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What is Positive Behaviour Support 
(PBS)?  
Positive Behaviour Support (PBS) is a 
proactive, evidence-based framework that 
promotes positive learning environments 
and addresses challenging behaviour 
school-wide. Instead of varied reactive plans, 
PBS implements consistent expectations, 
reinforcement, and responses across all 
settings, including classrooms, playgrounds, 
and common areas. It links research-backed 
practices with the school environment, 
providing a continuum of support that 
becomes more individualised as students’ 
needs increase to help them achieve their 
academic and social goals. 
 
 
 
 
 
 

Introduction of PBS at BHPS 
 
At Barrack Heights Public School, we 
implement School-Wide Positive Behaviour 
Support (PBS), an evidence-based approach 
that prevents and addresses challenging 
behaviour while enhancing academic and 
social outcomes. PBS recognises that 
students learn behaviour and social skills 
alongside literacy and numeracy. Educators 
explicitly teach, model, and reinforce clear, 
consistent behaviour expectations, 
supported by a continuous, school-wide 
system that meets diverse student needs. 
 
Our core values: Respectful, Safe, Engaged, 
are reflected in a behaviour matrix guiding 
expected actions across all school settings. 
Using behaviour skills training (instruction, 
modelling, practice, feedback) and the Grow 
Your Mind Social and Emotional Learning 
program, we equip students with vital 
interpersonal skills. 
 
Positive behaviour is recognised through 
varied reinforcement strategies, and staff 
receive ongoing training to effectively 
support and manage student behaviour. 
Data-driven reviews and community 
feedback inform our focus areas and 
continuous improvement of PBS practices 
annually. 
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At Barrack Heights Public School, we 
believe that social, emotional, and 
behaviour support: 
 
is a community approach…  
➔​ All stakeholders must work together, 

striving for consensus on procedures 
and consistent implementation.  

➔​ Behaviour support is a shared 
responsibility and requires a 
combined effort by the school 
community. We are all jointly 
committed to a student’s success.  

 
should be supported by a school-wide 
system… 
➔​ Successful change in behaviour 

support practices requires building 
proactive and preventative 
school-wide systems that are 
evidence-based. 

➔​ Maintaining high expectations for 
behaviour requires teaching and staff 
consistency.  

➔​ For long term behaviour change to 
occur, we must use positive 
approaches that strengthen 
educator-student relationships.  

 
needs to be taught…  
➔​ We can not assume that students 

know the behaviours and social skills 
that lead to success at school and in 
life.  

➔​ Behaviour is learned; therefore, 
responsible, or appropriate behaviour 
can be taught using the same 
strategies used to teach academics, 
such as ongoing instruction, 
modelling, practice opportunities 
and performance feedback.  
 

 
 
 
 
 
 
 

Implementation  
For the successful implementation of PBS 
at Barrack Heights Public School, it is 
imperative that all staff are aware of how 
PBS works. This will ensure consistency of 
language, expectations and continued 
successful outcomes.  

●​ A PBS Team is formed at the 
beginning of each year and consists 
of a representative from each 
stage/area of the school.  

●​ The PBS Team will provide regular 
professional learning for the staff on 
our school-wide behaviour support 
systems and practices.  

●​ Educators complete the ‘PBS 
start-up’ at the start of the year. 

●​ School Bytes behaviour data is 
collated every three weeks. The PBS 
team will analyse this data to decide 
on explicit strategies, interventions 
and focus areas that need to be 
actioned and taught to improve the 
school climate.  

●​ Explicit lessons are taught to instil 
the PBS expectations.  

●​ Students are acknowledged for 
positive behaviours at an individual, 
class, and school-wide level.  

●​ Educators use the classroom and/or 
executive system to respond to 
challenging behaviour.  

●​ Educators address challenging 
behaviour using the principles of 
PBS, which includes: maintaining a 
calm body manner, using a neutral 
tone of voice, making instructions 
specific and keeping interactions 
brief.  

●​ Educators can access additional 
levels of support (Tier 2 and Tier 3) 
through the Learning and Wellbeing 
Team. A process on how to access 
these supports is outlined on page *.  

●​ Students and staff will participate in 
surveys throughout the year to 
collect data and evaluate the PBS 
structures.   
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PBS Team Roles and Responsibilities 
PBS Team 

Role Responsibilities 

Team 
Leader 
 
 
 

●​ Set agenda and facilitate team 
meetings. 

●​ Collate data for the team to 
analyse. 

●​ Update policies and procedures. 
●​ Liaise with executives to ensure 

resources are in place for 
implementation. 

●​ Write PBS lesson plans. 
●​ Point of contact for all team 

members. 
Stage 
Represen
tatives 
 
 
 

●​ Communicate between the team 
and staff regarding PBS and 
school-wide behaviour issues. 

●​ Troubleshoot Tier 1 problems 
within their stage. 

●​ Supports Tier 1 implementation 
in the classroom (e.g., modelling) 

●​ Ensure handover of information 
to new staff on their stage. 

Executive 
Represen
tative 
 
 

●​ Responsible for transferring 
information to and from the PBS 
team to the Executive team. 

●​ Support handover of information 
to casual staff members. 

Creative 
Director 

●​ Creates the resources needed for 
effective implementation 

Recorder 
 

●​ Records minutes 
●​ Tracks agenda during the 

meeting 
●​ Provides recap of meeting 

Communi
ty and 
Student 
Liaison 
 
 

●​ Ensures community and student 
input and perspectives are 
obtained and considered. 

●​ Communicates information to 
and from family stakeholders and 
the team. 

●​ Attends PBS events/information 
sessions involving community 
participation, including selected 
P&C meetings. 

Learning 
& Well 
being 
Represen
tative 

●​ Ensure information from 
school-wide structures is 
communicated and represented 
within Tier 2 and 3 supports.  

 
 
 

Process for Selecting Team Members:  
1)​ Staff indicate interest in participating 

in the PBS Team by completing the 
‘BHPS Teams Form’ at the beginning 
of the year.  

2)​ Principal and PBS Team Leader select 
team members from staff who have 
indicated their interest.  

3)​ Team members are then notified that 
they have been selected to join the 
PBS Team via email from the PBS 
Team Leader.  

4)​ Roles and responsibilities are decided 
upon within the initial PBS Team 
meeting.  

 
If a PBS Team member leaves BHPS 
throughout the year, then the Team Leader 
and Principal will select and invite another 
staff member from a similar area within the 
school to participate in the PBS team.  
 
Team Responsibilities for Casual Staff 
Handover: 
If a casual teacher has a teaching block that 
lasts longer than 3 consecutive school days, 
then it is the responsibility of the stage 
representative to inform the casual staff 
member of the PBS systems. If the casual 
staff member is relieving for the PBS 
representative, then the 'Buddy stage' will 
assume this responsibility. Buddy stages are 
as follows:  

●​ Stage 2 buddies with Stage 3  
●​ Early Stage 1 buddies with Stage 1  
●​ The Unit buddies with an Executive 

representative 
 
 
 
 
 
 
 
 
 
 
 
 

3 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

4 



 

Behaviour Expectations Matrix 

The matrix below explicitly outlines the behaviour expectations that are taught and reinforced 
at Barrack Heights Public School. The expectation matrix ensures that all staff and students are 
using the same language and have a shared understanding of the expectations throughout 
the school. The matrix outlines the behaviours that reflect our three school values.  

 
 
Teaching the BHPS expectations 
At the beginning of the year, the expectations in each 
setting are taught explicitly to students. 
Weekly thereafter, educators will teach a booster lesson on 
the PBS focus. The PBS focus is a school-wide focus that is 
decided on by the PBS team after analysing our 
school-wide data.. The PBS focus should also be taught and 
prompted via micro teaching moments throughout the 
week.  
 
Resources can be found: 
(BHPS Shared folder > Positive Behaviour Support > 
Lessons) 
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Positive Reinforcement System 

Interactions not transactions. When reinforcing student behaviour, ensure to provide the 
student with behaviour specific feedback, and then pair that with tangible reinforcement if 
applicable. The positive reinforcement system is 
outlined below.  
 
Acknowledgement System Criteria 
Classroom Wall Display Criteria: 

1.​ Student names on the left  
2.​ 10 spaces for the PBS Value Points  
3.​ Total points column on the right 

 
PBS Value Points  
Must be in three different colours that reflect our 
school values:  
➔​ Respectful  
➔​ Safe  
➔​ Engaged 

 
    
Acknowledgement System Tracking 
 
Points and reinforcers decided on 
with the class at the beginning of 
the term. This will reset each term. 
 
Non Classroom settings 
Students receive kudos cards in all 
non classroom settings. They will 
receive an individual token and a 
whole school reward token. 
Class token container to be 
brought to the hall to fill the 
whole school wide reinforcement  
weekly. Whole school will be 
rewarded with an SRC chosen 
activity when we fill the tubs. 
 
 
  
 
 
 
 
 
  

All resources for the PBS Acknowledgement System can be 
found in the PBS shared drive.  
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Responding to Contextually 
Inappropriate Behaviour 

 

BHPS uses two systems to manage 
challenging behaviour: the Classroom 
system and the Executive system. 
Educators are guided by four key 
principles in all interactions within 
these systems: they should use specific 
language to clearly communicate 
behaviour expectations, keep 
interactions brief to avoid escalation, 
maintain a neutral tone of voice to 
model desired behaviour and ensure 
safety, and adopt a calm body manner 
to convey appropriate non-verbal 
messages. 
 
Classroom system 
 

This system is for challenging 
behaviour of low-moderate intensity 
and low-moderate frequency. If the 
behaviour does not pose a significant 
safety risk for staff and students, and 
educators have the resources to 
manage the situation, then the 
classroom system is most suitable.  
 
Key purposes of classroom system:  

1.​ To use effective behaviour support strategies to prevent 
challenging behaviour from escalating, and to redirect 
towards more appropriate replacement behaviours.  

2.​ To decrease the likelihood of challenging behaviour, and 
increase the use of more appropriate behaviour in the 
future.  

 
Ready to Learn  

●​ This is the ideal behaviour state where students are 
focused, engaged, and able to participate positively in 
class. 

●​ It means students are following class expectations, 
ready to listen, cooperate, and learn. 

●​ The system resets at the start of each session, giving 
every student a fresh chance to engage positively. 

●​ Encouraging and supporting students to be "Ready to 
Learn" helps create a positive and productive classroom 
environment. 
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Reminders 
●​ Students get 2 Reminders before 

further action. 
●​ A reminder tells what behaviour to 

stop and what to do instead. 
●​ Reminders are helpful instructions, 

not warnings. 
Reminder 1  
How? Say what’s happening and what the 
expected behaviour is. 
Example: “It’s independent work time, 
please stay seated.” (This helps reteach the 
expectation.) 
Reminder 2  
How? Repeat the expectation and suggest 
the right behaviour if needed. Explain what 
will happen next if behaviour continues. 
Example: “Remember, it’s time to be 
seated. If you need help, raise your hand. 
Unfinished work will need to be done before 
free time this afternoon.” (This adds clarity 
and accountability.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Time Out (within the classroom) 
●​ Time Out means the student 

temporarily leaves the group but 
stays in the classroom. 

●​ It gives the student space to calm 
down and adjust their behaviour 
before rejoining the class. 

●​ A specific quiet spot in the classroom 
is used for Time Out, with clear rules 
like: the timer starts when the 
student is seated, pauses if they act 
out or leave the area, and the student 
waits for the teacher’s signal before 
leaving. 

When to use Time Out: 
●​ When a student disrupts others’ 

learning or safety. 
●​ When a student disrupts the 

teacher’s ability to teach. 
●​ After trying other behaviour 

management strategies without 
success. 

Important points: 
●​ The student should understand why 

they are given Time Out. 
●​ They need time to regulate before 

returning. 
After Time Out: 

●​ Praise the student for finishing it. 
●​ Remind them of the expected 

behaviour. 
●​ Tell them to return to normal class 

activities. 
 
Positive Practice: 

●​ When a student engages in task 
refusal behaviours (e.g., refusing to 
begin work, abandoning a task, or 
choosing not to participate in a 
learning activity), the expectation 
remains that the learning task will be 
completed at an alternative time. This 
may occur during the next available 
break, prior to participation in a 
preferred activity (e.g., technology 
time, free play), or at another 
appropriate time determined by staff. 
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●​ The purpose of this procedure is to 
ensure that students continue to 
practise and develop the academic, 
behavioural, and self-regulation skills 
required for success. By providing an 
alternative opportunity to complete 
the task, students learn 

 
Buddy Class 

●​ Used if behaviour keeps happening 
after Time Out steps. 

●​ The student goes to another 
classroom chosen to help them calm 
down. 

●​ The buddy class is a quiet place 
where they can reflect without 
distractions. 

●​ The buddy teacher supervises and 
supports the student. 

●​ It’s important the buddy class has a 
familiar teacher and no relieving 
teacher, especially if behaviour is 
escalating. 

Setting up Buddy Class: 
●​ Teachers arrange this with a 

colleague at the start of the year or 
term. 

●​ Teachers familiar with certain 
students may volunteer. 

●​ One teacher shouldn’t be a buddy for 
many students to avoid overload. 

 
Process for Sending a Student to Buddy 
Class: 

●​ If behaviour continues after 
reminding the student of 
expectations and consequences, the 
student’s name is moved to the 
Buddy Class list. 

●​ The buddy teacher is notified. 
●​ The student is escorted to the buddy 

classroom quietly and reminded of 
the expectations. 

●​ When finished, the student is 
welcomed back and told to join class 
routines. 

 

Process for Receiving a Student in Buddy 
Class: To assist students returning from 

●​ Take the student’s buddy card 
explaining why they are there and 
the time limit. 

●​ Explain Time Out rules to the 
student. 

●​ The student can work on a reflection 
sheet or assigned tasks if appropriate. 

●​ When time is up, remind the student 
of the expected behaviour. 

●​ Once calm and understanding, send 
them back to class. 

 
Tips for Best Practice: 

●​ Use positive reinforcement to 
encourage positive behaviour choices 
when the student returns. 

●​ Have a short discussion later to 
review behaviour choices, 
expectations, and consequences. 

●​ Ensure the student completes any 
missed work after their time out or 
buddy class. 

 
Executive system  
 

This system is for challenging behaviour of 
high intensity and/or high frequency. If the 
behaviour poses a significant safety risk to 
staff and students, and/or the educator 
needs more resources to manage the 
situation, then the executive system is most 
suitable.  
Key purposes of executive system: 

1.​ Ensure safety of staff and students  
2.​ Facilitate de-escalation of student 

behaviour  
3.​ Work with the student and educator 

to prevent future occurrences of the 
behaviour (consider function).   

If behaviour continues beyond classroom 
management, the Executive Response 
System may be used. 
 
This includes options such as: 

●​ Reconnection Room 
●​ Behaviour Reset 
●​ Part-day Exemption 
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●​ At-School Reset and Re-engae 
●​ Out-of-School Suspension 

These measures provide increased support 
or consequences to help the student 
improve their behaviour. For detailed 
information, please refer to the NSW 
Department of Education Suspension 
Policy here: NSW Department of Education 
Suspension Procedures 
 
Reconnection Room  
Purpose: The Reconnection Room is a 
designated space used to support students 
in managing behaviour and successfully 
transitioning back to their regular learning 
environment. 
When to use:  

1.​ Extremely Escalated Situations:  
To provide a calm, safe space for 
students experiencing severe 
behavioural escalation, helping them 
to regulate emotions and behaviour. 

2.​ Transitioning from Suspension or 
Reset Days:  suspension or reset days 
in restating school values, engaging 
appropriately, and smoothly 
transitioning back to their regular 
classroom. 

3.​ Last Resort for classroom based 
follow through Consequence Time: 
To serve as a last resort when 
students need to complete time with 
an educator as a follow up process, 
either at teacher discretion or when 
separation is necessary due to 
teacher absence or inability to 
supervise, ensuring follow up occurs 
appropriately. 

 
Procedure for use: 

●​ Students wait to be greeted at the 
door before entering. 

●​ They are required to sit appropriately 
at a desk. 

●​ Hats must be removed. 
●​ No eating is allowed in the room. 
●​ Students raise their hand if they 

require a bathroom break or need 
assistance from the educator. 

●​ A timer is set to manage the duration 
of the time spent in the room. 

●​ At the completion of the timer, the 
educator restates the behaviour 
expectations with the student. 

●​ When time is complete the educator 
provides student instruction to move 
to class or lines safely.  

●​ Where possible students should be 
accompanied back to the learning 
environment in particular when 
transitioning back from a reset day or 
suspension.  

●​ If the student is not settled, engaged, 
or does not follow expectations, 
additional time may be allocated. 

●​ If the length of the allocated time has 
not been previously communicated, 
it should be clearly explained to the 
student upon entry. 

 
This process supports a safe and structured 
environment for students to reflect, 
regulate, and prepare to successfully rejoin 
their regular learning spaces. 
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Incident Records 
Barrack Heights Public School is  
required to document and manage 
behaviour trends as well as instances of 
severe infractions. Educators should 
document instances of challenging 
behaviour as immediately as possible onto 
SchoolBytes. Documentation is required 
and compulsory under Department 
Guidelines.  
 
An incident MUST be recorded onto 
SchoolBytes if the student has reached 
the level of time-out or beyond on the 
‘Responding to Challenging Behaviour’ 
system. It is the responsibility of the 
educator who witnessed the incident, or 
who it was originally reported to, to 
document it onto SchoolBytes. If there 
was further follow-up or executive 
involvement, then this information needs 
to be added in addition to the original 
incident information.  
 
Casual teachers without SchoolBytes 
access who observe a behaviour incident 
should use the paper referral form (Record 
of Behaviour Incident Form) and leave it 
with the class teacher of the students 
involved in the incident. It is the 
responsibility of the class teacher to enter 
the incident in SchoolBytes on behalf of 
the referring casual teacher.    
 
 
 
 
 
 
 

 
 
 
 
 

 
 

 
 
 
 
 
 
 
Communication and Incident 
Management  

Communication with Families about 
Incidents 
Effective and timely communication with 
families is essential to support student 
wellbeing and maintain a positive 
home-school partnership. The following 
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guidelines outline the responsibilities for 
communicating about student incidents: 
 
Classroom Teacher Communication 

●​ Wherever possible, the classroom 
teacher should be the first point of 
contact with families regarding 
minor or classroom-level incidents. 

●​ Teachers should provide factual, clear 
information about the incident, the 
student’s behaviour, and any 
strategies or supports being 
implemented within the classroom. 

●​ Early communication helps to 
address issues promptly and 
collaboratively before escalation. 

 
Executive Staff Communication 

●​ In more serious or complex 
situations, particularly where there is 
a risk of suspension, behaviour resets, 
or other formal disciplinary actions, 
communication should be led or 
supported by school executive staff.  

●​ Executive involvement is required for 
incidents involving caution to 
suspend, suspension, or other 
significant behaviour management 
interventions. 

●​ Executive staff will ensure that 
communications are consistent with 
school policies and procedures and 
that families understand the nature 
of the incident, the reasons for the 
disciplinary measures, and the steps 
for follow-up or support. 

●​ Communication by executive staff 
should remain respectful, 
transparent, and supportive, aiming 
to engage families constructively. 

General Principle: All communications 
should be timely, respectful, and focused on 
supporting positive outcomes for the 
student. 

●​ Documentation of communication 
with families should be maintained in 
line with school processes. 

●​ Where language or cultural barriers 
exist, appropriate support such as 
interpreters should be arranged to 
facilitate effective communication. 

 
Communication Between Classroom 
Teachers and Executive Staff 
Clear and consistent communication 
between classroom teachers and executive 
staff is essential for effective student 
behaviour management and wellbeing. 
 

●​ Classroom teachers monitor 
behaviour, manage minor incidents, 
and keep detailed records. Incidents 
that cannot be resolved in the 
classroom, or that may escalate, must 
be promptly communicated to the 
relevant executive staff. 

●​ Information shared should be factual, 
objective, and include details about 
the incident, student responses, 
previous interventions, and any 
communication with families. 

●​ Executive staff provide support and 
guidance for complex or serious 
incidents, review information 
provided, and determine appropriate 
next steps. 

●​ Ongoing communication ensures 
consistency and effective support, 
with regular collaboration to develop 
behaviour plans and monitor 
progress.  

●​ Both teachers and executives should 
document communications and 
actions in accordance with school 
policy. 
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Communication with Families 
Effective and timely communication with 
families fosters positive partnerships and 
supports student wellbeing. 
 

●​ Classroom Teacher Communication: 
Where possible, the classroom 
teacher should be the first point of 
contact for families about minor 
incidents, providing clear, factual 
information and discussing 
classroom strategies. 

●​ Executive Staff Communication: For 
serious incidents—such as behaviour 
resets, caution to suspend, or 
suspension—executive staff should 
lead communication with families, 
outlining the nature of the incident, 
disciplinary measures, and follow-up 
steps.  

●​ All communications should be timely, 
respectful, and aimed at supporting 
positive outcomes for the student.  

●​ Communications must be 
documented, and language/cultural 
support should be provided where 
needed. 

Use of School Bytes for Incident 
Recording and Follow-up 

●​ All behaviour incidents and follow-up 
actions must be documented 
promptly and accurately in the 
School Bytes system. 

●​ Classroom teachers record minor 
incidents, interventions, and family 
communications in School Bytes. 

●​ Executive staff document serious 
incidents, such as; suspensions, 
behaviour resets, or formal 
disciplinary actions and ensure 
thorough follow-up records. 

●​ School Bytes entries should include a 
clear description of the incident, 
involved parties, actions taken, 
communication with families, and 
any ongoing support plans. 

●​ Documentation in School Bytes 
supports transparency, 
accountability, and effective 

monitoring and collaboration 
between staff. 

●​ Executive staff regularly review 
School Bytes to track incident trends 
and follow-up needs. 

Using Data to Inform School-wide 
Planning 

The PBS team meets every three weeks to 
analyse the behaviour data from School 
Bytes to identify any trends and to plan for 
intervention. The team will look at the type 
of incidents that have been occurring, 
where they have been occurring, and if 
there were any major fluctuations in the 
data in comparison to previous weeks. From 
this data, the team will decide what the 
value and behaviour focuses will be for the 
following three-week cycle. These focuses 
will then be explicitly taught within the 
classroom and reinforced on a denser 
schedule (if students are displaying 
behaviours that align with the focus, they 
receive classroom tokens).  
 
An example of the data that the PBS team 
will analyse can be found below:   
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Using Data to Identify At-Risk Students 
Data on ‘Active students’ will also be collated and 
analysed over the three-week cycle. If a stent has 
been involved in 6 or more negative incidents on 
SchoolBytes over the three-week period then an 
email will be sent to the Classroom Teacher and 
Stage Assistant Principal to notify them. The 
Classroom Teacher in collaboration with the Stage 
Assistant Principal can then consider accessing 
formal (via the Learning and Wellbeing Team) or 
informal supports to assist the student. This 
notification will be sent if the student is receiving 
Tier 1 support alone.  
 
Classroom Set Up Expectations 
Outlines the expectations for classroom set up.  
Provides a checklist to ensure all components of 
an effective classroom set up at BHPS are 
accounted for.  
 
PBS Start-Up Checklist 
Signage, do you have the following signage 

displayed in your classroom:  

●​ Expectations matrix  

●​ K-6 Reinforcement menu  

●​ Weekly value and behaviour focus  

●​ Classroom value posters (Respectful, Safe, 

Engaged)  

●​ Responding to challenging behaviour 

(Reminder One, Reminder Two, etc) 

Support, do you: 

●​ Know who your PBS team member 

representative is?  

●​ Know how to access support for students 

through the Learning and Wellbeing Team?  

●​ Know who your Buddy class teacher is?  

●​ Have the phone numbers of executive staff 

members so you can request support? 
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