative practice

Setting limits

Key purposes of classroom system:
1. To use effective behaviour support strategies to prevent
challenging behaviour from escalating, and to redirect
towards more appropriate replacement behaviours.
2. To decrease the likelihood of challenging behaviour, and
increase the use of more appropriate behaviour in the
future.

Ready to Learn

e Thisis the ideal behaviour state where students are
focused, engaged, and able to participate positively in
class.

e |t means students are following class expectations,
ready to listen, cooperate, and learn.

e The system resets at the start of each session, giving
every student a fresh chance to engage positively.

e Encouraging and supporting students to be "Ready to
Learn" helps create a positive and productive classroom
environment.

g

Time Out |
Buddy Class 2

5 4
>

Executive
Phone Cal




Reminders
e Students get 2 Reminders before
further action.
e A reminder tells what behaviour to
stop and what to do instead.
e Reminders are helpful instructions,
not warnings.
Reminder1
How? Say what's happening and what the
expected behaviour is.
Example: “It's independent work time,
please stay seated.” (This helps reteach the
expectation.)
Reminder 2
How? Repeat the expectation and suggest
the right behaviour if needed. Explain what
will happen next if behaviour continues.
Example: “Remember, it's time to be
seated. If you need help, raise your hand.
Unfinished work will need to be done before
free time this afternoon.” (This adds clarity
and accountability.)

Responding to Challenging Behaviour

Ongoing Teaching and Safety Concern
Reinforcing of Expectations. If any behaviour indicates that the
Challenging child, other students, o saff are n
Relationship building. Behaviour danger then,
Contact Wellbeing Phone

Maintaining high praise to Occurs 0457 117 849
correction ratios.

Function-Based Thinking
Identify the function of the behaviour

Reminder One and target support strategies, such as:
« Increase use of pre-corrections for
Re-teach the expected behaviour replacement behaviour

* Pivot praise

Set improvement goal
* Build behaviour momentum

* Proximity
* Non-verbal cues/prompts
* Increase opportunities to respond

Reminder Two « Positive practise
+ Planned ignoring
Re-teach the expected hahaviour * Ensure material is at appropriate

Set improvement goal level/clarification
* Restitution

* Setting limits

4 Time-Out / Positive Practise
[ Time-out: student completes 5 or 10 minute time-out to

calm down/reflect.

Positive Practise: student campletes activity or instruction
| before transitioning to a more reinforcing activity. J

Upon Return

Buddy Class * Welcome student back into
the classroom

* Instruct them to return to
current activity.

= Work or activity missed
during time away from
learning will be completed
befere the student returns
‘o more reinforcing
classroom routines.

Executive
If behaviour is significantly disrupting the learning of
others despite continued re-direction strategles, or If
behaviour is significantly unsafe ta self or athers, then
contact Wellbeing phone.

Time Out (within the classroom)

Time Out means the student
temporarily leaves the group but
stays in the classroom.

It gives the student space to calm
down and adjust their behaviour
before rejoining the class.

A specific quiet spot in the classroom
is used for Time Out, with clear rules
like: the timer starts when the
student is seated, pauses if they act
out or leave the area, and the student
waits for the teacher’s signal before
leaving.

When to use Time Out:

When a student disrupts others’
learning or safety.

When a student disrupts the
teacher’s ability to teach.

After trying other behaviour
management strategies without
success.

Important points:

The student should understand why
they are given Time Ouit.

They need time to regulate before
returning.

After Time Out:

Praise the student for finishing it.
Remind them of the expected
behaviour.

Tell them to return to normal class
activities.

Positive Practice:

When a student engages in task
refusal behaviours (e.g., refusing to
begin work, abandoning a task, or
choosing not to participate in a
learning activity), the expectation
remains that the learning task will be
completed at an alternative time. This
may occur during the next available
break, prior to participationin a
preferred activity (e.g., technology
time, free play), or at another
appropriate time determined by staff.



e The purpose of this procedure is to
ensure that students continue to
practise and develop the academic,
behavioural, and self-regulation skills
required for success. By providing an
alternative opportunity to complete
the task, students learn

Buddy Class

e Used if behaviour keeps happening
after Time Out steps.

e The student goes to another
classroom chosen to help them calm
down.

e The buddy class is a quiet place
where they can reflect without
distractions.

e The buddy teacher supervises and
supports the student.

e |It'simportant the buddy class has a
familiar teacher and no relieving
teacher, especially if behaviour is
escalating.

Setting up Buddy Class:

e Teachers arrange this with a
colleague at the start of the year or
term.

e Teachers familiar with certain
students may volunteer.

e One teacher shouldn't be a buddy for
many students to avoid overload.

Process for Sending a Student to Buddy
Class:

e If behaviour continues after
reminding the student of
expectations and consequences, the
student’'s name is moved to the
Buddy Class list.

e The buddy teacher is notified.

The student is escorted to the buddy
classroom quietly and reminded of
the expectations.

e \When finished, the student is
welcomed back and told to join class
routines.

Process for Receiving a Student in Buddy
Class: To assist students returning from
e Take the student’s buddy card
explaining why they are there and
the time limit.
e Explain Time Out rules to the
student.
e The student can work on a reflection
sheet or assigned tasks if appropriate.
e When timeis up, remind the student
of the expected behaviour.
e Once calm and understanding, send
them back to class.

Tips for Best Practice:

e Use positive reinforcement to
encourage positive behaviour choices
when the student returns.

e Have a short discussion later to
review behaviour choices,
expectations, and consequences.

e Ensure the student completes any
missed work after their time out or
buddy class.

Executive system

This system is for challenging behaviour of
high intensity and/or high frequency. If the
behaviour poses a significant safety risk to
staff and students, and/or the educator
needs more resources to manage the
situation, then the executive system is most
suitable.
Key purposes of executive system:
1. Ensure safety of staff and students
2. Facilitate de-escalation of student
behaviour
3. Work with the student and educator
to prevent future occurrences of the
behaviour (consider function).
If behaviour continues beyond classroom
management, the Executive Response
System may be used.

This includes options such as:
e Reconnection Room
e Behaviour Reset
e Part-day Exemption



e At-School Reset and Re-engae

e Out-of-School Suspension
These measures provide increased support
or consequences to help the student
improve their behaviour. For detailed
information, please refer to the NSW
Department of Education Suspension

Policy here: NSW Department of Education
Suspension Procedures

Reconnection Room
Purpose: The Reconnection Room is a
designated space used to support students
in Mmanaging behaviour and successfully
transitioning back to their regular learning
environment.
When to use:
1. Extremely Escalated Situations:
To provide a calm, safe space for
students experiencing severe
behavioural escalation, helping them
to regulate emotions and behaviour.
2. Transitioning from Suspension or
Reset Days: suspension or reset days
in restating school values, engaging
appropriately, and smoothly
transitioning back to their regular
classroom.
3. Last Resort for classroom based
follow through Consequence Time:
To serve as a last resort when
students need to complete time with
an educator as a follow up process,
either at teacher discretion or when
separation is necessary due to
teacher absence or inability to
supervise, ensuring follow up occurs
appropriately.

Procedure for use:

e Students wait to be greeted at the
door before entering.

e They are required to sit appropriately
at a desk.

Hats must be removed.

e No eating is allowed in the room.
Students raise their hand if they
require a bathroom break or need
assistance from the educator.

e Atimerisset to manage the duration
of the time spent in the room.

e At the completion of the timer, the
educator restates the behaviour
expectations with the student.

e When time is complete the educator
provides student instruction to move
to class or lines safely.

e Where possible students should be
accompanied back to the learning
environment in particular when
transitioning back from a reset day or
suspension.

e If the student is not settled, engaged,
or does not follow expectations,
additional time may be allocated.

e Ifthe length of the allocated time has
not been previously communicated,
it should be clearly explained to the
student upon entry.

This process supports a safe and structured
environment for students to reflect,
regulate, and prepare to successfully rejoin
their regular learning spaces.

Responding to Challenging Behaviour
Executive System

This system is for challenging behaviour of high intensity and/or high frequency.

There are two main reasons as to why this system is used as a responsive approach to challenging behaviour.
1) The behaviour poses a significant safety risk to staff and students.
2) The behaviour poses significant and ongoing disruption to the learning environment.

Handover

Educator completes ABC handover sheet, or conducts verbal handover with executive upon arrival, in private.

Executive Support

1) Ensure safety of students and staff.
2) Implement strategies to de-escalate target student/situation (for example, student removal, proximity, student
conference).

Once de-escalated, conference with the student.

Phone Call

Executive to call home:
« Ifthere is a significant and/or continued risk to staff or student safety. The purpose of the phone call would be to
send the student home.
+ Ifthe student is engaging in behaviours to be sent home, then the purpose of the phone call can be to inform the
parents so it can be addressed at home. Where possible, the student will remain in an alternate learning space or
return to class if applicable.

Returning to Class

« Executive to walk with the student back to class.
* Educator to welcome the student back to class and direct them to the classroom activit,
« Executive uses fading procedure: 1 minute in the classroom, 1 minute by the door, 1 minute outside of the classroom.

10



https://education.nsw.gov.au/policy-library/policies/pd-2006-0316-06
https://education.nsw.gov.au/policy-library/policies/pd-2006-0316-06

Incident Records

Barrack Heights Public School is

required to document and manage
behaviour trends as well as instances of
severe infractions. Educators should
document instances of challenging
behaviour as immediately as possible onto
SchoolBytes. Documentation is required
and compulsory under Department
Guidelines.

An incident MUST be recorded onto
SchoolBytes if the student has reached
the level of time-out or beyond on the
‘Responding to Challenging Behaviour’
system. It is the responsibility of the
educator who witnessed the incident, or
who it was originally reported to, to
document it onto SchoolBytes. If there
was further follow-up or executive
involvement, then this information needs
to be added in addition to the original
incident information.

Casual teachers without SchoolBytes
access who observe a behaviour incident
should use the paper referral form (Record
of Behaviour Incident Form) and leave it
with the class teacher of the students
involved in the incident. It is the
responsibility of the class teacher to enter
the incident in SchoolBytes on behalf of
the referring casual teacher.

Communication and Incident

Input the o Select the
Incident tep 1: Incident details period of
heading when the
incident
occurred or
started(e.g,
‘Seletc_l thef = morning
ocation o ,
session)
where the |=>
incident .
occurred
Notify
relevant
= staff
_ members
Describe
the
incident |——>
asit
occurred
Create incident
Step 2: Participant details
Incider
w ategon Well N
-]
volve
o U o o
Select the Identify Select if the incident
student/s their role was Identify the
involved Negative - incident type
classroom from the drop
managed or down menu
Negative -
Executive manaaged
Create incident
Step 3: Outcomes (optional
Participant Role Outcome: Outcome note:
L ed
Il tved
Step1 Step2

Select the relevant
outcome/s that occurred
from the incident

Qutcome: Rec%rkgren%tior;gguc%m

Communication wit

1es

If recopnect'\on room is selected as an outcome, then please do the following:

Outcome

Reconnecgion room

1 a2

I

Outcome note

Effective and timely communicatioh with

families is essential to support student
senion WEllDEING @and Maintain a positive
sense hore-§¢H30l partnership. The folloywihg

Write in the length
of time that the
student is to attend
e reconnection
room (for example,
lunch:10 minutes)
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Input the date in which the
student is to attend the
reconnection room



guidelines outline the responsibilities for
communicating about student incidents:

Classroom Teacher Communication

e Wherever possible, the classroom
teacher should be the first point of
contact with families regarding
minor or classroom-level incidents.

e Teachers should provide factual, clear
information about the incident, the
student’s behaviour, and any
strategies or supports being
implemented within the classroom.

e FEarly communication helps to
address issues promptly and
collaboratively before escalation.

Executive Staff Communication

e |In more serious or complex
situations, particularly where there is
a risk of suspension, behaviour resets,
or other formal disciplinary actions,
communication should be led or
supported by school executive staff.

e Executive involvement is required for
incidents involving caution to
suspend, suspension, or other
significant behaviour management
interventions.

e Executive staff will ensure that
communications are consistent with
school policies and procedures and
that families understand the nature
of the incident, the reasons for the
disciplinary measures, and the steps
for follow-up or support.

e Communication by executive staff
should remain respectful,
transparent, and supportive, aiming
to engage families constructively.

General Principle: All communications
should be timely, respectful, and focused on
supporting positive outcomes for the
student.

e Documentation of communication
with families should be maintained in
line with school processes.

e Where language or cultural barriers
exist, appropriate support such as
interpreters should be arranged to
facilitate effective commmunication.

Communication Between Classroom
Teachers and Executive Staff

Clear and consistent communication
between classroom teachers and executive
staff is essential for effective student
behaviour management and wellbeing.

e Classroom teachers monitor
behaviour, manage minor incidents,
and keep detailed records. Incidents
that cannot be resolved in the
classroom, or that may escalate, must
be promptly communicated to the
relevant executive staff.

e [nformation shared should be factual,
objective, and include details about
the incident, student responses,
previous interventions, and any
communication with families.

e Executive staff provide support and
guidance for complex or serious
incidents, review information
provided, and determine appropriate
next steps.

e Ongoing communication ensures
consistency and effective support,
with regular collaboration to develop
behaviour plans and monitor
progress.

e Both teachers and executives should
document communications and
actions in accordance with school

policy.

12



Communication with Families

Effective and timely communication with
families fosters positive partnerships and
supports student wellbeing.

e Classroom Teacher Communication:
Where possible, the classroom
teacher should be the first point of
contact for families about minor
incidents, providing clear, factual
information and discussing
classroom strategies.

e Executive Staff Communication: For
serious incidents—such as behaviour
resets, caution to suspend, or
suspension—executive staff should
lead communication with families,
outlining the nature of the incident,
disciplinary measures, and follow-up
steps.

e All coommunications should be timely,
respectful, and aimed at supporting
positive outcomes for the student.

e Communications must be
documented, and language/cultural
support should be provided where
needed.

Use of School Bytes for Incident
Recording and Follow-up

e All behaviour incidents and follow-up
actions must be documented
promptly and accurately in the
School Bytes system.

e Classroom teachers record minor
incidents, interventions, and family
communications in School Bytes.

e Executive staff document serious
incidents, such as; suspensions,
behaviour resets, or formal
disciplinary actions and ensure
thorough follow-up records.

e School Bytes entries should include a
clear description of the incident,
involved parties, actions taken,
communication with families, and
any ongoing support plans.

e Documentation in School Bytes
supports transparency,
accountability, and effective

monitoring and collaboration
between staff.

e Executive staff regularly review
School Bytes to track incident trends
and follow-up needs.

Using Data to Inform School-wide
Planning

The PBS team meets every three weeks to
analyse the behaviour data from School
Bytes to identify any trends and to plan for
intervention. The team will look at the type
of incidents that have been occurring,
where they have been occurring, and if
there were any major fluctuations in the
data in comparison to previous weeks. From
this data, the team will decide what the
value and behaviour focuses will be for the
following three-week cycle. These focuses
will then be explicitly taught within the
classroom and reinforced on a denser
schedule (if students are displaying
behaviours that align with the focus, they
receive classroom tokens).

An example of the data that the PBS team
will analyse can be found below:
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m \ Learning and Support Flowchart

Using Data to Identify At-Risk Students
Data on ‘Active students’' will also be collated and [ syourtevelofsupport requiring wgencaction | \
analysed over the th ree_Week Cycle |f a stent has START HERE. Teacher identifies that a student has additional needs relating

to curriculum, communication, participation, personal care,
. . . ) . YES ' movement or behaviour. The teacher discusses potential
NO adjustments with their stage supervisor and Learning and
been involved in 6 or more negative incidents on [0 | odpsiments v el stage spervisr e Learning ant
URGENT RISK for1-2 weeks

SchoolBytes over the three-week period then an Escalate immediately to $_|

Barrack Heights Public School

the school Principal. This
may require an MRG.

email will be sent to the Classroom Teacher and [ Toe teothr ecords the necessary scjusiments n ther proarm. ]
Stage Assistant Principal to notify them. The No further action requied. = HM[head,-u:memo,ked, |

Keep monitoring impact of

Classroom Teacher in collaboration with the Stage | . idwmenente |
start back at the top of this @

Assistant Principal can then consider accessing flowehart. Toacher completes the online LST Referal Form sing the QR code.

This will be sent to the Learning and Wellbeing coordinator who will
REMEMBER ensure the referral is discussed at the upcoming L&W meeting. The

formal (via the Learning and Wellbeing Team) or [Pl | -1 veochr coesr necd 1o atians tis meeting, owever they

support for Students in Out of must provide their AP relevant documentation, e.g., current
B O e s o = assessments and baseline data. Parent contact must also be made

informal supports to assist the student. This B e e by the eferrng teacher pror o the meeting
NDIS).

notification will be sent if the student is receiving &_I —

Ti e r '| S u p po rt a IO n e‘ I L&W Team meeting takes place. Team discuss the referral and determines actions/responsibilities/timeframes. |
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Option A: Option B: Option C
Classroorn Adjustments Learning and Wellbeing Team to Scheol Counsellor
° Teaching programs and/or adjustments implement and monitor targeted School Counsellor referral requested
Classroom Set Up Expectations o rr ca? fimoopie Ll e
. . are dISCuSSed. at the LST mee(ing
Outlines the expectations for classroom set up. [l Al l |
. . supervisor.
Provides a checklist to ensure all components of Resporsibilties for actons are
allocated and a review date is set. Classroom Teacher Form: Must be
. Parent is contacted by AP and completed by the student’s teache
an effective classroom set up at BHPS are providod wiin foscback ftomtho ||| and be detmia about speciic nesss
meeting and attention.

accounted for. < ParenCarar Fors Counselr et
form MUST be completed and signed

by the parent or carer.

Review student progress after 5 weeks. If L&W coordinator has implemented
targeted intervention they then provide the referring teacher with future

p Bs Sta rt' U p Ch eckl iSt recommendations to implement in the classroom/playground

Signage, do you have the following signage T—
¥

i i . Referred to L&W coordinator and a discussion takes Classroom teacher continues to
d Isplayed I n your Classroom' place with Principal for possible future actions e.g. monitor and keeps communication
APLAS support OR Access Request. open with parent or carer.

e Expectations matrix

e K-6 Reinforcement menu
BHPS Creating Positive Learning Environments

e Weekly value and behaviour focus

Consistent, purposeful learning environments help students feel safe, focused, and motivated to learn,
which leads to better outcomes for all. When classrooms are predictable and supportive, students know

PY Classroom va | ue poste rs (RespecthL Safe’ what to expect and can fully engage in their learning without distractions or uncertainty. This sense of

security fosters positive behaviours, respect, and a strong sense of community.

E n a ed) An important part of creating these envi r_on!'nents is teaching students to take care of school property.

g g By modelling respectful use and responsibility as staff, we demonstrate the value of our shared resocurces
and spaces. This not only helps preserve materials for future learners but also encourages students to
develop pride in their learning environment and a deeper respect for their school community.

e Responding to challenging behaviour

This approach aligns with the Department of Education’s ‘What Works Best’ evidence-based strategies,
. . which highlight the importance of effective classroom management, positive relationships, and

( Re m I n d e r O n e, Re m I n d e r TWO, etC) engaging learning environments. Consistent routines and clear expectations support a positive

classroom climate, while modelling respectful behaviours helps build students’ social and emotional

skills. By embedding these practices, we ensure that every student has the best opportunity to succeed

Support, do you: and flourish

° KDOW Who you r pBS tea m mem ber nated Areas/Furniture/Displays [m] Resources Supplied by BHPS [m]
Designated timeout space a Class set of whiteboards a
representative is? Tote trays for students (] Whiteboard makers (]
Jelly Bean table (] Led pencils O
e Know how to access support for students Floor Are O | Coloured pencils (2 onty) o
. . Student Desks [m} Scissors [m}
through the Learning and Wellbeing Team? , :
Clear labelling of resources a Glue sticks a
° KnOW WhO you r Buddy CIaSS teacher is’? Positive Behaviour Support Signage (] Numeracy Box O
Acknowledgement System Displays a
[ ) Have the phone nu m bers Of eXeCuthe Staff Grow Your Mind Displays [} Black Socks (whiteboard work) [}
K-2 Word wall Display [m} Pencil case (Stage, 2,3 and Burri [m}
memlbers so you can request support? Burr)
Student cue cards Display (] Paint Shirt O
(example Chin it, bin it, park it)
Emergency signs a Library Bag a
Allergy/Medical Action Plans a
Routines
Class timetable [m} Traffic Flow routines [m}
a Accessibility of resources to [m}
students
[m] [m]
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